Day 1, 13:30-15:00, Room 4

Workshop
Drama Workshop “The Little Prince”: Understanding Cross-Cultural Issues

Shiozawa, Yasuko (Bunkyo Univ.)
Kusanagi, Yuka (Tsurumi Univ.)
Saito, Aiko (Setsunan Univ.)

The facilitators have conducted a series of drama workshops to develop communication
skills using literary works. In this workshop, the participants will experience some
drama techniques to tap into cross-cultural issues involved in “The Little Prince”, a
well-known fable written by Saint-Exupery. In the story, the prince is from a small
planet named B612 barely recognized among specialists because of the appearance of
the person who found it. The prince explores the universe, visiting a number of
planets, where he encounters queer adults: a king who requires obedience, a conceited
man who wants nothing from the prince but flattery and a drunkard who drinks a lot to
forget he is ashamed of drinking, etc. With the help of applied drama teacher Ohashi
Yosuke, the authors and their students have devised some tasks, or drama activities, to
expand or deepen the issues. For instance, in relation to the recognition of B612, the
participants will line up from 0% to 100% based on how much they judge people by
their appearance and then explain the reason. In another task relating to the drunkard,
the participants will be asked what they want to forget and then act out how they forget
it. Toward the end of the story, how to “tame” the fox is a key issue. The participants
will express how to get to know each other, realizing the necessity of opening up their
mind and body in order to “tame”. As is briefly discussed above, “The Little Prince”
abounds in key concepts to approach cross-cultural understanding. By acting out what
you think and do, you may notice your own hidden prejudice. To wrap up the
workshop, the participants will discuss the efficacy of this type of educational teaching
approach. They will also share their own ideas inspired by the workshop.



Day 1, 13:30-13:55, Room 5

Research paper

Surface Engagement and Deep Resistance: a Complex View of Learner
Motivation

Miyafusa, Sumiko (Toyo Gakuen Univ.)
Fritz, Robinson (Nagasaki Univ.)

This presentation presents the findings of an on-going Ministry of Education-funded
research project which examines negative student attitudes towards foreign language
learning (FLL). Existing research tends to focus on language learners to be either
“motivated” or “demotivated”, with negative attitudes often being treated as a sign of
learning failure. The presentation will argue, however, that learner motivation is not
binary, but psychologically complex, and that psychological resistance to the
psychological stresses of language learning are a normal part of the learning process.
The project conceptualizes motivation along the dual axis of engagement (approach
motivation) and resistance (avoid motivation), and highlights how learners can
experience both engagement and resistance at the same time. These mixed-states are
seen in learners who say they want to learn (engagement), but do not want to practice or
do (resistance).

The presentation will first introduce the Linguaculture Motivation Profiler
(LMP), a quantitative instrument created by the presenters to measure attitudes of
students toward FLL. The 45 items of the LMP have been designed to capture students’
inner feelings toward FLL in terms of engagement, resistance and mixed-states. The
study findings from data collected from over 1500 Japanese university students will be
shared, and significant insights into learners’ mixed-states of motivation - surface
engagement and deep resistance will be highlighted. As well as introducing the LMP
and the theoretical background, pedagogical implications to promote language learning
and self-efficacy will be pointed out. Participants will be invited to try the LMP in their
own teaching contexts as it is free due to a Japanese Ministry of Education grant (no.
22K00714).



Day 1, 13:30-13:55, Room 6

Research paper

Effects of Personality Traits and Affective Factors of Japanese University
Students on English Prosodic Features: Acoustic and Physiological
Analyses

Nakamura, Hiroko (Tottori Univ. of Environmental Studies)
Saeki, Namie (Doshisha Women's Col. of Liberal Arts)
Nomura, Kazuhiro (Konan Univ.)

This study aims to explore the effects of personality traits and affective factors in L1
and L2 on prosodic features of English produced by Japanese university students, based
on physiological and acoustic analyses. Two research questions were posed: 1. Are
personality traits and affective factors of Japanese students related to a physiological
factor? 2. Do personality traits and affective factors of Japanese students affect the
acoustic correlates of prosodic features? The participants were 54 university students
and they were divided into three groups according to proficiency in speaking. Three
questionnaires: Trait Shyness Scale (TSS), the Personal Report of Communication
Apprehension (PRCA) and the Foreign Language Classroom Anxiety (FLCAS) were
utilized along with VERSANT speaking scores. The procedure was as follows: A
participant was asked to 1) wear a smart watch to measure heart rate 2) start narrating an
English text, 3) start narrating a Japanese version of the text, 4) start narrating the same
English text, and 5) complete the questionnaires. Comparative analyses were conducted
between the first and second English narrations. The target sentence was “Who are
you?” extracted from the English passage. The major findings include: 1) personality
traits and affective factors in L1 were linked to heart rate when narrating an English text
2) personality traits and affective factors in L1 were linked to the fo range and fo
maximum. 3) Participants with higher levels of shyness and L1 communication
apprehension showed higher heart rate and fo maximum both in the first and the second
narrations than those with lower levels of shyness and L1 communication apprehension
4) Participants with a lower speaking proficiency tended to speak within a smaller fo
range. These results suggest the effects of personality traits and affective factors on
prosodic features along with the heart rate.



Day 1, 13:30-13:55, Room 7

Research paper

The Relationship of Growth Mindset, L2 Self-Efficacy, and L2 Learning
Outcomes

Apple, Matthew (Ritsumeikan Univ.)
Falout, Joseph (Nihon Univ.)

The term mindsets, referring to beliefs about the nature of knowledge, has been around
for quite some time (Dweck et al., 1995). Learners with a fixed mindset believe people
are born with the gift of learning languages or not, which can negatively affect their
learning processes. Learners with a growth mindset, however, believe that anyone can
learn, for example, a second language (L2) and improve their abilities through effort
(Mercer, 2012; Mercer & Ryan, 2010). However, little is known about the mindsets of
Japanese university students majoring in the fields of science, technology, engineering,
and mathematics (STEM), who find it difficult to stay motivated to learn an L2.

In this study, the presenters sought to uncover links between fixed and growth mindsets
and aspects of L2 learning motivation of Japanese university students. They investigated
the mindsets of STEM students (n = 303) compared to humanities students (n = 339),
across a wide range of majors and English ability levels. As part of a larger short-term
longitudinal study, a questionnaire with 20 Likert-scale items, measuring the
psychological variables Fixed Mindsets, Growth Mindsets, Persistence, L2 Self-
Efficacy, and Motivated L2 Learning Behavior, and several open response questions
was implemented at the beginning and end of the fall 2022 semester. Results from the
first implementation will be presented. The data were first subjected to an ANOVA and
revealed that STEM students had significantly lower L2 Self-Efficacy and less growth
mindset than the humanities students. After correlational analysis demonstrated
moderately strong correlations among all the variables, a follow-up multiple regression
analysis showed that both L2 Self-Efficacy and growth mindset predicted TOEIC
scores. Based on these findings, the presenters will discuss pedagogical implications,
including the use of motivational strategies to help STEM students gain self-efficacy
and build a stronger growth mindset.



Day 1, 13:30-13:55, Room &

Case study / Action research

The Use of the L2 Quizlet Study Set With Instructional Scaffolding

Sato, Tomoe (Yokohama City Univ.)

The purpose of this study, conducted in the fall term 2022, was to scrutinize the effect of
Quizlet on increasing L2 vocabulary quiz scores when the appropriate study sets with
instructional scaffolding was given. There are plenty of previous studies which suggest
the effectiveness of the Quizlet for vocabulary study. By providing the Quizlet study
sets including simple L2 definitions and matching images, a rather optimistic score
increase was expected, even with learners who were not keen on English language
learning. A total of 159 students (six classes) were divided into two groups; the
experimental group with the Quizlet link and a control group with the PDF vocabulary
list. All students studied 30 items of vocabulary and were quizzed 20 questions each
week for ten weeks. Data were collected using the 40-point vocabulary quizzes on the
first week of the term prior to handing out study materials, and on the 12th week
following 10-week vocabulary study. In addition, questionnaires were given to identify
the students’ vocabulary study habits. The average of the initial and the final quiz scores
were analyzed and discussed quantitatively, and the survey results were evaluated to see
the validity of the study. The survey indicated that 90.2% of the students in the
experimental group used Quizlet. The results revealed that the average score of the
experimental group increased 7.3 points compared to 5.3 points in the control group.
The interesting finding was that the average score and score increase of the first-year
students, which occupied 73% of the experimental group, were higher than the whole
experimental group population. From the results, this study concluded that the instructor
facilitating Quizlet was a practical tool for vocabulary learning. Future research and
recommendations are discussed to summarize this study.



Day 1, 13:30-13:55, Room 9

Research paper

Thinking and Writing like a Scientist: Affirmation of Student Identities
Through Functional Approaches to Academic Literacies for Emergent
Multilinguals

Kim, Won (Univ. of British Columbia)

Scholars argue that cultivating the habits of scholarly minds is important for students in
higher education and particularly for international students who tend to arrive in
classrooms with low affirmed identities with low self-esteem (Kimberley & Thursby,
2020) often seen as marginalized and deficient from deficit model perspectives
(Gallagher et al., 2020). In achieving such an educational goal , it is fundamental to
recognize the Pedagogical impact of creating linguistically-responsive instructional
spaces engaging students with identity-affirming interactions positioning students as
emergent disciplinary-literate multilinguals (Arey, 2011; Lucas et al., 2008) using
language as a functional social semiotic system appropriated as meaning-making
resources(Halliday & Matthiessen, 2004). Nonetheless, there seems a dearth of
empirically-grounded evidence capturing the voices of students as to whether and how
linguistically-responsive functional approaches to academic literacies may actually
contribute to students’ identities as emergent legitimate participants in consuming,
constructing, and representating disciplinary knowledge. The present classroom-based
study aims to explore whether and how identities of international students in a first year
content-and-language-integrated program in science in a Canadian university might be
nurtured as competent and confident writers in an academic literacy course guided by
genre-based approaches and systemic functional linguistics (SFL). This research study
is conceived of as a qualitative inquiry involving data generated from interviews with
focal students across threeclasses, their written works and journals, and classroom
interaction. Informed by the empirically-grounded insights drawing on SFL (Liardet,
2015) and discourse analytic perspectives (Talmy, 2011; Wortham & Reyes, 2015), this
paper discusses how SFL-informed pedagogy may foster identities of students as
empowered apprentice scholars/writers who can appropriately engage with disciplinary
practices.
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Research paper
The Language Learning Strategy of Students Specializing in Sports

01, Yoko (Komazawa Univ.)

The present study analyzed the use of language learning strategy of 307 students
specializing in sports at a physical education college using Oxford’s (1990) 50-item
Strategy Inventory for Language Learning (SILL). The investigation also examined
differences in language learning strategies between genders (174 males and 133
females) and types of sports (116 individual and 191 team). The relationship between
types of sports and strategies was examined using analysis of variance (ANOVA).
Results were significant for all participants and those who specialized in team sports.
The Pearson correlation coefficient was calculated to investigate the effect of types of
sports and language learning strategies. The results indicated moderate correlations (p
=.000) between types of sports and specific learning strategy statements, namely,
cognitive and affective strategies (B20: looking for partners; D: taking responsibility),
for all participants. Strategies were analyzed using a t test based on high-frequency
language learning strategies (4 or above on a 5-point scale). The most frequent were
cognitive strategy 15: initiating conversations in English; affective strategy 43: keeping
a private diary or journal in English; and cognitive strategy 17: writing personal notes in
English, though the rank orders differed according to genders and types of sports. Male
students tended to use memory strategy 6: physically act out, while the latter tended to
use compensation strategy 26: making up new words. Team sports students tended to
use cognitive strategies, while individual sports students tended to use metacognitive
strategies.



Day 1, 13:30-13:55, Room 11

Research paper

Quality Over Quantity: Unlocking Key Factors in Improvement at Note-
taking While Listening to Academic Lectures at a Japanese University

Sakurai, Shizuka (Tohoku Univ.)
Spring, Ryan (Tohoku Univ.)

Note-taking while listening to lectures involves juggling advanced language skills for
EFL learners including comprehending information about an academic topic and writing
down key points under a time constraint. However, it is a vital skill for taking English-
medium classes or studying abroad. The purpose of the present study is to investigate
the effect of EFL note-taking instruction and practice by university students (n=173)
and what factors (i.e., lecture length, comprehension, starting listening proficiency, and
note-taking ability) influenced improvement. The participants learned strategies of how
to listen to lectures and take notes in English from the first week of the semester. They
received instructions on signal words and phrases, how to select key points, and the use
of abbreviations and symbols. They listened to eight lectures on different academic
topics and took notes in English in the classroom. After each lecture, they took a 10-
question multiple choice comprehension check of the lecture and also submitted a
picture of their notes via Google Forms. There were two types of lectures based on
length: 4 shorter lectures (approximately 3 minutes) and 4 longer lectures
(approximately 6 minutes). The first lecture was also repeated at the end of the semester,
and this data was used as pre- and post-test measurements. After checking the
correlation between the pre-post delta scores and various aspects of students’ notes and
comprehension tests, we found that note quality is a more important predictor of
listening proficiency than note length, correlating not only to TOEFL-ITP® scores, but
also improvement, decreased feelings of difficulty, and change in the amount of notes
taken. Furthermore, it is a significant predictor of TOEFL scores when combined with
other measures of skills in a multiple regression model. Therefore, we believe that
improving at note-taking while listening is a quality over quantity problem.



Day 1, 14:00-14:25, Room 5

Research paper

To What Extent Do Japanese EFL Learners Prefer Online or In-Person
Classes?

Isobe, Yasuyo (Chitose Institute of Science and Technology)

This study explored to what extent Japanese EFL learners prefer online or in-person
English classes. A total of 23 Japanese EFL learners participated in six English lessons
(three online and three in-person sessions) that aimed to enhance their speaking skills.
As warm-up activities, they first learned differences in pronunciation between English
and Japanese and practiced the pronunciation with peers. Then, they received
instruction regarding speech acts and practiced them with peers through role-playing
tasks. The participants in the in-person classes did “live” role-plays. For the online
classes, the participants recorded their utterances and uploaded them online for the role-
play tasks. To control the effects of order, one group (13 participants) took the online
classes first and then took the in-person classes, whereas the other group (10
participants) did vice versa. After the sixth session, all participants answered
questionnaires that included both quantitative and qualitative questions. Regardless of
the order, the participants showed strong preferences for in-person classes over the
online classes. Some reasons for favoring the in-person classes were 1) ease to ask
questions to peers and to the instructor, 2) effects of non-verbal communication, and 3)
contiguous motivation by peers. That is, the participants in the in-person classes felt
more secure having peers around, because they could easily ask each other questions.
Moreover, they were encouraged to speak if the peers around them kept speaking.
However, the answers revealed certain preferences for the online classes. Since the
participants turned off their microphones during the instruction, they were able to
imitate the model pronunciation and the example sentences without worrying about
others. Also, they were able to play the recorded utterances until they fully understood
them without asking their peers for repetition. Thus, the participants’ answers indicated
that online classes can offer certain advantages.



