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The Interface Hypothesis Revisited

Rod Ellis (U. of Auckland)
Chair: Hisatake Jimbo (Waseda U.)

The Interface Hypothesis addresses the relationship
between implicit and explicit knowledge of a second
language. It claims that these two types of knowledge are
distinct but that knowledge originates in its explicit form

and subsequently develops into implicit knowledge. While,
there is broad acceptance of the separateness of explicit
and implicit knowledge, theories of L2 acquisition vary as
to whether they accept an interface and, if they do, what
the nature of the interface is. This paper reports the
results of three studies that have attempted to design tests
that provide relatively separate measures of implicit and
explicit knowledge. It concludes with a discussion of
studies that have attempted to investigate the different

interface positions.
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The Teacher’'s Codeswitching and the
Learner’s Strategic Response:
Towards a Research Agenda and
Implications for Teacher Education

Ernesto Macaro (U. of Oxford)
Chair: Hisako Yamauchi (U. of Nagasaki)

Whether the first language (L1) of the learners should
be used in foreign language (L2) classrooms stretches
back over a hundred years. The L1 undoubtedly
contributes to the inherent tensions in Communicative
Language Teaching (CLT) in that CLT is an approach
which rests largely on communication of meaning through
the L2. A possible reconciliation of this tension comes
through associating naturalistic codeswitching with
classroom codeswitching whereby communication of
meaning can be achieved through two or more languages,
as long as the teacher is a bilingual. However, an optimal
balance between L1 and L2 distribution in classroom
interaction has still to be established. What we therefore
need is a clear theory-led research agenda. This talk will
set out what I believe the agenda should be, and present
research carried out at Oxford which has begun to
address that agenda. I will also draw some implications for

teacher education.

[ER#E 3]

Tasks, Conditions, and Characteristics:
Understanding the Influences upon Task
Performance

Peter Skehan (U. of Auckland)
Chair: Nobuo Okada (U. of Osaka)

This article reports on task research into two areas —
the effects of varying task conditions and the effects of
different task characteristics. The former concerns
planning and also the contrast between here-and-now vs.
there-and-then conditions. The latter concerns the
importance of task structure. The two sets of influences
are clear and fairly strong in their effects. The findings
from the two research studies which are covered here are
used to relate task performance to basic psycholinguistic
processes in second language speech production, as well
as providing implications for second language pedagogy.
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[BiFEE1]

Can Language Planning Predict the
Future?
Can Language Professionals Influence
Language Policies?

Joseph Lo. Bianco (U. of Melbourne)
Chair: Yasukata Yano (Waseda U.; Prof. Emeritus)

This convention sets itself two (immense) tasks of
prediction: the future of tertiary English education, in
Japan and by extension globally, and the role of JACET,
and by extension professional academic bodies in general.
The first raises questions of language forecasting,
specifically of second languages, while the second
addresses issues of the relationship between those who
have professional knowledge and policy makers at both
government and institutional level.

In commenting on the first I will discuss issues
surrounding the question of language choice. In a recent
overview of the first foreign language in education
systems across the world over the past 150 years (Cha
and Ham, 2008) it becomes clear how closely tied
language choice is to ‘world events’. Does this mean that
if we understand current ‘world events’ and their

JACET #f2
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relationship to language choice we can predict the future?
In fact this is an enterprise fraught with conceptual and
methodological difficulty. I will approach this problem by
reviewing tools devised to address patterns of language
choice (Greenberg, Lieberson, Kuo, De Swaan, Calvet and
Ostler), and their critiques, and then offer some, always
hazardous, reflections on what future globalization might
entail linguistically speaking. I will contrast forecasts and
calculations about English with those made on behalf of
the so-called “new English” i.e., Chinese, in the context of
the Asian and Chinese ‘century’ also predicted commonly
these days (Lo Bianco, 2007; Lo Bianco, Orton and Gao,
2009; Lo Bianco, 2009; Lo Bianco, 2010). The second
question relates to the link between professional
associations and language professionals with language
policy. In response to this [ will offer some thoughts about
how organisations like JACET can position themselves for
future influence based on how we understand policy
making, which is ultimately a fusion of economics, politics
and knowledge.

[{BfFEE2]

Teaching English as an International
Language: FAQ

Aya Matsuda (Arizona U.)
Chair: Hiroshi Yoshikawa (Chukyo U.)

The use of English as an international language (EIL)
and its implications for language teaching have attracted
much scholarly attention in recent years. However, much
of the discussion has focused on the problems of the
traditional approaches and current practices rather than
what changes need to be implemented in language
programs and classrooms. This poses a great challenge
and frustration for English language teachers and
program administrators: while they receive a strong
message that their current practice may be inadequate in
preparing learners for using English in international
encounters, they are not presented with suggestions for
where to start implementing changes or what specifically
those changes may be. The goal of this presentation is to
begin addressing this gap by expanding the existing
conversation on EIL teaching with greater emphasis on
pedagogical decisions and practices in the classroom.
After a brief summary of the limitations of traditional
approaches to English language teaching vis-a-vis the
global use of English today, the speaker presents a general
framework or “blue print” of what an EIL program or

course may entail. She then responds to some common
misconceptions and questions about teaching EIL in order
to clarify the principles of TEIL behind the suggested
framework.