Day 1, 14:00-14:25, Room 6

Case study / Action research

Practical Report on Collaborative Online International Learning in High
Schools

Usukura, Ayano (Chuo Univ.)

In recent years, to cope with the outbreak of the pandemic, many easily accessible
online communication systems have been developed for distance learning. The Student
Meet Internationally through Language Education (SMILE) project took advantage of
Zoom, an online communication platform, to realize collaborative online learning
between a Japanese high school in Tokyo and a high school in Bangkok, Thailand.
Twenty Japanese students and 16 Thai students took part in the project and met online
four times in total between November 2022 and February 2023. Each session was 20
minutes long and consisted of students making presentations and having discussions on
specific topics. The topics were chosen to match students’ proficiency levels and
familiarity with subject material, and included talking about themselves and their
country’s culture. The Japanese students also took on the challenge of making
slideshow presentations about a science project that they had worked on at school.
Although there were some difficulties such as unreliable internet connections and
student absences, students proactively overcame these obstacles and seem to have
gained a sense of accomplishment through their interactions online. This presentation
will report on the preparations and method of implementation of four collaborative
online lessons, as well as share students’ feedback and practices during the lessons.



Day 1, 14:00-14:25, Room 7

Research paper

Reconsidering Assessment of Competences for the Globalized World:
Predictive Validity of Japanese Entrance Exams

Miyazaki, Kei (Tokai Univ.)
Matsumoto, Kahoko (Tokai Univ.)
Tsuchihira, Taiko (Seitoku Univ.)

Currently, many Japanese higher education institutions incorporate external tests such as
TOEFL® and IELTS® into the admissions process as well as proficiency assessment
after entry in order to foster more internationalized human resources. However, there
has not been clear evidence that the incorporation of external tests has contributed to the
consistency with the training process for nurturing global human resources throughout
tertiary education. The aim of the study is to investigate the use of external tests for
university entrance and after-entry assessment purposes and if it is helpful for the
applicants to become global resources during and after their university life. The
presenters will discuss the predictive validity of the external tests that are currently used
in Japanese universities. Based on the definition of predictive validity as the relationship
between a particular test and a criterion to which we wish to predict test takers'
likelihood of future success (Fulcher & Davidson, 2007), the presenters examined how
university 3rd and 4th year students and graduates perceive the external test and the
extent to which they feel the preparation for the external test was effective in helping
them acquire the competences required of global human resources. Their responses
showed that their external test scores were not necessarily consistent with the
competences required in the real society and also suggested that the language abilities
needed for the globalized world is difficult to measure through standardized tests. It is
probable that the language abilities necessary for the globalized world are not
competencies that can be made uniform or standardized across the globe. Based on our
findings, we have reconsidered the test constructs for measuring abilities of global
skills. Taking the required competences of global human resources into consideration,
the presenters will share our analysis of the current external tests used in Japan.



Day 1, 14:00-14:25, Room 8

Case study / Action research
Peer Assessment Using Google Forms

Matsuno, Sumie (Aichi Sangyo Univ. Col.)

The communication class consisted of 24 students. Its objective was to improve
communication proficiency and learn academic speaking skills. At the end of semester,
they gave a presentation for about 7 minutes. After each presentation, the peers accessed
Google forms using their smart phones. I gave 2 minutes for filling in the evaluation
forms. The form consisted of 6 categories and free comments. Six categories were Eye
contact/No script, Voice (volume/ inflection), Clarity (pronunciation / fluency), Visuals,
Content, and Organization. Each student’s URL and QR cord were printed in one paper
and given to the students beforehand. When all the presentations were finished, the
students answered the questionnaire about their feeling of evaluating peers using google
forms. The questionnaire included five categories. The first one was whether it was very
good, good, fair, bad, very bad. The second and third ones were to mark its good and
bad points among eight items, such as seeing the results using graphs as a good-point
example, bad connection of wi-fi as a bad-point example, respectively. They also
answered which they preferred: google forms or traditional paper type evaluations.
Finally, they gave free comments. The results indicated that 100% of the students
preferred using google forms evaluation to using traditional paper one. In addition, their
satisfaction was strongly correlated to using a smartphone and having no printed papers.
In this presentation, I will explain how I conducted peer assessment online and present
their questionnaire results in detail.
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Case study / Action research
More Steps Towards an English Major

Robson, Graham George (Toyo Univ.)

In the face of globalization, a declining university-age enrolment, and a need for
differentiation among its competitors, this presentation addresses the ongoing efforts of
one faculty of tourism at a mid-level university in Tokyo to work towards offering a
four-year content related degree in English to its students. However, this is much easier
said than done and a number of barriers exist to obstruct such a project. Barriers have
come in the form of resistance to change among present teachers, and a worry that an
English major would merely increase their existing workload. However, arguably the
biggest barrier has been encouraging those teachers to teach their specialist subjects in
English, even in the current curriculum, which has a limited number of non language-
based courses available in English. The presenter as the main driver of the English
major goal, has made some small but positive steps, which involved, firstly, having
teachers think about how they might go about teaching their classes in English through
a presentation given for Faculty Development (FD). This presentation initially received
positive feedback from faculty teachers. Continuing the momentum, the presenter will
further report on data obtained through interviews showing how participating Japanese
teachers (n=3) prepared for, carried out and reflected on one short online lunchtime
lesson each. This event, consisting of willing teachers and voluntary students (named
“Meet the Teachers”), was held in the 2022 autumn semester and was designed to
highlight the teachers’ area of expertise in English. The ultimate goal was to show
teachers how possible it would be to teach their subjects in English. This presentation is
holistic in nature and may be of interest to teachers who are contemplating increasing
the number of content-based English classes available in their curriculum through
collaboration with their Japanese colleagues.



Day 1, 14:00-14:25, Room 10

Research paper

Narratives of Five Japanese Female EFL Tenured Academics: How Does
Gender Affect Their Teaching, Research, and Leadership?

Yoshihara, Reiko (Nihon Univ.)

This paper discusses how gender influences the teaching, research, and leadership of
female English as a Foreign Language (EFL) tenure-track faculty in Japanese
universities. Regarding tenured faculty members in Japanese universities, women
remain underrepresented. According to the annual survey conducted by the Ministry of
Education, Culture, Sports, Science, and Technology in Japan, in 2021 women
accounted for 26 percent of tenure-track faculty members at the tertiary level, and only
13 percent of Japanese university presidents were women; only 15 percent of vice
presidents were women. Given these circumstances, how are tenure-track female EFL
faculty in Japanese universities coping, and how do their gender subjective positions
affect their teaching, research, and administrative work? The persistent gender
imbalances in the teaching profession, combined with imbalances in university
leadership in Japanese academia, might influence their professional performances. With
these issues in mind, I interviewed five female EFL tenure-track academics in Japanese
universities. I employed feminist narrative research methods, including
autoethnographic narratives. Drawing on post-structural feminist theory of identity, I
examined how gender identity affects these female EFL university teachers’
professional performances. The findings showed that the gendered subjective positions
somewhat influenced their teaching practices but had no impact on their research. Other
factors including the students and teaching contexts that they were teaching had a
greater impact on their teaching and research. On the other hand, the gender imbalances
in the profession, together with a pervasive perception of language teachers as having
second-class status among other faculty members, affected their administrative
performances. The five women academics coped in male-dominant universities by using
their strengths and gendered speech acts in administrative work. Their narratives help us
understand that while gender identity did not always affect their professional
performances, gender was a key factor that influenced their career development.
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Case study / Action research
Pecha Kucha for EFL Learners: Help or Hinderance

Tsai, Kuei-Ju (National Univ. of Kaohsiung)

Oral presentation skills are widely accepted as key to academic and professional
success. Despite the general consensus, in Taiwan very little has been done to develop
students’ oral presentation skills in school curriculum throughout formal education. It is
not uncommon to see Taiwanese undergraduates give unsatisfactory oral presentations;
the plight is even worse if done in English. The reasons for such poor presentation
performance may be partly attributed to students’ lower English speaking proficiency,
but also due to the lack of proper training.

This paper reports on a study looking into the effects of overt instruction of oral
presentation skills on Taiwanese EFL undergraduate students’ 1) English presentation
performance and 2) overall English speaking proficiency. In the study, two groups of
students (N=42) received the same overt instruction of oral presentation skills (guided
by the principles by van Ginkel, 2015), but they were required to present with varying
formats. The treatment group presented with the PechaKucha format (20 slides*20
seconds), while the control group was only given a general time limit (400 seconds).
Measurements were taken before and after the pedagogical intervention, including a
pre-treatment presentation and a speaking pretest, a post-treatment presentation and a
speaking post-test. In general, findings showed that the overt instruction did enhance
students’ overall presentation performance, regardless of the format. While the two
groups did not differ significantly on overall presentation performance, they exhibited
differences in certain criteria including content, organization, and body language. The
PechaKucha group outperformed their counterpart on the organization of their speech,
but scored significantly lower on the content information. A closer look into the
presentations of the PK group revealed that some students may have resorted to a
circumvention strategy to work around the PechaKucha constraints on the number of
slides and time limit.



Day 1, 14:30-14:55, Room 5

Case study / Action research

KIKAN Education Seminar in English: Faculty Collaboration on a Course
Combining English Education With Raising Students’ Educational
Awareness

Wolanski, Bartosz (Kyushu Univ.)

Kyushu university’s KIKAN Education Seminar was launched as a part of the KIKAN
Education curriculum that is intended especially for new undergraduate students. The
basic idea behind this course is asking students to think about their plans for university
education, discuss them with their peers, and finally present their conclusions and
insights in front of the whole class. It is a compulsory course that has to be taken by all
new students, but volunteers can apply to take one of the KIKAN Seminar classes
offered in English instead of Japanese. The application takes the form of a short essay in
which the applicants explain their motivations for joining the course. Unsurprisingly,
overwhelmingly the motivation is to improve one’s English language ability. As such,
the English classes of the KIKAN Seminar course add an element of EFL learning on
top of the original goals of conscious reflection on one’s studies (past and future),
brushing up communication skills, and connecting with students from other majors. The
focus of this presentation will be on those of the English Kikan Seminar classes that
employ adapted elements of Narrative Identity (Dan P. McAdams) as a framework
guiding reflective student assignments. This formula is a collaboration between Kyushu
university faculty involved in EFL and those with a background in other education-
related fields, including philosophy of education. The presentation will introduce the
profiles of participating students, explain how the course progresses through the
semester while presenting examples of class assignments, and finally discuss the results
of student surveys regarding satisfaction with the course and its perceived educational
value. The presentation will also bring up the potential challenges of this type of course
and propose ways of responding to them.



Day 1, 14:30-14:55, Room 6

Research paper

A Conversation Analysis of Unplanned Vocabulary Explanations in EFL
Classrooms

Bhatta, Baikuntha (Dokkyo Univ.)

This research examines methods teachers deploy in selecting and explaining potentially
difficult and unplanned vocabulary items in English as a Foreign Language classrooms
with video-recorded naturally occurring classroom interaction. Teachers draw student
attention to vocabulary item utilizing a variety of strategies such as, writing the
vocabulary on the blackboard, calling their attention verbally uttering, and non-verbally
by producing the target word with long pause before and after them. However, the
importance of attention drawing and its impact in language learning has not gained
abundant interest from researchers. Hence, this research aims to seek answers to: (a)
what vocabulary items teachers choose to initiate explanation upon, (b) how do they
draw student attention to the selected vocabulary, (¢) how does the explanation
influence the subsequent interaction, (d) how does the explanation contribute to
learning, and (¢) how does the nature of explanation differ depending on different
educational contexts. The findings of this research offer practical implications to teacher
training programs by highlighting the methods teachers use in choosing and explaining
vocabulary items. Also, by scrutinizing the participants' collaborated interaction in
vocabulary learning, this study contributes to better understanding of language learning
which would help future research focusing second language acquisition.
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Research paper

Measuring Listening Comprehension of Native and Non-Native English
with a Reproduced High-Stakes Listening Test

Kawashima, Tomoyuki (Gunma Univ.)

English is spoken more frequently with non-native speakers (NNS) than with native
speakers (NSs) in Japan (ALC, 2020). As a result, listening comprehension of NNS
English is critical for communicating with non-native English-speaking interactants.
However, the investigation of its comprehensibility is restricted, as evidenced by Kang,
Thomson, and Moran (2020) and Ockey and French (2016). Some teachers are afraid
that exposure to NNS English may overwhelm their students because of anticipated
greater difficulty in listening comprehension. The present study explored this claim
using a sound experimental methodology. Over seven months, 59 college students with
lower-intermediate proficiency answered 50 multiple-choice listening questions twice.
The questions were selected from prior National Center Tests for university Admissions
listening tests based on the correct answer rate of each test item. Two types of audio
were produced. One was the actual recording used in the Center Test, while the other
was the reproduced recording made by ten NNSs. These NNSs spoke internationally
intelligible English with a distinctive L1 accent. Participants listened to NNS English on
the first test and NS English seven months later. Each test had a maximum possible
score of 50. A paired-sample t-test revealed that participants found listening
comprehension of NNS English significantly more difficult (M =26.63, SD = 6.54,
t(58) =-10.616, p <.001, r = .81) than listening comprehension of NS English (M =
33.08, SD = 7.76). Meanwhile, the correct answer rate for eight questions was higher in
NNS English than in NS English. In four questions, the NNS English comprehension
outperformed the NS English comprehension by more than 10%, with the highest
disparity being 20.3%. These findings suggest that not all NNS English is more difficult
than NS English and that the factors that might reduce NNS English comprehensibility
to non-native ears should be further researched.
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Research paper

Counterbalancing Traditional Pedagogy and Al Viability in University
English Academic Courses: Does Al Make Students Artificially Intelligent?

Matsuo, Scot (Ritsumeikan Univ.)
PRABATH, KANDUBODA (Ritsumeikan Univ.)

This study discusses students’ English language academic writing courses focusing on
Japanese university context. In general, fostering English academic writing skills in
oneself requires different skills. Previous studies suggest these skills include language
skills, logical thinking skills, and formatting skills among many others. Moreover, it is
well known that achieving a high proficiency of academic writing requires continued
dedication in studying and practice in application. With the rapid development of Al
technology, the limited support students could have access to earlier for academic tasks
has now become unlimited. Presumably that may hinder acquiring stabilized academic
writing knowledge. Learners’ reliance on internet sources and Al may lead to a
reluctance to acquire skills through guided instructions and leave students with nothing
at the end of the course work. There are two questions this study tries to answer. First,
how students assess the traditional way of English academic writing courses. Second,
what are the effects of utilizing Al technology in academic writing courses. To gather
data for the first question, we conducted an online questionnaire to confirm students'
assessment on two pedagogical approaches: language-based instructions and skill-based
instructions. Towards the second question, the study also examined how students utilize
Al technology in their English academic writing / skills courses. While students identify
the traditional courses are still beneficial in improving individual skills there is a high
demand on the usage of Al technology in academic writing due to its high compatibility
with students’ requirements. Undoubtably, Al technology will play a crucial part in
future academic writing courses helping students with their assignments. The question
remains if we, as teachers, can mitigate our students becoming artificially intelligent in
the due course.
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Research paper

A Survey of Project-Based English Learning Using MOOCs: A Study of
Self-Efficacy, Intrinsic Motivation and the Willingness to Communicate

(WTC)
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Abe, Yumiko (Hiroshima Institute of Technology)
Kobayashi, Wakako (Nihon Univ.)
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Research paper

Exploring Language Teacher Identity and Agency in the Narratives of a
Japanese High School English Teacher

Saito, Takaharu (Ryutsu Keizai Univ.)

This study examines through narrative inquiry how a Japanese secondary school
English teacher constructed and negotiated her identity in relation to her agency across
time and space.

The study relied on a phenomenological case study approach that explored the teacher’s
lived experience. Data were generated through a series of three in-depth
phenomenological interviews, each with a specific purpose: focused life history,
contemporary experiences, and reflection on the meaning. Positioning analysis was
employed in order to understand how her identity positions supported or limited her
ability to act in her narratives. Drawing on the post-structural theories on teacher
identity and agency, the study reveals her identity struggles across time and space, from
majoring in law as a college student to becoming an English teacher actively engaging
in the execution of CLIL lessons at a public secondary school, and shows she utilized
her multiple identities in order to broaden her students’ future possibilities. It reveals
that her identity construction interacted with her agency, which was both individual and
collective: individual in her love for learning and teaching English, her teaching
philosophy, her action for implementing CLIL at a public school for students with
educational difficulties, and collective in her interaction with her students and the
available support networks. It also reveals that her agentic action was context-
dependent and shaped by her linguistic, educational, and teaching experiences. In
addition, it illustrates her identity construction and agency were multifaceted and
context-dependent, in complex ways, displaying the inter-related social context of the
micro (her teaching practices), meso (the school environment), and macro (broader
societal contexts, such as ideologies, societal norms, and economic values) levels.
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Case study / Action research

Developing Metacognitive Strategies to Speech Fluency Through a Read-
Aloud Activity

Lin, Ivy Chuhui (Sapporo Gakuin Univ.)

Speech fluency is a goal for many language learners and an ability that is assessed as
part of L2 speaking competence. However, due to the multifaceted mechanisms
involved in the development of fluency, it is often neglected in L2 classrooms (Tavakoli
& Wright, 2020, p.85). Levelt's speech production model (1999) hypothesized three
stages associated with speech production: conceptualization, formulation, and
articulation. Read-aloud practices contribute to the articulation stage of speech
production. With the lack of practice, the processing of the formulated information can
be slow and ineffective (Kormos, 2006). Metacognitive strategy (MS) refers to the
ability to manage and control one’s use of learning strategies (Oxford, 2011). Language
learners with better MS are correlated with successful language learning experiences
(Lai, 2009). Lin and Nakamichi (2019) found that L2 learners with low language
proficiency levels used significantly less MS compared to those with high proficiency.
MS can be developed through planning, monitoring, and self-evaluation of learning
(Blakey & Spence, 1990). This exploratory research aimed to understand the
development of speech fluency specifically during the stage of articulation by
examining EFLs’ uses of metacognitive strategies in a read-aloud task. 21 EFL learners
with proficiency levels between CEFR Al to A2 participated in a 12-week read-aloud
activity. Before the activity, the participants were instructed and given examples of
metacognitive strategies. Each week, the participants read aloud two to three pages from
an English novel in pairs. Then, they reflected on their own read-aloud practice by
evaluating their performances. Based on their written reflections, the instructor provided
feedback and demonstrated examples of successful metacognitive reflections in class.
The learners’ written reflection was coded and analyzed. The data revealed that learners
experienced the most difficulties in sentence chunking and intonation. A self-reported
questionnaire showed an increase in learners’ self-efficacy in their speech fluency.
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Workshop

Enhancing English Learning Through Interpretation Exercises
IHFREL BRI 2o 18 L 7 9e3E 7 o 5#fb

Sonda, Nozomu (Yamaguchi Univ.)

In the second language acquisition paradigm, translation is usually regarded as a
hindrance to smooth acquisition. However, the present author considers that it can be
very useful to second/foreign language learning if it is used wisely. For example, quick
response and lagging exercises can be powerful tools for vocabulary reinforcement. In
the former, a learner gives corresponding equivalence to given words or phrases in less
than a second. In the latter, the same task is done except that timing is delayed by one
vocabulary item; that is, when a learner hears a given word or phrase, she or he has to
give the answer to the previous word/phrase. Thus, learners must exercise their
concentration, retention and brain organization skills. Secondly, there is sight
translation, where one translates a text while looking at it at the same time. This skill
requires an ability to read rapidly, to identify the basic structure of sentences, to analyze
texts and break them down into translation units. Thirdly, consecutive translation, where
one has to listen to a speech, take notes, and then translate it after a speech is
paused/completed. Here, note-taking skills are indispensable, identifying key concepts
and words/phrases. Then, retention has to be exercised when one reconstructs the
speech in the target language using the notes. Finally, simultaneous translation requires
the lagging exercise skill mentioned above as well as a type of shadowing skills. One
has to translate the utterances made just a few seconds earlier while listening to the
current utterances and retaining them for the next translation unit. Cognitively speaking,
this is a highly complex and advanced skill. In this workshop, the author will
demonstrate these exercises, have participants try them, and discuss their implications to
college English classrooms.
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Research paper

An Investigation of the Relationship Between English Pronunciation and
Motivation in Case of Japanese EFL Learners

Nishiyama, Kohei (Graduate school of Meiji Univ.)

This study is to explore relationships between pronunciation levels and motivation,
targeting Japanese university students. Even though beginning English learners need to
learn pronunciation, it is neglected, compared with vocabulary and grammar learning.
However, pronunciation is significant to some extent for smooth communication. It has
not been found how the Ought-to L2 self which was proposed by Dornyei (2005) in L2
Motivational Self System (L2MSS) affects pronunciation. Therefore, in this study,
relationships between pronunciation of minimal pairs which are important in
enunciation and motivation and relationships between prosody and motivation are
investigated using L2MSS (the Ideal L2 self and the Ought-to L2 self). The author
hypothesized those who are engaged in pronunciation and who have experienced their
pronunciation was not understood when they talked with native speakers are motivated
to improve their pronunciation levels. In this study, as a questionnaire, Google form was
used to explore motivation, bio-data, experience of studying abroad and learning
English, and a voice recorder was used to record participants’ pronunciation (segments
and suprasegmentals). 30 Japanese participants answered questions in Google form and
read aloud 10 English sentences which have minimal pairs of /s/-/6/ and /z/-/dz/ and 2
short paragraphs to record utterances. Two raters listened to participants’ pronunciation
and analyzed based on IELTS Band Score for segments and CEFR for suprasegmentals
after rater training. As a result, students who had high Ideal L2 self discriminated /s/
from /0/ and pronounced with more suitable prosody. In contrast, the Ought-to L2 self
did not affect anything in pronunciation at all, and discrimination of /z/-/dz/ was not
related with either kind of motivation. In conclusion, only the Ideal L2 self affects
pronunciation, and distinguishing /z-/dz/ was hard for most participants probably since
the rule of distinguishing these phonemes is different from that of Japanese.
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Research paper
Helping Students Speak to the World

Willey, Ian (Kagawa Univ.)

The decreasing number of Japanese university students interested in studying abroad
has received much attention in the Japanese media. A lack of interest in international
issues among Japan's youth could isolate Japan from the rest of the world. In a previous
study using the International Posture (IP) scale developed by Yashima (2009), we found
that Japanese university students are weakest in the IP category of having something to
communicate; they have difficulty formulating and expressing opinions. In this study,
we attempted to increase the IP of university students by engaging students in exercises
aimed to help them express their opinions in English. Participants included students
representing diverse majors (n=169) enrolled in nine first- and second-year general
education English courses at one national university in Japan. Pre-course and post-
course surveys using Yashima's (2009) IP scale were conducted in each course, divided
into intervention and control groups (five and four classes, respectively). Students in the
intervention group took part in weekly writing and speaking activities, using Moodle, in
which they shared their opinions about international issues; students in the control
group did not engage in these activities. Additional information gathered in the surveys
included extroversion tendencies and experiences using English in secondary education.
Completed surveys were compared statistically using t-tests and simple regression
analysis. Although some significant gains were observed in IP scores of intervention as
compared to control groups, these gains were not consistent across all groups. However,
it was found that experiences using English outside of the classroom in volunteer or
club activities, etc., strongly correlated with higher IP. These findings suggest that
boosting the IP scores of Japanese university students through regular in-class activities
may be difficult. Finding ways to help students use English outside of the classroom is
likely more beneficial.
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Case study / Action research

Teaching Academic English Through International Relations: Finding out
What Works

Wash, Ian (Univ. of Tokyo)

This case study presentation explains the challenges of developing a content-integrated
approach to teaching international relations as part of the English curriculum at a public
university in Japan. It begins with a brief overview of the theoretical approach followed
by the historical context of the course to outline how it evolved over several phases. The
core focus is the most recent iteration of the course which included 11 students,
consisting of five international students. Of the remaining six Japanese students, two
studied at international high schools outside of Japan. English proficiency levels ranged
from CEFR B2 to C1 with the more proficient users of English forming the majority.
The course objective was to introduce a range of theories, issues and debates in the field
of international relations. Student preparation for each lesson involved doing core
readings, watching a recorded lecture, taking notes, writing a lecture summary and
conducting background research on a question related to the lecture. Classroom
activities consisted mostly of speaking activities and included fluency building tasks,
reflections on the lecture content and discussions to share and compare answers to
questions. Towards the end of the course, students worked in pairs or small groups to
prepare and deliver a short analytical presentation on a topic related to the theme of
poverty and international development. In addition to my own observations and
reflections, this case study also draws on data collected from a course evaluation survey
to offer valuable student insights. It is hoped that this presentation will be of use to
others teaching academic English through international relations or other social science
subjects at higher education institutions.
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Research paper
Utilizing Technology for Self and Peer Assessment of Speaking

Wilkins, Simon (Tokai Univ.)

Research has highlighted the need for strategies in providing higher quality feedback to
students and getting students to develop less reliance on teachers for their learning. It
has been argued that students themselves have an essential role to play in shouldering
the responsibility for assessment, in order to make learning goals explicit and to
encourage self-reflection on their learning. This presentation describes the different
stages of an action research project that explored the use of interactive videos to provide
students with opportunities for peer and self-assessment, utilizing HSP software on the
Moodle LMS platform. 30 university students with a wide range of proficiency levels,
studying English as a compulsory part of the whole-school curriculum, took part in this
cycle of action research. The students video-recorded a conversation between
themselves and a partner and uploaded it to a secure Moodle-based website. The teacher
trained students to add interactions to the video with H5P software to create an
interactive video that displayed students’ self and peer feedback on the conversation.
Students could embed pop-up text, questions, audio files and assessment grades into the
video providing feedback on their own, and their partner’s, spoken English. Each
student could then view the interactive video and interact with their partner’s feedback.
For example, if one of the students noticed the use of an incorrect verb tense during
their recorded conversation, they could add a pop-up text on the video highlighting the
error. In another example, audio files could be added to ask or offer advice on
pronunciation errors to be listened to and/or answered by the partner. Students wrote
their reflections on this video process and these comments were triangulated with
assessment scores, to produce meaningful findings for the upcoming cycles of research.
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Research paper

Japanese and International Students’ Perception of Language and
Classroom Performance in English-Taught Program

Shibata, Miki (Hiroshima Univ.)
Ishii, Riho (Hiroshima Univ.)

Focusing on an English-taught program (ETP) at a Japanese national university, this
study investigates whether domestic and international students differ in terms of
motivation for enrollment, self-rated language proficiency, classroom performance, and
Japanese use in an English Medium of Instruction (EMI) classroom. Globalization has
promoted international competitiveness in higher education worldwide, with the
recruitment of international students as one key strategy. MEXT has strived to increase
EMI courses and ETPs through well-funded programs such as the Global 30 in 2008
and the Top Global university Project (TGUP) in 2014. In addition to international
student recruitment, implementing EMI aims at improving domestic students’ English
proficiency to cultivate Global Human Resources at the tertiary level. Such dual
purposes have resulted in coexistence of domestic and international students in EMI
contexts. Despite that challenges which Japanese lecturers and students face have been
reported, few studies have been conducted with international students to investigate
their difficulties in EMI classes. The present study addresses this gap while comparing
domestic and international students. Students enrolled in the EPT were invited to
respond to the online survey. A total of 116 responses were returned, with 92 Japanese
and 24 international students. The descriptive statistics revealed distinctive differences
between the two groups. In terms of motivation, mandatory study abroad attracted
domestic students, whereas completing a degree in English only brought in international
students. Regarding self-rated language proficiency and classroom performance,
domestic students rated themselves lower than their international counterparts. Both
groups reported that EMI lecturers sometimes use Japanese to help domestic students
understand the course content. However, international students claimed that it was not
beneficial for those who had little Japanese knowledge. We will discuss the findings
considering how English education at the tertiary level can contribute to English-
medium education while promoting multilingualism in EMI classes.
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Research paper

Japanese University Students' Beliefs About Language Learning and Their
English Proficiency: How Are They Related?

Iwanaka, Takahiro (Yamaguchi Prefectural Univ.)