[{BfFEES]

ESP: Current Practices and Emerging
Issues from Recent Research

Vijay Bhatia (City U. of Hong Kong)
Chair: Hajime Terauchi (Takachiho U.)

Most of the traditional models of ESP have become
inadequate to meet the challenges of the present-day
interdisciplinary demands and practices of the academy
and the workplace. These challenges have emerged as a
result of several developments, some of which include, the
growing tensions between the world of work and that of
the academy, the complexities of the modern multi-media,
encouraging creative forms of information design and
presentation, the increasing interdisciplinary nature of
most university academic programmes, and the
overwhelming colonization and appropriation of generic
resources within and across disciplines. These
developments seriously question some of the models and
practices prevalent in ESP. Recent research in discourse
and genre analysis clearly favours a model of ESP
teaching and learning which focuses on the acquisition of
specialist expertise, which is not only distinct, but also
complex and dynamic. Drawing on evidence from recent
research in discourse and genre analysis, I would like to
raise some of the crucial issues, arguing for a major shift
in the teaching and learning of ESP, keeping in mind the
subtle but significant variations in the socio-political,
multilingual and multicultural patterns of communication
in increasingly global contexts.

[{BrrEE4]

Teaching Additional Languages in New
Zealand: Finding Our Place and Facing
the Challenges

Adele Scott (Massey U.)
Chair: Ken Hisamura (Den-en Chofu U.)

The release of The New Zealand Curriculum (Ministry of
Education, 2007), gave the learning of an additional
language (additional to the language of instruction) more
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status than ever before when Learning Languages
became one of eight Learning Areas in its own right in this
new national curriculum document. The New Zealand
Curriculum specifies the progressive learning outcomes
which all students are expected to have the opportunity to
achieve from year 1-13 of the New Zealand school
system. This document is a guide for planning rather than
a set of rules which dictate the content, and is flexible
enough for teachers to select, adapt, develop and create
appropriate learning materials to meet the needs of their
students.

So what does this mean for teachers of languages in
instructed settings? Given that not many primary schools
teachers have knowledge of an additional language, how
will languages be taught? Indeed, how are they taught
now? While many people had fought long and hard for
languages to have a place in the new curriculum, there is
little available data on what is happening in languages
classrooms. In order to find out what teachers’
perceptions of their own skills and knowledge are in
regard to teaching languages and to determine the nature
of language teaching in New Zealand, a national online
language teacher survey was conducted. This presentation
will briefly outline the creation of the survey items as well
as reflecting on some of the new challenges faced by
teachers with little or no knowledge of and/or proficiency
in the language they seek to teach. The impact of the
Learning Languages learning area on pre-service teacher

education programmes will also be discussed.

[{B#F:8E5)

Can Japanese College Students Learn to
Write in English?

Paul Kei Matsuda (Arizona State U.)
Chair: Tomoyasu Kimura
(Nagoya U. of Foreign Languages)

Once a neglected skill, the teaching of writing has
become a global phenomenon. Publications and
presentations on writing and the teaching of writing
abound at international conferences and in international
journals; in fact, productive literacy has become one of the
most sought-after “language skills” (for the lack of better
terms) for students, teachers and researchers from around
the world. Yet, the same cannot be said about Japan.
While there is a small but growing group of teachers and
researchers who specialize in writing, writing has not
received the same level of attention from those who are

involved in language teaching in Japan that it has in many
other parts of the world. This is puzzling given the high
level of education and literacy as well as Japan’s stature in
science, technology, economics, and many other domains
of knowledge. In this presentation, I will explore many of
the arguments that have often been raised in an attempt
to explain — or even justify — the lack of engagement
with writing instruction and research in Japan. I will then
call for a fundamental shift of perspective that is
necessary to facilitate the development of advanced
academic and professional English literacy among
Japanese college students.

[{BfFAE 6]

A “Rediscovery” of Metacognition for
Enhancing EFL Students’ Self-Directed
Learning in Asian Classrooms

Lawrence Jun Zhang
(Nanyang Technological U.)
Chair: Akihiko Higuchi (Kagoshima U.)