This study was designed to determine how Japanese university students’ beliefs about
language learning on their English proficiency. Beliefs about language learning are
defined as “Language learners’ preconceived ideas or notions on a variety of issues
related to second or foreign language learning.” Beliefs about language learning are
thought to influence learners’ preferred learning strategies and ultimately have a
significant impact on their English language proficiency. Beliefs about language
learning can be broadly divided into “analytical” and “experiential” learning beliefs.
Activities such as translating the target language into an L1, solving grammar problems,
making flashcards to learn vocabulary, and oral reading fall into the analytical learning
strategies. Activities such as watching YouTube and movies, listening to Western music,
and using English for negotiation of meaning fall into the experiential learning
strategies. The presenter surveyed a total of 110 college undergraduates to determine the
relationship between language learning beliefs and English proficiency. A 24-item
questionnaire was employed to assess their experiential language learning beliefs and
confidence. The participants were divided into three groups based on their responses to
the questionnaire: High Experiential Beliefs and Confidence (HEBC), Medium
Experiential Beliefs and Confidence (MEBC), and Low Experiential Beliefs and
Confidence (LEBC) Groups. TOEIC® and CASEC were used to measure the English
proficiency of the participants. They took TOEIC® or CASEC twice with an interval of
several months. The following results were obtained from the analysis of the collected
data: 1) the participants in the HEBC Group are likely to have higher English
proficiency, and 2) the TOEIC® and CASEC scores of the participants in the HEBC
group improved significantly while those of the participants in the LEBC Group
improved only slightly.
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Case study / Action research
Modifying Dictogloss for Less Proficient Students

Koizumi, Yusa (Meiji Gakuin Univ.)

Dictogloss is a collaborative writing task in which students listen to a short text, write
down words they hear, and jointly reconstruct the text using their notes. Dictogloss has
numerous benefits for L2 learners. It directs their attention to form and activates their
grammatical knowledge. It also helps them share their linguistic resources and use them
to produce accurate and meaningful text. However, dictogloss requires listening, note-
taking, and metalinguistic discussion skills, posing challenges to less proficient learners.
In this presentation, I report how I implemented dictogloss in a required English course
at a Japanese university. The class consisted of 24 first-year students with CEFR A2 to
B1-level proficiency. Although they could complete simple tasks in English, their output
was often fragmented, indicating their need to practice stringing words into grammatical
sentences.

I implemented dictogloss four times during the second semester, gradually reducing the
amount of support. Each time, I selected a talk from the course textbook, and students
listened to it and answered multiple-choice questions for homework. The first and
second implementations followed this procedure:

Step 1: Students listened to the talk again with a script. The script had seven or eight
blanks, and they had to fill them in with key content words.

Step 2: The script was hidden, and students could only see the keywords. In small
groups, students reconstructed the text using the keywords. They talked in their L1
during the group work.

In the third implementation, I stopped using scripts in Step 1 and elicited keywords by
having students answer comprehension questions. In the fourth implementation,
students individually took notes in Step 1 and shared them to reconstruct the text in Step
2. These arrangements smoothly led students with no prior dictogloss experience to the
final implementation, where they completed the task in its original form.
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Research paper

Language Learning and Online Translation: Consideration and Analysis of
Students’ Survey Regarding Online Translation

Langley, Patrick (Nagoya Univ. of Foreign Studies)
Kobayashi, Junko (NUFS)
Eiji, Ogura (NUFS)

In recent years, online translation (Google Translate, DeepL Translate, Mirai Translator,
etc.) has become difficult to ignore in English language learning. However, the
effectiveness of online translation in English learning has not yet been fully explored. It
is also common among students to use online translations as dictionaries without much
consideration of their characteristics and corresponding impact on their language
learning. Even among faculty members, there is not a common understanding of
whether online translation should be used or prohibited in the classroom. Therefore, we
conducted a survey of students' attitudes toward online translation among students at the
School of Contemporary International Studies. We then conducted a series of follow up
interviews to gain a more qualitative perspective. The survey revealed that online
translation is already a necessity for most students, and many see online translation as
useful. At the same time, many students understood how online translation should and
should not be used. Many students believed excessive use of online translation is not
helpful for learning a language. Therefore, this paper concludes that online translation is
already an established part of student's academic life. It also asserts that since there are
many ethical and pedagogical problems with its usage and considering the difficulty of
identifying the use of online translation in the student academic work, the onus should
be on the faculty to develop a coherent guide for students on the appropriate use of
online translation.
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Research paper

Teaching English to Young Learners in the School Context: Global Trends
and the Current Situation in Japan

Otsuki, Yuki (Meiji Univ.)

The importance of implementing communication activities in the elementary school
English education setting has been widely suggested. As revealed by Otsuki (2021),
textbooks frequently provide situations such as “talking about the personal information
(topic) with a friend (interlocutor) in the classroom (setting)”. Therefore, a systematic
review was conducted to determine how to measure proficiency levels beyond
communicative activities in the English classroom. Articles on young learners from 10
key journals over the 2012 to 2022 decade were analyzed. The main coding categories
were ten L2 proficiency assessment techniques, established with reference to Park,
Solon, Dehghan-Chaleshtori,and Ghanbar (2022), and the four research areas based on
communicative competence suggested by Loewen (2020). The target articles were
screened three times, resulting in narrowing from the initial 1858 down to 40. The main
findings constituted 55% of all independent tests employed, such as standardized tests,
C-tests, oral tests, vocabulary tests, and other independent tests. The study of young
learners was found to be sufficiently rigorous, comparable to that of adults. However,
only nine studies were conducted in the Asian region and none in Japan. The most
frequent type of study was on linguistic knowledge accounting for 67.5%, including
students in the three to seven age range. These studies were designed to examine the
effects of language development through language education aiming at communicative
language use in real-life settings. This suggests the need for establishing education that
enhances language skills beyond setting up context-appropriate communicative
activities in the school setting in Japan as well.
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Research paper

Vocabulary Acquisition Through Content and Language Integrated
Learning (CLIL) : A Pilot Study

Hayafune, Yukimi (Graduate School, Univ. of Tsukuba)

This pilot study compared Japanese university students' vocabulary acquisition between
the conventional method that uses reading texts and CLIL that utilizes students'
cognitive learning. Eight students took part in this study. They learned 15 target words
explicitly through reading texts that highlighted them by understanding their meanings,
collocations, and creating sentences that included them (conventional method). In the
CLIL, the same students learned several words implicitly. Pre, post, and delayed
vocabulary tests were conducted. The result showed significant improvements in the
post test both in the conventional method and CLIL. However, in the delayed test, while
most of the students' scores went down in the conventional method, they went up after
CLIL lessons. In the CLIL lessons, students had to read the texts by themselves to
complete their tasks. Fifteen target words were not highlighted in the texts but students
could not complete their tasks without knowing the meanings of the target words. CLIL
may have promoted cognitive learning of vocabulary, which could be recalled easily
after a certain period. In the delayed vocabulary test, students may have recalled not
only the words themselves but also the tasks that included those target words. This may
explain the score improvements in the delayed test. The questionnaire performed after
the CLIL lessons indicated that the students used the text as a tool to perform their tasks
for understanding the content. Details of the differences in vocabulary acquisition
between the conventional method and CLIL are discussed.
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Research paper

The Effectiveness of English Pronunciation of Self-Learning System to
Improve English Phonemes

Nishio-Yuri-OMeiioUniv.

Joto, Akiyo (Prefectural Univ. of Hiroshima

Although English phonemes are different from Japanese phonemes, Japanese learners of
English tend to replace the English phoneme /v/ with the Japanese phoneme /b/, or to
substitute the English phoneme /&, A/ for the Japanese /a/. Such incorrect
pronunciations can be misleading in some contexts. In the teaching of pronunciation,
technological developments can have a significant impact on the way English
pronunciation is taught. In this study, we developed an ICT self-learning system to
improve the English pronunciation of Japanese learners. The system features native
video and audio, audio description, real-time video, and recordings of learners'
pronunciation. The purpose of this study was to investigate the extent to which these
supports are useful in correcting pronunciation for English phonemes. Japanese
university students participated in this experiment. Four sessions were conducted: pre-
recording, training, post-recording, and a questionnaire about the ICT system. In the
pre-and post-recording sessions, participants recorded themselves pronouncing the
target word on the screen. After recording, the recording was automatically uploaded to
the server by pressing the "Post" button. During the training, the participants watched
their own video and listened to themselves as they watched a native speaker's video and
listened to an explanation about how to pronounce it in Japanese. Researchers analyzed
the participants' pronunciation both aurally and by measuring VOT duration and vowel
formants using software called Praat. A comparison of the improvement in
pronunciation before and after the recording showed significant improvement. The
results of the questionnaire indicated that the participants were satisfied with the self-
learning system, noting that the support, especially the videos of native speakers, sound
explanations, and self-videos, were effective in improving pronunciation.
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Research paper

A Task-based Needs Analysis of Japanese University Students Participating
in the Hiroshima-Hawaii Cultural Exchange Project

Sakoda, Namiko (Hiroshima Univ. of Economics)

This study investigates the communicative needs of Japanese university students
participating in the Hiroshima-Hawaii Cultural Exchange Project. This project involves
two main phases: a summer trip from Hiroshima to Hawaii and a spring exchange visit
from Hawaii to Hiroshima. Since its inception in 2013, the program has not provided
English training for participants. We conducted a Needs Analysis (NA) to investigate
how a task-based English curriculum could be created to support participants' language
needs. NA is an essential starting point for syllabus design in Task-based Language
Teaching (TBLT) (Long, 2005, 2015); however, this important stage is often omitted by
educational specialists and curriculum designers due to lack of time and resources. In
this NA, we collected data from various stakeholders (students, coordinators,
administrators, and domain experts) using multiple methods (semi-structured interviews
and questionnaires; Long, 2015). We thematically analyzed 22 interview transcripts and
selected 10 target tasks based on their relevance to students' communicative goals.
These target tasks focused on topics of interest, such as Hawaiian culture and history, as
well as practical real-world skills, like accessing public transportation or arranging on-
campus housing. Then, we created a questionnaire in which stakeholders were asked to
rate the difficulty and priority of these 10 target tasks. Results showed that students had
high needs for interaction and listening practice and they found presentations
particularly difficult. Students also prioritized practical tasks such as using public
transportation and making okonomiyaki, while faculty members emphasized how to
convey basic information (e.g., self-introductions and small talk). Furthermore, students
who had traveled to Hawaii emphasized different target tasks than those who had not.
We conclude by suggesting appropriate target tasks for both phases of the exchange
when implementing the TBLT syllabus. This study highlights NA's importance in TBLT
syllabus design and recommends more frequent and systematic implementation of NA.
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Research paper

Action Research: A Collaborative Approach to Language Education
Reform

Schmidt, Maria Gabriela (Nihon Univ.)
Nagai, Noriko (Ibaraki Univ.)

Birch, Gregory C. (Seisen Jogakuin Col.)
Bower, Jack V. (Tezukayama Univ.)

This presentation will report the outcomes of an action research project conducted over
the 2020-2022 academic years with funding from JSPS. The research group took an
initiative to help practitioner-researchers to carry out Action Research (AR) which aims
to improve their current practices following the CEFR’s philosophy and principles. This
presentation will demonstrate how we planned and organized collaborative AR, and will
discuss its strengths and challenges based on the results of seven AR projects. We (the
project facilitators) guided participants' AR projects with a CEFR-focused AR-Model
proposed by Birch et al. (2021) and held several workshops for participants to reflect on
their AR and discuss challenges at each stage of their research. At the first stage
problems in their teaching contexts were raised and transformed into solid research
questions, and possible solutions were proposed. At this stage we organized three
workshops, one of them with the collaboration of an AR expert, Anne Burns. She gave
the participants feedback and suggestions. At the second stage the practitioner-
researchers tried out possible solutions and gathered data for review. At the final stage
the participants critically examined their AR, and each participant wrote a paper for an
edited volume to be published in 2023. For this final step, we held several online
meetings with each author and a retreat to encourage and facilitate their writing as well
as discuss challenges and difficulties. We also sought CEFR experts' comments on the
participants' interventions from Neus Figures, David Little and Brian North. Throughout
the three-year project, collaborative workshops and meetings facilitated the research.
However, one of the biggest challenges we experienced is that the reality of AR is much
more complex and dynamic than a static AR model predicts. We will provide some
suggestions for future action research projects.



Day 1, 17:00-17:25, Room 11

Research paper
Less Grammar in Senior High School English Textbooks?

Nakazumi, Yukiharu (Kagawa Univ.)

The main purpose of this study is to examine changes in how grammar is dealt with in
English textbooks after the revision of the Course of Study (CS). In the former subject
“English Expression (EE),” the textbooks which devoted much space to grammar
occupied around two-thirds of the total adoption rate. In addition, their grammar
exercises were highly form-focused and many of their example sentences were dull and
lacking in context. In 2022, the revised CS went into effect and EE was replaced by
“English Logic and Expression (LE),” in which MEXT intends to emphasize
communication in accordance with the purpose, scenes and situations. In order to
compare the arrangement of grammatical items and features or changes in main
grammar targets and grammar examples, textbooks for the former CS (thirteen sets of
textbooks for EE I and I, and eighteen sets for Communication Eigo (CE) I and II) and
those for the new CS (seventeen sets for LE I and II, and eighteen sets for Eigo
Communication (EC) I and II) were analyzed. Grammar exercises or activities, target
grammatical items, and the example sentences were collected. Descriptive statistics and
residual analysis were mainly used for data analysis. Results showed that the tendencies
in some EE I textbooks to cram grammatical items comprehensively was mitigated in
the new LE I books. Examples sentences showed slight improvements in terms of
clarifying context, although the vocabulary levels were raised. Results also implied that
textbooks for the new CS put more focus on conjunctions and less focus on participles,
and have less grammar form-focused exercises and more exercises on grammar use
instead.



Day 1, 17:30-17:55, Room 5

Research paper

Investigating the Extent to Which Subjective Ratings of Oral Fluency
Relate to Objective Measures of Oral Fluency and Productive Vocabulary

Clingwall, Dion (Prefectural Univ. of Hiroshima)

Oral fluency has been shown to vary according to speaking task (e.g., Tavakoli, 2016),
while vocabulary knowledge has been shown to be fluency dependent (e.g., Clenton, de
Jong, Clingwall, & Fraser, 2021; Uchihara & Clenton, 2018). Previous research has also
investigated relationships within the fluency construct (e.g., Saito et al., 2015; Suzuki &
Kormos, 2022) and whether objective measures of fluency relate to subjective
judgments of fluency (e.g., Isaacs & Thomson, 2013; Saito et al., 2016). Building on
these previous investigations, the current study examines the extent to which subjective
listener judgments of accentedness and comprehensibility relate to objective measures
of oral fluency and productive vocabulary. Forty-four Japanese L1 English learners
(CEFR level: B1-B2) participated in the study. Participants completed a productive
(Lex30) and a receptive (X Lex) vocabulary knowledge task, followed then by the
IELTS speaking tasks (monologic, quasi-dialogic, and dialogic). Speaking task output
was analysed for fluency based on pause frequency, pause length, and articulation rate
(e.g., de Jong, et al., 2012; Tavakoli, 2016). Vocabulary output was analysed using
frequency bands. Finally, twelve experienced raters listened to the speech samples and
rated them for accentedness and comprehensibility using a modified 1000-point slider
scale (Saito et al., 2015, 2016). The findings include 1) significant positive correlations
between both accentedness and comprehensibility and speed of articulation — response
duration, phonation rate, and speech rate; ii) significant negative correlations between
accentedness and both silent pause ratio and silent pause duration (clause internal); and
ii1) significant negative correlations between comprehensibility and silent pause ratio
(clause internal, between clauses), silent pause duration. These results suggest that a
significant positive relationship exists between speed fluency and both accentedness and
comprehensibility, while breakdown fluency may play a significant negative role for
both. The implications of these findings are discussed in terms of assessment and
fluency research.



Day 2, 09:30-11:00, Room 4

Workshop

Utilizing a Small Talk Strategies Card Game for English Language
Learners: Pedagogical Potential and Game Affordances

Vegel, Anton (Nagoya Univ. of Foreign Studies)
Hill, Richard (Mie Univ.)

This workshop aims to introduce a novel and experimental approach to teaching small
talk strategies with an originally developed card game designed around the core
constructs of small talk (asking questions, sharing information, shifting topic, and basic
speech acts). Although Game-based Language Teaching (GBLT) has become an
established area of research and practice, there is a lack of work specifically dedicated
to teachers and teaching practices related to games and language learning (deHaan,
2022). The presenters found small talk as a potentially fruitful area to investigate the
pedagogical potential of games due to 1. the importance of managing interaction in the
practice of small talk and 2. game's ability to help manage interaction through
limitations (choice and options of cards) and the balance of randomization/skill
(shuffled cards and card type/student ability). Small talk was specifically chosen due to
its salience in the language learning development process especially in terms of
pragmatic competence (speech acts) and fluency, accuracy, and complexity of speech
(Hunter, 2011). In this workshop the presenters will introduce how the game was
developed focusing on why and how games offer unique pedagogical potential to the
language classroom (limitations and randomization/skill balance) and how iterative
design and playtesting offer unique approaches to materials development. Participants
will then play the game while presenters highlight affordances made available with the
use of the card game (game goals, motivation, debrief potential, and pre-teaching and
post-teaching implications) and share their experiences using the game in learning
contexts.



Day 2, 09:30-9:55, Room 5

Research paper

Intercultural Communication: Japanese Students’ Identity Negotiation and
Construction

Christopher, Adam (Atomi Univ.)

This paper investigates Japanese students’ identity construction while studying abroad
in order to examine how their identity construction may be shaped by their individual
agency during the intercultural interactions they may have. The paper used qualitative
research methods to investigate the identity construction and negotiation of Japanese
university students studying abroad by investigating their agencies, investment, and
identity construction and negotiation. Data were collected through semi-structured
interviews and narrative journals from 11 students with study abroad experiences in
English speaking countries. With learner agency, attitude and identity construction, and
identity negotiation through intercultural conflicts as the analytical lenses for data
analysis, the results showed that the participants experienced identity reconstruction by
investing in their linguistic resources and practices as well as exercising their agency.
The participants' study abroad experiences provided them with new opportunities to
change the way they approach language learning and usage, partially alter their
language attitudes toward accents, and negotiate their identities through intercultural
conflicts, all of which had an impact on how they reconstructed their previously
imagined identities of native English speakers. Additionally, their conflict resolution
strategies and failed experiences indicated the need to use language to address
intercultural conflicts in L2 learning and intercultural communication. The results have
implications for preparing students to study abroad and teaching English as a second
language.



Day 2, 09:30-9:55, Room 6

Research paper

Initial Encounters in a Digital World: Emergent Transcultural Space Among
English-Speaking Students

Ishikawa, Tomokazu (Otaru Univ. of Commerce)

Today’s globally connected digital world makes communication across national and
cultural borders ubiquitous and easy. This digital dimension to intercultural
communication has become even more prominent over the past pandemic years. As
illustrated in both Intercultural Communication and English as a Lingua Franca (ELF)
research, many digital communities are highly multilingual and multicultural with
variable and various communicative practices (e.g., Baker, 2022). Links between
language, culture, identity, and community cannot be assumed a priori; rather, they are
frequently transient and emergent. In response to this fluidity and complexity, ELF and
Intercultural Communication studies, or applied linguistics studies in general, are
experiencing a trans turn (e.g., Hawkins & Mori, 2018), shifting away from category-
based thinking. Even so, it is often claimed that initial intercultural encounters may
draw on cultural stereotypes typically at the national level (e.g., Byram, 2021). To
investigate this scarcely explored area of intercultural and transcultural communication,
the present paper targets how language, culture, and identity come together in what are
called transient international groups (Pitzl, 2018). To be specific, the author’s data from
initial exchanges among Japanese, Chinese, and French English-medium higher
education students on various online platforms (e.g., WeChat, Zoom) were analysed
multimodally (e.g., Kress, 2012) with reference to trans theories (e.g., Li, 2018). The
findings reveal that the participants blurred and transgressed the boundaries between
named languages, named cultures, and communicative modes strategically, thereby
creating their own social space as English-speaking multilinguals. It also becomes clear
that nationally named languages and cultures were still relevant to their discussion, but
only as vague, imagined entities to be explored and appropriated in each communicative
context. Based on these findings, theoretical and practical implications are discussed in
relation to communicative competence and intercultural communication education,
respectively.



Day 2, 09:30-9:55, Room 7

Research paper

Student Voices From a Self-Access Center: Investigating Learners’
Continued Attendance

McCrohan, Gerardine (Kagawa Univ.)

Since the opening of our self-access center (SAC) at Kagawa university in 2014, we
have endeavored to help learners develop good linguistic and cultural proficiency as
well as ensuring career success by focusing on practical language skills. To achieve
these aims, we have gathered data to assist us in recognizing patterns in attendance and
to better understand learners’ needs and desires. One such pattern we have observed is
that a small number of learners become regular, long-term attendees; however, the
majority of learners at this university attend only sporadically or not at all. This
difference in attendance patterns initiated this study. Using a short questionnaire and
semi-guided interviews, this study sought to find the factors that motivated learners to
initially attend the SAC, what encouraged some to attend frequently, if there were any
changes in their motivation during the course of their attendance, and finally what might
be done to encourage more learners to become regular, long-term SAC attendees. Initial
indications show that support from SAC staff and other students is vital in determining
whether learners return following their initial visit. Other significant long-term factors
influencing consistent attendance include collaborative learning experiences and a sense
of “ownership” of the SAC space and activities. Through these activities, learners
develop good social relationships with others across different grades and faculties.
Interaction with international students is of particular interest as it appears to help our
learners develop an appreciation of other languages and cultures. To date, our results
suggest that the social element of a SAC is a vital factor in motivating learners to devote
their time and energy to attending and participating in a SAC over an extended period of
time.
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Case study / Action research

Ten Years of Progress in the Practice of Digital Storytelling
TUZNA =Y =T U 7 10 FH DI

Kasami, Naoko (J. F. Oberlin Univ.)
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Research paper

A Lesson and Its Structure of English-Teaching-Method Through Mutural-
Creative-Communication-Learning: Comparing Dictogloss Method with

Jigsaw Method
AP EE S K D RFEABEDREL EOME—T 4 7 N m R 7Y —ik
A L T—

Fujii, Shinji (Kanazawagakuin Univ.)

EIRFBERFHEFHCTIE, KA X 2RO EHEL T D (£H,
2018), FEEHBIEICBWTYH, AR EEIC X 2 RER 2= 0%8 LT, F
RILEHADZLICRBESELFVOBEAERIEL WS, TI/T 4T F7—=
> T O EE, B 20 Fink(2003)1%, FOOH T, HEFHENTTE) - B L,
FOEWVWRIRDIEY Z@ L TERT A L2 ROTEY, £HLEEXHEE
DANBDRORELEKEZTRL TS,

AWML TIL, FREHBICBWT, T 47 b7 17 A (Wajnryb,1990) &7 YV —
%KY, 2017) ZHeY BFC, ST, HAREEERIC X 5 RBRAY 72 2[R
FEERD LI TREITORELZRERM L, ERKEEZHANT, 747 87
AL VTR L BHFEOILFETFEHICHOWT, EENRFOORA b
PEEEFEICET 2 B O IEREEICBE T 5 46 THEIZOWTC, 5L (54 H
TIEED, 38:EbbEBE2RY, 148, HDTUIELRY) TIMELTH
Sol, £, BELSKRDOIEVIRYD 1 DL LT, 8D —7U v r7i2k5
REMMZIT-TH B o, IHIC, TNETNOEFESEOHEIZHOWT,
WD & i L7,

FORER, FEEFEICET 5 B OB E LN ENOKFREE OEIEIC &
LHUFESENC T 5 8 DDOFHII R E (67<0<.96) EAERL LT-, F£7=, OoWkER
ML IFEIFERZERDoT, BlZIE, 1L, T4 AR R IBWTE
A= T HNMBEICR DT80, KO T RETANERSH L Z ENERHIN
TWe, F72, HLFEFEHTHRY BB OFEHFEOHEL SO E HFIZko
T, fHx DFEANZALTND DN ESTWDZ EMEbiz, &5, HH
LR ORER D, FEHEBEONIGICEIL TLEY, HAIDONE0 5B E NN
ZDHZENTFZICTETCORNEDONR N, S50, EROBBHREZEE
L, BRI EN S BRI E D X 5 piEEhad TR TE 500 LT
HERDVIERSTZD, MOFEGH TCOIEHFEIZOWTERZIRZD LT
776



Day 2, 09:30-9:55, Room 10

Research paper

Analysis of Language Teacher Cognition of Students in Teacher Training
Courses: Perspectives on Learning, Teachers, and Education

BEBRGRIE O A O S FEBERA O T — 74 8l - Bl - BE#—
Inaba, Midori (Aichi Univ. of Education)
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Day 2, 10:00-10:25, Room 5

Research paper

The Importance of Collaboration Among Students in Student-Centered
Language Learning Education

Inada, Takako (Japan Univ. of Health Sciences)

The purpose of this study was to understand students' thoughts about a student-centered
language learning system in communicative university English classrooms and to apply
them to teaching. The qualitative study was conducted with 109 EFL students through
an essay writing on the last day of class. Students were asked to write their opinions
about the student-centered classes they had experienced during a semester. The essay
data were summarized and classified to anonymize the data and analyzed using QSR
NVivol2 qualitative software. The results showed that students were generally in favor
of classes that emphasize speaking practice. It was because 1) developing autonomy,
motivation, and enjoyment in classes that foster creativity may improve students'
acquisition of the target language; 2) sharing ideas with classmates through pair/group
work and learning about others' opinions can broaden their viewpoints, provide
intellectual stimulation, and create a comfortable environment for each other; and 3)
increasing the number of activities will help students to concentrate on lessons and
increase class attendance. However, this system was not suitable for students who
lacked initiative and motivation. The effectiveness may depend on individual
differences and students' personalities. Based on these results, some suggestions for
teachers are proposed. Teachers should adopt a student-centered approach, increase
pair/group work, and try to create a comfortable atmosphere where classmates can
collaborate each other. To do so, teachers need to explain students exactly what is
required in university classes, such as the importance of practicing speaking in class,
developing all four English skills simultaneously, and preparing for class beforehand.
Although there are individual differences in preferred language learning styles, the
student-centered language learning method would be accepted among university
students and they would enjoy studying with classmates in pair/group work, which leads
them to have high levels of motivation and autonomy.



Day 2, 10:00-10:25, Room 6
Case study / Action research Canceled
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Method

Yoshida, Hiroko (Osaka Univ. of Economics)

Interest in extensive reading has grown over the years among English as a Foreign
Language (EFL) practitioners and researchers. An increasing number of universities
have been incorporating extensive reading; however, few have described how extensive
reading and listening are instructed. This case study aims to report on extensive reading
and listening instruction using the Start with Simple Stories (SSS) method in a required
English class in the academic year 2022-2023. Study participants were 20 non-English
major freshmen in the general English class. Their English proficiency was mixed from
beginner to intermediate level. The SSS method is an approach in which extensive
reading begins with fairly simple graded readers (for EFL learners) and leveled readers
(picture books for children) and gradually progresses to longer and higher-level books.
At the beginning of the class, the participants read more than 100 easy books
(approximately 10,000 words) to get accustomed to extensive reading. Then, they were
instructed to gradually increase the level of books and to read longer books. They
started with the easy books for extensive listening as well, mainly using Oxford
Reading Tree (ORT) Audio Pens as sources of listening. In the class, approximately 15
minutes were allotted for extensive reading and listening sessions since the class used
the department’s designated vocabulary book and textbook. In nine months, the students
read and listened to 81384 words (544 books) on average, and their scores on the
Edinburgh Project on Extensive Reading (EPER) test at the end of the class
significantly improved compared to that at the beginning of the class. Data on the
students’ progress in extensive reading and listening as well as specific instruction in
extensive and listening using the SSS method will be presented.



Day 2, 10:00-10:25, Room 8

Case study / Action research

Curriculum Review of a University Liberal Arts English Program
RYBEBEIGER B O Y F 2T LKGE

Tatsuta, Natsuko (Hirosaki Univ.)
Yokouchi, Yuichiro (Hirosaki Univ.)
Solomon, Joshua Lee (Hirosaki Univ.)
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Research paper

Issues in University English Education Concerning "Inclusion of Diversity"

and "Unconscious Privilege."
(Rt D] & TR RRHE] 20 <2 RFEFGFEEH O

Komiya, Tomiko (Okazaki Women's Junior Col.)
Ishikawa, Yuka (Nagoya Institute of Technology)
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Research paper

Relations Among Motivation, Engagement, and Achievement Among
Japanese Learners of English
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Someya, Fujishige (Kyoto Univ. of Education)
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Research paper

An Analysis of EFL Textbooks to Determine the Degree to Which They
Develop the Learners’ Intercultural Communicative Competence

Igarashi, Yuko (Ritsumeikan Univ.)