It has taken over 30 years for language learning/learner
strategies (LLS) research to come to terms with the status
quo it enjoys today (Cohen & Macaro, 2007a). However, if
we refresh our memory, we will be reminded that
criticisms abound in the existing literature (Dornyei,
2005; Rees-Miller, 1993), which gave rise to setbacks for
some scholars working in the field. Reactions are equally
vehement (Chamot & Rubin, 1994; Cohen & Macaro,
2007b; Gao, 2006), which are healthy ways of advancing
LLS research. Yet, it is not difficult to find that the
criticisms levelled against LLS research are often based on
an incomplete understanding of its theoretical construct.
Therefore, I will argue, as I have done elsewhere (Zhang,
2010), that those critics oftentimes have not thoroughly
examined how the metacognitive elements are
operationalized in different theoretical frameworks (0’
Malley & Chamot, 1990; Oxford, 1990; Wenden, 1991)
undergirding LLS research. The critics interpret LLS as if
it were a monolithic construct, without given due
attention to its dynamic and complex nature. Therefore, I
would like to call for a “rediscovery” of metacognition
among researchers and practitioners. To achieve this
objective, I would like to re-frame LLS within learners’
dynamic metacognitive systems. In my view, as dynamic
metacognitive systems, metacognition should be
construed as something embedded in language learners,
which is intertwined with many variables. Yet, in the

JACET #f2
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criticisms such complexity has not been fully
acknowledged. Metacognition being complex and dynamic
entails that the construct has to maintain continuous
change and adaptation, which are to be enacted upon by
learners and induced by the learning tasks, task
environments, and sociocultural-sociopolitical contexts,
where learning takes place in its “situated” locales. I will
elaborate on the dynamic metacognitive systems and their
theoretical/practical implications in my paper, concluding
that this call is necessary for both researchers and
teachers alike to see its contribution to enhancing EFL
teaching/learning in Asia.

[BiEET]
L2 Learning with or without Awareness

Jong-Bai Hwang (Konkuk U.)
Chair: Noriko Kawakami (Kagoshima Junshin U.)

This study explores the role of attention in L2 phonetic
learning. There have been many attempts to determine the
role of attention in the field of second language
acquisition, but most of them have failed to even define
the exact concept of attention. This study adopts Tomlin
and Villa’s (1994) conceptions of attention, so-called fine-
grained analysis of attention, which they insisted are
based on literature in cognitive science and divide
attention into alertness, orientation, and detection. The
present study manipulates the orientation of Korean L2
learners’ attention through varying instructions that
require the participants to orient more strongly to one or
another phonetic segment in identical stimuli. Forty
Korean learners of English were divided into two groups:
one experimental, vowel-attending group, and the other
control, consonant-attending group. The target
pronunciation was the contrast between /i/ (tense) and /1/
(lax) in English, which is known to be difficult for Korean
learners of English. Both groups took the same pretest
and posttest, which consisted of both vowel and
consonant discrimination trials. Between the pretest and
the posttest, both groups were trained in an identification
task which used the same set of stimuli presented
individually over headphones in a forced-choice task with
feedback. The vowel-attending group was instructed to
attend to word-medial vowels and the consonant-
attending group to attend to word-initial consonant. When
the correct button was chosen, positive auditory feedback
was given, and when the incorrect button was chosen,
there was no feedback. The vowel-attending group

2566

demonstrated learning of the target contrasts, whereas
the consonant-attending group did not demonstrate
learning of the target pronunciation, which confirms that
the attentional orientation during phonetic training
facilitates learning of the specific class of stimuli to which
the participants are instructed to attend.

[{BfFAE 8]

English for International Negotiation at
the College Level: A Cross-cultural and
Pedagogical Approach

Peter Yen-hao Chen
(National Taipei U.; ETA-ROC)
Chair: Masao Kanaoka (Kagoshima U.)

The purpose of this speech is to explore teaching
English for international negotiation in a cross-cultural
and pedagogical approach. The speech content is intended
for departments of foreign languages and applied
linguistics at the college level in their curriculum design of
English for international negotiation. as an ESP course.

English for international negotiation is analyzed and
applied both in theory and practice to negotiation
structure and stages of negotiation cases on various
global issues (e.g. trade and economic negotiations, global
climate change, water crisis, food crisis, high technology,
and humanitarian aides etc.) in the 21st century. It deals
with professional and practical terminology (including
that in negotiation itself and in relevant cases), rhetorical
patterns and modes, cultural and cross-cultural
implications, as well as the expression strategies in both
language and paralanguage in phonology, syntax,
semantics, and pragmatics as found in different
international negotiation cases. In English for
international negotiation, the language part deals mainly
with messages (what) as expressed by negotiators through
issued-centered terminology and rhetorical patterns, and
the paralanguage part involves negotiators’ style (how) as
shown in their tone, mood, rhythm, and intonation as a
whole through the negotiation language modes of
threatening, promising, thromising, bluffing, and lying..