In a global society, possessing intercultural communicative competence (ICC) is
essential to communicate with people with various linguistic/cultural backgrounds
(McKay, 2018); ICC is composed of knowledge of diverse cultures, cultural awareness
that people possess beliefs and values shaped by different cultural backgrounds, and
appropriate attitudes and abilities to lessen misunderstandings and miscommunications
caused by cultural differences (Byram, 2020, McKay, 2002). To prepare learners for
intercultural communications, an EFL textbook must include appropriate readings and
activities which foster the learners’ ICC; the readings should depict intercultural
discourse and communication, where learners can study sociolinguistic aspects of the
language such as politeness and examine misunderstandings and/or miscommunications
caused by cultural differences. Also, the activities should be designed in a way that
learners experience actual intercultural communications, analyze conflicts caused by
people's interactions, and think about the solutions, as pointed out by Hoa (2008) and
Nault (2011).

To demonstrate whether current EFL textbooks in Japan effectively develop ICC,
I examined readings and activities in 12 English textbooks for senior high schools in
2023. Specifically, they were investigated from the perspective of whether readings
depicted intercultural discourse as well as misunderstandings and/or
miscommunications caused by cultural differences. Further, this study examined
whether activities were designed to foster learners' ICC through experiencing
intercultural communications and analyzing/resolving problems caused by cultural
differences.

This study revealed that several readings included intercultural discourse and
communication, but none of the readings depicted the misunderstandings or
miscommunications caused by cultural differences. It was also found that the
appropriate activities to develop learners’ ICC rarely appeared. Given these findings, |
will discuss some issues about readings and activities in EFL textbooks, and make a few
suggestions on how to improve the textbooks which aim to develop learners' ICC.
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Case study / Action research
Case Study of Writing Revision Strategies at the Upper-Intermediate Level

Matsumoto, Yuko (Miyazaki Municipal Univ.)
Schauerte, Edward Michael (Univ. of Miyazaki)

This is a case study of an upper-intermediate-level Japanese university student who is
aiming to improve his writing to the advanced level (i.e., Level 7 on IELTS). A common
concern among English instructors at the university level is how to enhance the writing
ability of the upper-intermediate students who have already reached a certain
competency in terms of grammar and vocabulary usage. Therefore, it is worth
examining what kinds of problems remain in the English writing of such students as
well as how the students attempt to correct them. With these questions in mind, weekly
tutorial sessions were conducted over a three-month period. Prior to each meeting, the
student whose writing is examined in this study submitted the first or second draft, for
which one of the researchers provided feedback. The student also wrote comments in
the margins with regard to whatever questions or concerns he had about the draft.
During the tutorial session, the student explained how he revised his writing, why he
chose certain expressions, and what kind of problems or questions remained. Our study
analyzes the student’s first and second drafts, his comments, and the records of the
meetings, with a focus on the following: (1) identifying patterns of problems in the first
drafts; (2) elucidating the revising process for the second drafts. Based on the results of
the analysis, the researchers discuss some of the pedagogical implications particular to
the writing of students at the upper-intermediate level. This close analysis of the writing
and revision process of a student aims to highlight some of the challenges facing
learners as they strive to reach a more advanced level of writing competence.
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Research paper
Motivational Change in Japanese University Students Over Time

Kobayashi, Chiho (Tenri Univ.)

Although motivation determines learners' choice, effort, and persistence, past L2
motivation research has paid far less attention to persistence than the other components
(Dornyei & Ushioda, 2021). Since the learners' success depends largely on their
persistence, more research is needed on this issue. Japanese university students
experience fluctuations in motivation for learning English over time (Johnson, 2013;
Yashima & Arano, 2015), but little research has investigated their motivational change
over extended periods of time. This study will examine Japanese university students'
change in motivation to learn English and their attitudes over time based on the
framework of the L2 Motivational Self System (Dornyei, 2009). Forty-five English
majors who enrolled in a university in April 2022 will participate in the study. A
questionnaire based on the ones used in the previous studies (Taguchi et al., 2009;
Yashima, 2009) will be given to the students at the end of each semester until they
graduate. Following each administration of the questionnaire, 60-minute semi-
structured interviews will be conducted with a smaller number of the students for a
deeper understanding of their responses. The data collected through the questionnaire
and interviews will then be compared with their TOEIC scores. This presentation will
report on the results up to the second semester of the second year. The preliminary
results show that most of the English majors had high levels of motivation and positive
attitudes toward English learning upon entering university. During the first semester,
most of them were able to sustain the initial state of the motivation and enhance positive
attitudes. However, in the second semester, while the motivation of some students
remained high, it fell among others. Motivational levels were related to the growth in
their English proficiency. Many factors, such as career options and prospects of study
abroad, affected their motivation.
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Research paper

First- and Second-Year Students' Needs Regarding General English Classes
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Shimura, Mika (Gakushuin Univ.)
Nakatake, Maiko (Gakushuin Univ.)
Kosugi, Yayoi (Gakushuin Univ.)
Nagata, Shoko (Gakushuin Univ.)
Meguro, Sayaka (Gakushuin Univ.)
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Research paper

How Do Factors Relevant to Self-Regulated Learning Affect English
Proficiency of Japanese Learners of English?
H OB B S AN 3 A AR NSRS E OSEERE L O BT L

Miyasako, Nobuyoshi (Univ. of Teacher Education Fukuoka)
Takeno, Junichiro (Okayama Univ. of Science)
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Case study / Action research

A Case Study of Learners Asking Their Own Questions: Effects of
Students' Cooperative Study on Their Thinking Ability and English Writing
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Tamura, Fujimi (Jikei Univ.)
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Research paper

Effects of AWE (Automated Writing Evaluation) on Peer Feedback (PF):
Comparison of PF Comments Generated Without, Before, and After AWE

Hatakeyama, Yukako (Ochanomizu Univ.)

This presentation reports 1) the differences in the aspects of feedback by two feedback
types—peer feedback (PF) and automated writing evaluation (AWE)— and 2) the
differences in aspects of PF when conducted without (Group A), before (Group B), and
after (Group C) AWE. The presenter hypothesized that most PF would consist of
‘content’ and ‘format’ while most AWE would be on ‘language’ and ‘format.” Also, it
was anticipated that the PF without and before AWE (Groups A and B) would center
around ‘content,” whereas the PF after AWE (Group C) would likely focus on ‘language
and ‘format.” Most of the 58 participants were second-year students with intermediate
English proficiency at a women’s university in Japan. They took one of the three essay-
writing classes and agreed to use their data for research in the academic year 2021 when
all lessons were given online. They wrote five types of essays in one semester, and their
self-reported reflections on essay-writing experiences were used as data. The data were
manually coded in light of the aspects of writing following Allen and Katayama (2016):
‘content,” ‘organization,’ ‘language,’ and ‘format.’ It was found that PF had a dual focus
on ‘content’ and ‘language’ while AWE centered around ‘language’ and ‘format.’
Furthermore, PF on ‘language’ and ‘format’ revolved around the learning outcomes of
each unit. Regarding the second research question, those who gave and received only
PF (Group A) tended to comment on ‘content’ the most, and those who did PF before
AWE (Group B) produced comments on ‘content,” ‘language,’ and ‘format.’ In contrast,
those who did PF after AWE (Group C) mostly commented on ‘language’ and ‘content.’
The limitation of this study includes the use of the participants’ self-reports, the small
sample size, and their profile—major, class atmosphere, and proficiency—not being
fully controlled.
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Research paper

Engaging in Cross-Cultural Exchanges: Discourse Analysis of Authentic
Interactions and EFL Textbook Dialogues
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Yamamoto, Aya (Toyo Univ.)
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Research paper

Genre Pedagogy Instructions in the Newly Reformed Curriculum in
Indonesia: EFLTeachers’ Experiences

Nurlaelawati, Iyen (Univ.Pendidikan Indonesia)

Newly reformed curriculum has been released by the Indonesian government for
schools to apply. Consequently, teachers make new adaptations to the new curriculum
when referring to the newly nationally published textbook, especially in applying genre
pedagogy. This study explored EFL secondary teachers’ experiences of genre pedagogy
in teaching English to secondary school students from planning to classroom
implementation in the context of in-service teacher training. It involved five teachers in
West Java Province. Using a case study design, the data were collected through
observations and focus group interviews. The findings revealed that in the planning
stage the teachers compared the new curriculum with the previous one. They also
learned that the teaching materials were somewhat differently presented in the new
textbook. This had made them think of strategies to design English lessons for teaching
the units in the textbook. In the classroom implementation stage, the teachers found that
genre pedagogy provided step by step instructions to apply the new curriculum that
evolved from oral to written skills. On the other hand, the teachers also voiced their
concerns on time management of completing the materials in the textbook. This study
suggested that teachers’ teacher trainings to adapt to the new reformed curriculum is
continuous activities to support teachers to adapt new situations.
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Case study / Action research

University Libraries’ Online Resources to Support Students’ Extensive
Reading

Goto, Takaaki (Kyushu Univ. of Nursing and Social Welfare)

Day & Bamford (1998) insist that libraries, which have extensive reading books, should
draw students by well displaying their materials and making them accessible (p. 115).
Now as the internet has been growing rapidly, most university students have
smartphones and then have been affected by the internet. The purpose of this study is to
reveal whether university libraries provide their students with online resources of
extensive reading or not, and what information they offer to support students’ extensive
reading. The researcher examined six neighboring university libraries’ websites by
performing keyword research. As a result, only three university libraries provide
extensive reading information online. Regarding online resources, three libraries
introduce e-books for extensive reading. Only one presents the information about
extensive reading books offered for the lobby exhibition on cross-cultural
understanding; the other presents the information about an extensive reading workshop
and extensive reading book lists, one of which is for reading one million words. In
general, there are not many online resources of extensive reading at the university
libraries. In conclusion, some local public libraries rather offer attractive, detailed and
user-friendly online resources on their websites. Then university libraries should follow
the good examples of those libraries to support students’ extensive reading.
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Research paper

Keyword Analysis of English Speeches by Male and Female Leaders: An
Analysis of Oxford Union and TED Talk Speeches
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Nakatani, Yasuo (Hosei Univ.)
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Research paper

Business English Communication Skills—An Investigation Into the
Contemporary Status of Business Communication Proficiency and its
Implications for Advancement: A Qualitative Interview Study—
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Yamanaka, Tsukasa (Ritsumeikan Univ.)
Maswana, Sayako (Tokyo Univ. of Science)
Mitsuhashi, Mineo (The Institute for International Business Communication)
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Research paper

EFL Essay Writing: A Balance Between Grammatical Accuracy and
Productivity

Ogawa, Yoshimasa (Showa Women's Univ.)

This study explored a way to help Japanese university students write longer essays
while maintaining grammatical accuracy. Three groups of students enrolled in the same
EFL course in three different academic years participated (N = 111), and the number of
words they wrote in 30 minutes and the number of errors per 100 words were measured.
To improve their grammatical accuracy, a combination of coded feedback (e.g., Ferris,
2006; Hartshorn et al., 2010; Lalande, 1982) and metalinguistic explanation (e.g.,
Bitchener & Knoch, 2010; Sheen, 2007) was provided on the 12 paragraphs/essays they
wrote in the one-year course. Coded feedback was provided comprehensively for all
grammatical errors, and metalinguistic explanation was focused on a set of frequent
error types. The first, sixth, and 12th essays were analyzed to assess their verb tense and
mechanical errors, which were amenable to corrective feedback (Ferris, 2006; Author,
2021). Regarding the length of writing, the first group (Accuracy Group, enrolled in
2018) was instructed only to attend to grammatical accuracy, the second group
(Production Group, 2019) was encouraged to increase the length of their writing at their
own discretion, and the third group (Guided Group, 2021) was systematically guided to
write longer essays by following a prescribed guideline. The ANOVA results showed
that Production Group and Guided Group significantly outperformed Accuracy Group
in the length of writing; all groups improved in writing accuracy, but Production Group
and Guided Group outperformed Accuracy Group. Although Skehan (1998, 2009) and
Kormos (2014) expressed their concern about a possible trade-off between accuracy and
fluency (or productivity), in the present study, Pearson correlation coefficients indicated
no significant negative correlation between grammatical accuracy and the length of
writing. Instead, students who wrote longer essays and practiced using the target forms
more frequently acquired greater accuracy than those who wrote shorter essays.



Day 2, 15:10-15:35, Room 8

Research paper

An Investigation on Cultural Sensitivity and Awareness in English Lessons

in a Japanese Primary School
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Shino, Ayano (Tokyo Gakugei Univ.)
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Research paper

A Longitudinal Study on Metacognitive Process Among Japanese
University Students Before, During, and After Study Abroad
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Ueno, Yuko (Graduate School of Doshisha Women's Col. of Liberal Arts)
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Research paper

Study of Teaching Materials That Can Be Found Around Us—Using In-
Flight Safety Videos
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Kiyonaga, Katsumi (Shiseikan Univ.)
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LA E L, BB Z DS0EE 50 ) A L TV D O EF5E LTz,
AU HE—Fy N T, MESHEDMER LIS F S ERBNLEL2E T A 20 L
7o BMNZE2ET AT, BB L7 T U R X > T T, = —E7 2
BED b Ob RO, BERHIAMILEDLLI KERZLZHHALTND
2O, T U RAIMEFRRAOMBICTS 2, 3L Tnie, R TIE, Air
France(AF)., American Airlines(AA), British Airways(BA), Singapore
Airlines(SA), 4 HZ8(ANA)., HAMIZEJAL)6 tLDOBENZZ 2 E T 4 % | readability
RO FIH T DN RERORBLA g Lo, JRFf I3 BA 8 —F K< 6 47
6 BV, MHREEEIT7I5FETH -T2, AAM2EFHIZEL, 40208 T, 620
FETCTHY ., FFEEOMESADOLONREN-T, JAL B—FEL, 3047 T
s i FH O RERE R L 260 FETH 72, JAL & ANA 1T HAFEOB L JEFETOD
METC, ERENDNIRIT T O ORE# A5 Tuh7z, CEFR Level Tid, BA
ME L B2 T, FEROUE T L~V WD FERNHTZ, ZOMOMZESFLIT A2
T, W2 H LNV Thole, EEFHOMHASHADIESTZ KD 2T v
VATHDHIZD, LED S0%L Eixma X Th o7z, £7z. Please &~ 723
(T2 hoTe, MESMHIZEVEBWNIROND b OOFSTE L, Hia &
ST SCTITEN N S < b T\, BNEZ2E T 4 L0 MRk b, B
LEMFN, Wax L LERAT LR Th Tz, £/, 7T U R L [RIRFIZ MG
M D T, FFEOFEIHEFITIRRH L EZE 2 b,
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Research paper

The Gap Between Descriptive and Pedagogical Grammar: The Present
Perfect
RLIR STiE & R SHE D TME—BUEE TICHT 2 —5%

Akamatsu, Nobuhiko (Doshisha Univ.)

HKA%%iﬁﬁ EoTHAER TERAOHEBZIZHE LN SN TS (eg.,
B8, 2012), UL, BIFEWRFH] & 52 THHOMAE 23 EE LTSN EETH 5
:&Kﬁﬁbfméﬁ HEETITER Th L BUEE TOMERX S GET.
R RRBR, fRE) IEEFTCIIXTLLXEINTWW RN &b L HIER
TOEMESD 05 (e.g., Nishiyama & Koenig, 2010) o FTo. BUETE TITUR
E DM BE/ER CHEEOEWMIRAAIRETH Y . HBEIZ L » UTHMBEE L DR
BRAZEBRNIE A ERDOONWEE L H D, AFRIET AV B ERETEE
VB 72 180 £ D HGEREGERES (19 WD 88 ik, T8« 44.0 ik, FEVERZ -
149 %) ZX5IC, BESE T & B0 BEWRIHEICOWTHRE Lz, BF5E
KR OGHIIBETE TORRE - 527 (10), #5110, ki (11) O3 20E
WXy e L, BEF3204 a~EBEA(EHR LT, FEEO 1 2~ OFEEITK
L, BIESE T E BB EDOXEZHEL, 74 7—b 50, Ait68 DX EHE
L7 SUTERIXSy & RERIMNBIEEIZ IR D KO0 T U AIZIRY 3 i, &40
W%m%‘22%L<je3wﬁﬁﬂ%rémtoHW%M%iﬁ/74/LT
IRSNTZAEEO 1 2~ORFNIKR LT, EOEBRIZ Y% 4 BB CHIE L
Too BEWRIXZy (RER - 52T %% k) . IRl (BIESE T, HMmE) . Flkn
(4 57%] [19-33,33-41,41-56,45-88]) ZaiBZE4, BEARAIZ S PEYIMT (Perfect,
OK, A little Awkward, Awkward) % BRJZHE UEfF2 AT > 7 [BUE5HT %
1ToTc, TOREER, BEWHK S (RER - 52T vs. #Efc : s.e. =0.205, t=2.453,
p=0.014, #&EF - 527 vs. #&Bk : s.e. =0.208, t=4.316, p=1.589E-05) . Kl (s.e.
=0.204, t=5.481, p=4.230E-08) . ### (s.e. =0.003, t=4.310, p=1.637E-05) (ZF T
RIS H BRI RSN, Fiz, Wl & BRSO BEMIZEB W T,
TR & e CIIMEHICE B IR RSN, R - 2T TiE, 20 L9
RRERIIR SN o Tz, IO ORERNG, BUEE TORME - 527 & HfliE
oMzl f%mmﬁﬂikhkﬁ%ﬂﬁw EDIRIB X Tz,
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Research paper

The Relationship Between Reading Proficiency and Metacognition
BYHEROFAEDY) —F 4 7 & A ZFEIOB%

lida, Tsuyoshi (Doshisha Women's Col. of Liberal Arts)

SNEREE L COFEREY —F 4 > 7 & A XA OBRIZBE 9 2 MEWrpF7e 130 72
W, ARWFZED BT IGER O KRFICHEFET DRIOFED ) —FT 4 > T T A X
RENOBIRZIMEICT D5 Z Lidh D, SIFIL 1 FRELH Intensive Reading 111
& 2 RFFH Extensive Reading D% EZ 7 LT 85 A D RFAETH L, BN
FIIREOF T, AXBHETEH L CIEOLEE A, V—T 1 > 7 HK%
FRIETYV—T 4 T HEHFIZOTTET, EHFEE LT, HET AN
BRI EERA L, T2 - EEMNOITEZ0FH Lz, &I, AN 16 7 HD
BIZ3Z 7= 2 [A1D TELTS O 1 [B]D TOEICIP DU —F ( v 7 DS 2 fdu

I T ABZ =GR L > TEAL - AL - TALL~LD 3 T v—T 0572, IRIZ,

U—TF 4 Tl & A ZRFNCEA T D BRI A, RERKHIZHA LT,

BERIMIZ 36 HEDO Y —F 4 V7 HIKIZEET 2 6 B DI EKH DY —
T4 T OBIEOME, ML, IR OB RO B Btk 5 TR L
EINTWD, oirhikE LCTRF O RO T 3V —8r 2 vz, [A7oHT
DFEF, 4 OONTFZHMEL, FIKNRTELT TV —FT 4 JIZHTDHRERE ],
B2RF & LT TSR, 53R & LT T SCEEMERAg 5

FARTE LT TSCHEN B NG) Ems Lz, R ERsL, 3 70—
M T ZAT o To iy, METICAERE T R oTe, T IV =i O
R AL s PN —T TR —T 4 VOB E L TNERBRICE S Z Y T
BN R SNDDICK L, FALZ A— 13 haxk<Ens Rbhniz, U
—F 4 VT ORI ITELE L, BAL - AL =TT K0 AR TS %
WAEM AR BT, BFER OGRS IECZOWNT, FALZ A — 71T Bk %2 K
SMAFIZI->TWND, e LT, BAEITERNY —T 10 V7 g E 2
DFTEm, V=T 4 U TIZHTHAZE I —T 4 TN L > TR D Z
LRSI,
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Case study / Action research

Japanese ESL for Intercultural Communicative Competence “Students’
View Towards English Acquiring Processes”
AANFEEERTE S LOAREE—FENPL R 2 2 =7 —v 3 VEGERER
DT

Omi, Jun (Tokyo Keizai Univ.)

EINO B AGEHE CIESEEE0AR LT, BAMASIZEIGL, BAANED 2
Ra=r—varERLIENEEANTH D, HEEL L TCOINERE TR

<, BIa=F—va  HUOE2FHEHE L LTUINARTHAH, —HEWN
DIFEHF OB, F2558L L CHE (BSL) BSUbIZES L, Sk N5
EDAI2=lr—valERDIETEA I, HDWITIANEFECEEGEE LT
DOFEEE (BIL) #hE# OEICE)S L, HROEGEFE L ala=r—a
EWDHETEAID, B L ELRYbEIESCaI o= —var hEEE
LTWDDEA D D, EEFEIZHEST D AME RSO SCE N EN CTilRibiu T
ILWA, BRRIZARSCEEERREAR TCOESANE LMETH Y FHIT S
%y, SOERNZHO & LICFiEE, 3 72b b om HixBiET—7.
HERHGEN =D 2 a=lr—a URRBUL#EILEORE IR RbND Z L35
REHE CITEEICUTV, 72 IEEREO EIL TliX, FEREETEE OHEFREH O
— FVZ2 T AKE., SUUERMAIFEIZIE & A St ng, BARSHE & AR E ST
DRI D Z IO FEF IR T Ty, SUER R TEBIIVNETH D
ZH 5T, R ERET 2 E 0, HHRORIZc LY, FEFILH
SMNFITAHT TWD BASLIZ RS0 72, T TIEA—F — L ATt
ST D MM BRUCITRIE VY, BETIT2 0 2 2 IS HFEICTZH#HELIER
T3 6HDOENENT — 2 20, FEBBIOA o Z 2=l k) FEE
RIDOFFEZHIZOWNWTOEBREEZIE S, HAKIIZ X 5B IbiEE)s & kA=
Ra=lr—va VRENFERBEO ESLREAE L, FEENZHERIMES

2 AT FITATT CORTZDB GELISELEN LR b, AARNFEHFZ T O
PEERBIEDO PRI A R LTV, JEEEEE O B A A RGEHE R EULBEE O
BEPHHEOTHWE L, BEREOEZADOERZFNTZ,
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Case study / Action research

A Case Study of Team Teaching in ESP—English Conversation Class for
Pharmacy Students Prior to Pharmacy Practice Experiences

Inoue, Yuko (Hokuriku Univ.)
Iehil _Kazuhiro—(Hekuriku Usiv.

Nowadays, English proficiency is crucial for Japanese pharmacists when obtaining
necessary information from resources such as New England Journal of Medicine,
JAMA Network and Crediblemeds for sharing information with other healthcare
professionals and when communicating with non-Japanese patients at the healthcare
facilities and community pharmacies. However, it is not easy for pharmacy students
prior to Pharmacy Practice Experiences to realize the importance of English skills. They
tend to register English courses just for earning credits to graduate. To make matters
worse, some students, who seem to think only about the National Examination for
Pharmacists, complain that English courses deprive them of their precious time
although English proficiency can be related to research capabilities, one of the “ten
qualities required for pharmacists.” Our presentation will focus on how to manage
English conversation class for the 4th year pharmacy students with different English
levels and different motivation at a private university in Japan. With limited budget and
teaching staff, the course “English Conversation for Pharmacists in Patient Education”
with a capacity of more than 70 students has been conducted in a unique collaboration
between the two faculty members: one specializing in TESOL and the other having
clinical work experience as an oncology pharmacist. We will discuss what should be
considered to make students achieve the SBOs in alignment with the core curriculum,
showing advantages and disadvantages in group activities as well as self and peer
evaluation.
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Research paper

Optimality Theory and Pedagogical Grammar for English Learners
A B & o S SR

Ohno, Masaki (Showa Univ.)

PR SUE TIIERGEYE LOREDRPERRICEE SN TND Z L5,
FIZHERN 2 RBLOTNDBHLE R, FLEFHOOOEES THIRES
TLESTWD. —F, FHEET FEERE] HoHvE FE3Em) & LT
PEBR SN D RBLOHIZIE, HUlgPILFIR, FipfE e & X - Tx I8RRel &
fllr S, EBRIZIEA 7 =~ A RGETHER ST D O <72
W EEESOEORHIIEH IND Z ENRNT LD, O TUIFRINT
WD T b DD, ZOREHNIEFERGEREE T2 D DRINTIR A RN Y & HA
TWLRIUTHOWTIE, THESTZ] M2z LTLED 20307, £
FRPRFTZOHNOTOIL, YATLELTHN - stk zdbo—E Lk
BEEN.TERNTNDZ LD, SR L > TUIZEDORY NIz DN TH
BOMKT H0MERRTHZENDY, —EOEMIELL (FMEEt)
EEFEHEICRALEZSIERE L TWD. 29 LERERR, F=HFICE - THGE
EWVIBEREDI LR DIBRNEREZ LT HEK L 7o TS, ZDIRARDHA
%, FEHESGENSIEER & ABMICHEDT S W TE LT, T CIZEMLEALS
NI RERSOTLESTWNDHZ LIZHD. Lo T, FEHEGEIISFETDOH
REZOEE TFAF ) OTR, BNORGBEHRAEREABEL, XI5F
e BT DT LNV OFESERME L SRTWD . ARRIL, BT
ESLTH O D KBNEROEE 2O TICHEFIE DOIEN T H b 28
G200 LI (e.g., I don't know beans about it. "I don't know anything about it" = I
know beans about it. (Huddleston and Pullum 2002:823) ), fimE# i D FAR) 72
WEEEANL, BEDYA 7V (Jespersen 1917) OEE LTI X5 Z & T,
YRGB OB THIKOERNEMLOE ] & LTI TE 2 2 & &20R
. Z L CESBHGER OB ) 2w A O R, 3 X OEFEHRIZFEAF IS
EDX IR TEDREIZHELTY, ABRTE 2002 ERKT 5.
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Research paper

Psychological Effects of COIL on Japanese University Students: Global
Collaboration With Tokyo University of Foreign Studies, ICU, Aoyama
Gakuin University, University of California, and University of the
Philippines
WRAMERER T, ICU, FIWFFHERT:, B 7V =T K%, 74 U EVRE
OB & D R BUED COIL 23 A RDKFANT RIE T DRI

Anzai, Yayoi (Aoyama Gakuin Univ.)

COIL (Collaborative Online International Learning)i%. CEME @ R BH /1581
HE LLTRYMEEN, Sl L e — UL AMBR A BEICL TS, &
DOEETIX COIL NHF 207 a—rbIc Rz iREE D K& X & 53
B MANRE SN TS, Ll I 7 filbans, 2L Tns
FEHNLT, COIL N ED XD i B L FHEIZEZ 2008V I W5t H
F0Z T, F T TARIL, COIL BEHEHNHE 157 & Academic English

EESHARORFEE (HRNEEZEE) (CEOXIREEE G2 50TER
YT, DIOEEZHLNITHIZEENE L, 8 ET 5 COIL 1T, HiT
SMNERERFDEE L, ICU BB L., FILFRERFERH I E 72> T b TP-
COIL T, 202 FFEDHRHFDOA T4 L RETHDH, ZIMLUTRFIE. Rk
SR, BV THNET KRET =AU, 74 VB REOEHALRE

T, BELFEEEMCTL2HENENTNOREO B THME L7z, R

2022 F 10 A 11 ATH D, AMZEOXNGRE D HAROKRFAITER 294
Tholz, ZTOCOIL 7Yuy =2 ML, F BRI Discod 77 v M7 4+ —

L& UTHEM LZ3EREIE COIL TITV, 2H BT ZOOM % fif A L 7= [RIHY
CmL%ﬁwimLtoE%ﬁa%ﬁ%%iﬁﬁﬁ®mi BEYfb=a 2=
=g VAXINNEBERTAIETHoT-, B —EBMED Discord TlX. YouTube
TR AR IZONT 015D a3 — FETFAE2ER L, KFRFEOFNE
NOFAEDNKEI L. BB ZOOM TiX. Discord TDOTFT 4 AN v a %
)7»&4A@74xﬁ//a/ BT, TD%, HAROKRFEAITIER
HR L [RHEAR COIL IR A L, T 4 A v v a rwiTo72, DRIEIC
DONTIE, BILART I, 2I=2=7 & HCHEEK., World Englishes, £ H
DRE T OBENSEBER T2, TORE., COIL I B ADKFADOHRIL

Lmkbf@%%igiﬁ\iikﬁﬂ\:ﬁ&HVa/ﬁﬁ 7 v — Lt

B DRI N)ATEN ) 228 5 AIREMER H D 2 L AVURIBR STz,
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Research paper

Identifying the English Listening and Speaking Skills Required by Pilot
Trainees
WL ZEBEHRAE LA B B R RGEA E—F > 7« YR =0 7 =D L5 Ik
DLTINTE DMEN DD DD

Nishikawa, Megumi (Tokai Univ.)
Nawata, Yoshinao (Civil Aviation Col.)

WUZERSBERET-RIRRAE (BLF, FIBEA) D#GEIT ICAO ([HE BRI ZErR) 2
3Rk % Language Proficiency Requirement % i 72 3 LN b 5, MIZEHERE (DL
T, RT) Ti&, routine K F TOYFE - 7= phraseology ZFEH L THOLD B h
& BRAWFSE non-routine fR{% T T plain English (2 L 500 LD 2N T& 2 95
NBBETH S (ICAO,2010), AWFZETIL, FFRAD RT ZERFHTKD 5D
FEENOREZ BRZ, (1) EO X o 72Ki (M EEAT - RATH - A5 0%
/routine * non-routine) T (2) (N TEXDHMENDH DD, ZAFTHEE L
72, subject matter experts (U FFH) ICFROWE B A FEMII/ON S €5 grounded
ethnography (Douglas, 2000) F{E(Z T, FNERERRE T4HE (5 4) ITHIFEFE T
FEBRHE Z o T BEREENE I R DFLERD 9 HLEFENIRK TH L 5 PlIZBNTI A
MEZ ST R EMBTEDIUNERS ST-ONESHILTH B o7z, FERET.
e FEIT I taxiway B EFEX D FATHIZEE, ., FIX 4.

a— YA CEEEHEZ D - BEWVWT S (routine) . TRATHIZAIZTZ 74 M
T T D LERREAE L OB L EA~DISZ (non-routine) TH -
Too MINTEDRENSHDDONICDONTIE, HFERT V7 7y b, BESH
)2 EREICRT S LD HEREDS 72V GE 13 2 3 5. non-routine R T~ TD
plain English (Z X 2P0 B 2979 NAETH L Z ENnhoic, Zhb D
AERN G FIEAZ 21X routine/non-routine > U A D F CHTRT VT 7 X B
DOREIZHY | plain English 12 X 500 Y 23S NETH D Z & ARSI
7=
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Research paper

The Use of BERT and Human Cognition : For the Better English
Polysemous Words Teaching
BERT O & AR OFBH— &L 0 BVEEED L FRFEEIC M T T—

Iijima, Hisanori (Graduate School, Keio Univ.)

ARFFETIE, EICHARSHELHEOMER CHEH I T\ 5, Google tEDBHR L 7=
BERT &9 Y — b k| GERDLEZER S -, AMOR>Z#EDA
WOBEROBEM: DM Z T 5 Z Lok, FICEEEEL T LIEGE
DFEEFFE~DRBEEITI LD TH D, ZNETOMRETIE, EHRBELT L&
L7eBGED LD BWVGEEIREA~ORBRZ T 5720 DO FE L LT, FFEDHGE

ERECTHEHEDOTIETH AT, FRIT AN~ BIET A b« FET A MEITLDY
FEHEOGEBEZAEL T, TOMEL L CGEEREE~DORBEZTHE NI HD
NETHLEWVHRICH -T2, L, ZEEBEOFFEELE LT, ZbixENE
NOFEOEIRFE L O Y, BRELOFKROEIZHONT, L THEHE SN
TWAHHBIZH T, £ T, FEBrL LT, &I LR L7 Google #:0> BERT
PEHTAHZ LI, 2F%iETH D have B RO & T HRFE DD L FHFED
Bax DEFEWRNENZ TN TV ONE W) B ZH Lz, WIS, EBRS
FIZINFE CORFEFEBIZOWTHERKIZL > THE LD, £ BERT
THALZREL ZOEREZEEI R LT, &4 OFEOERFE L O S %8 Bk
DT HEPEFEL CHIE L7z, fESE LT, BERT CHIL7ZHAIKI L D &,

FEEBEOSFERRIC L > TEWRR LD, F2iE, BE0nb v ) 2R
FoTWNWDHI RN oTz, o, FHAZEEOREWVEEFIZLE, BHE LD
B2 O AR H -T2, T72bh, BROIT Z T OV TR BGERE
DIRNFEEZ LD L EROBE RO 2R T AN E o7 W) 2 EThD,

LB DOFFEHE~DORM E LT, B L IG5 E IR D12012, 35578
EDRBEFEEBZ DRI, F2 OHFEO A VOEROBEEMELZET X 5 2iFE
NENTHDZ EINRBENTZ,
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Research paper

Effective Teaching Methods for Students With Poor English Skills in
Online Classes Using TED Talks
TED Talks % il U 72 i [ f52 3 THGE O & F 72 A SR RAD e F5 5 1L

Hasegawa, Shuji (Uekusa Gakuen Univ.)

2020 FELLR, BLEEDEFIRFAENL N X KT, BTESE T955E 1] TR
D10 [A153 %, WENBEZES . B5HE 8872 TED Talks 2 H U 72 1= [@#E
¥EFE L TCND, & 2 TARIFFED HEYIE, TED Talks 2 L7- =@z %ET
JEEEDOE T IR 8L 2RO L ThoTe, BEHFIELE LT, %
13 Google Classroom Z 3 UC, 1)1 FDO#EFIZ-D X TED Talks 7B IEE S
7o 1Eh (K154) ZfE@ETHIEL, 10 B OEMIZER ZEZSRAATL 7 74
NERHT 5, 2)UEREDFIHTIE, Google Forms i U T, £® 10 A
BT 2 055 DORERT A R 10/ (10 43) MThivd, Z0tk, 3)EMETHEEL
Tl EZHERE LN Yy R—=A v 7% L, )20 1 FHICxT D02 %
BA M) —2MICEZAATERZILAET 5, KRITHEER X, 5)Meet (2 X 54
AHEAZHEL, #EET A NORTIEZEROED - T BEIZOW TR Z T 5,
W FEIL, O0FTDOHDOT —~ITihoTe T4 T 4V 7H8EICx L, WEETS
ITREZENTHIRE CICRNT 5, Bt 1052 H L REOFFIFRITIX
TED Talks DNE E1ZEURORWERT A V2 ER L=, /2. FET A LD
BRI, HEmICBE L TISHENOKD 5 HEOERMGENE % Fh L7z, N
2Ty 2022 BRI ITHERR T A bt 2 ED L ) IATo = E HHETL TEZTH
B olz, BIFEX 2020 FENBIEIC 74, 58, 544 Thote, ZORER, LEFLS)
AT 5722021 £ & 2022 FFEIEMAF & bRGEN R EL. AERENH -T2, 2022
BT, 14RO XD el 3ReZ) EWH BT, AiFEL VAR A
ErARmEL, BAERENRD-T-, BHEZEFH)SIE, TED Talks (2T 5
FEE HAFEOTHAZIEA L, Bl 280 &K LETET 2 2 & OFIMERRIE S
7=,
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Research paper

Business English Communication Skills: Survey Results
TENPRDLIEFEAI 2 == arl—RA hapgF#RilBIF 577 /o
V=D K LT T —

Ishikawa, Nozomi (Sapporo Otani Univ.)
Yamada, Hiroshi (Takachiho Univ.)
Yamada, Masaki (Sapporo Otani Univ.)
Miki, Kosuke (IIBC)

AWFIEIE, 2 T @iEREICHAFEORY HRala=r—va VAX A VRE
Mt o9, ZWHEIZLDETHED R AOHEEICKLE R WEE B A B
FTEET—~II, () ERE YRR I a=r—va et EETE
ML TWDHEDOTHD, /MIED2010), SFIEH(2015) TE VR A/R—Y T
X DHFEDOMHHERICOWVTEB I R o= KA Z 5 STV D, K
FKETIT., ZOMERICBNTOE DR ANR—Y L OHEFES, Qb VR ABER
T ) a Y —OFREIN D B TOREGEM RN A RGET 2 B TCEB LT
V= NED (n=2,686) FEFRIZOWTEHET D, WEORHA L O S B
NI o To i, AR THIZIZBM L THLIFER Y 7 hoA v T4
DBEVAT LEFEOAI a = — T a VIARY — AV OIEREC, e AT
A TOaAIa=r— a3 IBITA5REEOHKIZONWTEALZ HTTHR
95, RS, TOEIC® Listening & Reading Test O A 2 7T W THEE
7R B OEALITHER T X oo o —JF, IGEHE R REIIRY, B, BV
RAVH— Ty v ATRDNRA LN, SEIORETIL, FrIGEE R
ROPEFEM HBE DI T T B BB < 2 HO T\, £, ST 7
VSLFRRT 7V OFNHM 1B EB L2, 77 /v Y—0ORAI L > THFEESED
WEES DB L7 LD NIT 6 B Z A T\ e, JEENBIL, 555 AL
BRI T4 V2@ NER T 5 2 &0, FIRT 77U ORI 13955E

WX TR LRl BT, BEVRAICET 5 REE S 358D
FMTH ., 4 EEEIC K DiE W, BRAL, EBRBRIE, EBHIEREICL > TERA
bz, ARIOERNE, EVRANR=Y U EZN OO F A FITHEL, £
AVE VU EL IR 3R T E Ak & IREE S OFRIEIC D720 2 kA 2 fat 3 2 2 Bk
MENZ ERBEI N,
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Case study / Action research

A Case Study of Poster Presentation Utilizing SDGs at Advanced Course of

National Institute of Technology
EH KRNI 31T D SDGs ZMIZ LIzRA X =T LE T —v a v OFE#

Pa =y
=

Okada, Misuzu (National Institute of Technology, Ube Col.)

7= EEA TA LWIES | SREEEHEIZ K OFEICE o TRER
RO 1 2LRoTETND, AROIEFERETIL, SFEEH L ARRIZT 572
DYUEL 25 SEMBROFESC, TNoaMH LT Y Ny MEBNCESZ
EWTE T, FTHRFIFELEITHTDHELREIZHOWTIE, [Winning
Presentations 8 Tapes of Successful Presentation)] (Morita, etal.) &9 7 F R k%
i L. CLIL BUF5E 2 H 0 Az 2 BEfEIC LB 0G5 LB T —v a v o
A AFITOIEVERL CE T, RINCHER T LT — 3 VOES
N, TXFAMHDET—~nA VPV T—~ZREL, BZzOET LT
Yo T—vara@BE LR —KRA N TV T—varEiToTn, 12
HENZRAZ Y 7 MILLTFICRT 2 O0BEICEIVEEN DT 4 — Ky
BT, WICHEBR T LY T—3 g VO EZ S, SDGs o T —< %
RELTZRAL =T VBT —2a 2RI > T To T, FAEITKRHO 7 v
— 7T — 27— MEFIH U TEMBIICHER A AL TTNE, RAY — & /Ei
T 5, THOHDOEENSEOSNTT —X 20N L, BmIc% & LiAA CTHGE
T 5 Him & FEEOMEMIE AT H 2 & T, FAEOEY) e S EEMH S HRE T 1h)
FIZETHEERALEORIT D ENREE 70D, Lo TR & vz 2 FiJE
DAT YT MMIOWNWT, FAEIZT 4 — Ry 7 LI-OFREEL & 72 D LEEBZHIT
L7 MR Eiae, @B sOEHE OEH, UL E2 20fla s, KH a2 —4—
ZEALOT —~IitO< ARE L HBEICEDLON D UEHEBICET 7% A b~
A =27, AbET3RIZONWTHONT LTz, fRrG, 7TFANOETLVES
B L7 4 — Ry Z I X AHEERED ] EIZ DWW T—EDORREN R 54
Too Fiz. FANFLOEHEBSSEMROMHIZOWT L H DB AR SN
Too ARHERIL, HELEKRLE NGO ROFEMEZHRET LD TH S,
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Research paper

Corrective Proposal for the Teaching of the Definite Article in Junior and
Senior High Schools from the Perspectives of Specificity and Maximality
5, RIS R D EREFAT I T D, FEM L RRMEOBLEN D DORIESE

Sone, Hiroaki (Miyagi Univ.)
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Research paper
Analysis of Collaborative Discussion to Solve Difficulties in EFL Reading

Mori, Akitomo (Aichi Univ. of Technology)

This presentation reports the effect of EFL reading strategy instruction based on the
collaborative discussion to solve the difficulty of reading, and relationship between the
EFL reading difficulty and the way of solution and its effect to EFL reading test.
Reading comprehension proceeds by the interaction between the information in short-
term memory and background knowledge in long-term memory automatically.
However, when a reader faces difficulty, controlled and conscious strategic reading is
required. Therefore, instruction of reading strategy has been a focus of many
researchers. As a promising design of the instruction, this presentation focuses on the
problem solving by collaborative discussion. More precisely, the relationship among the
specific reading difficulties and ways of solution and reading comprehension test is
reported which has not been fully discussed. This presentation shows practical
instruction of EFL reading strategy for Japanese EFL learners, following the design of
problem solving by collaborative discussion. Also, readers’ difficulties for EFL reading
are classified into four types, (‘unknown word’, ‘grammatical structure of a sentence’,
‘relation between sentences’ and ‘lack of background knowledge’). Ways of solutions
are classified into three types (‘discussion with peers’, ‘discussion with teacher’,
‘individual effort during the lesson (ex. checking dictionary))’. Result shows EFL
reading test score improved with significance (p <.01). Also, multiple regressions
analysis was administered and Post-EFL reading test is mainly predicted by the solution
of ‘discussion with peers’ and ‘discussion with teacher’ (Adjusted R2 > 0.5), difficulty
of “‘unknown words’ has high correlation with ‘individual effort’ (0.79, p <.01),
difficulty of ‘grammatical structure of a sentence’ has high correlation with ‘discussion
with teacher’ (0.71 p <.01), and difficulty of ‘lack of background knowledge’ also has
high correlation with ‘discussion with teacher’ (0.72, p <.01). Based on the result,
pedagogical suggestions are presented for the EFL reading class.
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Research paper

Verification of the Effects on CLIL at the University
REAZFEICBIT D CLIL (WAMEMFE) F2EO L RMREE

Kojima, Satsuki (Miyagi Univ.)

CLIL (W& TFE) 1%, BMES (EU) (2815 Ax OITE kA2 EE
L. bR L L EBHE OIIRED -, RMICER SN ZHDTH
%, CLIL 1%, 1990 FtH, = —1 v /ROINEFEHE TREANCHERE LR T
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DL AREEN D D & b STV D (Coyle, et al., 2010)
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