This speech is thus covering 1) characteristics of verbal
communicative acts in English for international
negotiation, 2) language and paralanguage in English for
international negotiation as delivered in the eight-stage
negotiation structure and phases—preparing, arguing,
signaling, proposing, packaging, bargaining, closing, and
inking—as well as in the negotiation language modes of
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threatening, promising, thromising, bluffing, and lying, 3)
an analysis of the expression strategies of language and
paralanguage in English for international negotiation, and
4) conclusion and recommendation in its cross-cultural
and pedagogical approach and implications. All of these
may lead to a more comprehensive curriculum design for
both instructors and students of for international
negotiation at the college level.

To sum up, teaching English for international
negotiation is based on the combination of negotiation
structure and phases with their interdisciplinarity. It takes
step-by-step pedagogy to master the accuracy, articulacy,
and completion in English for international negotiation. To
reach this goal, we must sharpen English first and
negotiation English later in phonology, syntax, semantics,
and pragmatics. The following step is then combining the
theories with practices (including negotiation skills) in
negotiation cases on various international issues. Constant
simulations of and participations in different international
negotiations are considered as the best ways to study
English for international negotiation in both theory and
practice for college students taking a course of this
nature.

[{Brr#EE]

A Critical Examination of the Teacher-
Student Interaction in an English
Immersion Situation in Korea

Mae-Ran Park (Pukyong National U.; ALAK)
Chair: Hiroki Yamamoto (Seinan Jo Gakuin U.)

As an approach that English is not the subject of
instruction, rather it should be the medium through which
learners of English can communicate and capitalize the
language on their use has been supported in the English
education field. Communicatively oriented-learning and
teaching environment is getting more emphasized in the
classroom, especially in EFL environment.

Based on this conceptual framework, the immersion
program which is targeted to teach academic subject
contents through English is in the limelight in South
Korea. The South Korean Ministry of Education, Science,
and Technology is encouraging English teachers to use
the target language in the classroom as a medium of
instruction from the primary school level. However, to the
majority of teachers conducting a lesson through English
is still a great deal of pressure and challenging task,
especially to the teachers with lower English proficiency.

In this context, this study aims to examine how teacher-
student interaction unfolds focusing on the classroom
language among nonnative English speakers of teacher
and students through a science immersion program in a
local context. The participants are the fourth graders in
the science immersion program in a public elementary
school in South Korea. To explore the issue, the teacher-
student talk is extracted and analyzed through classroom
discourse analysis.

Throughout the data analysis, the features of the
classroom language and the interaction among the
teacher and the students in the classroom will be
reported. In particular, the present study attempts to give
a special attention to the teacher talk in the classroom
since in an immersion program, especially conducted in
an EFL environment, teachers take leading roles in the
classroom language development and have a tendency to
control the classroom language events.

The main purpose of this study is to examine how the
discourse develops in the local classroom context from a
microethnographic perspective; explore how the teacher
talk has influence on the students’ language learning,
while keeping the balance between the content (subject
matter) knowledge and the target language acquisition;
critically scrutinize what strategies the teacher uses to
facilitate the students’ target language use in the context
to promote their English proficiency as an ultimate goal;
discuss an alternative direction that could present a way
applicable to the local context to ameliorate students’
communicative and academic competence.

It is hoped that this paper could offer some insights for
the teachers engaged in an immersion program in EFL
contexts to create strategies with regard to managing
teacher talk in order to facilitate students’ communicative
and academic competence through their own practices.

[{BfF#E 10]

Innovative Grammar Teaching: Case
Studies of Three EFL Teachers at Junior
High Schools in Beijing

Luxin Yang
(Beijin Foreign Studies U.; CELEA)
Chair: Eiko Kawagoe (Kobe City U. of Nursing)

This study examined how three EFL teachers at junior
high school in Beijing made innovation in their English
language teaching after discussion with a university
researcher regarding English grammar teaching in an
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in-service teachers’ professional development program
and continual communication between the teacher
educator and teachers during and after teachers’ practices
of innovative teaching methods. The university researcher
introduced the teachers the concept of grammaring
(Larsen-Freeman, 2001) and demonstrated the practice
tasks which could achieve grammaring by actively
engaging students in using rather than simply memorizing
the grammar rules such as alphabet poems and stem/
frame poems. Multiple sources of data were collected,
including classroom observations, group discussions,
interviews, reflective journals, course materials, teaching
plans, student work, and students’ comments on the
innovative grammar teaching. The qualitative research
methods of analytic induction and constant comparison
were adopted in the process of data analyses.

Three major findings were emerged from data analyses.
First, students’ performances surprised teachers as the
students outperformed what they usually do under the
traditional method of teaching grammar (i.e., detailed
explanations of grammar rules and following grammar
exercises). Students not only used the grammar rules (e.g.,
be+doing, attributive clauses) correctly but also expressed
their understanding about friendship, environment, and
life in their grammar writing tasks properly. Second,
students’ performance made teachers clearly see the
importance of applying the concept of grammaring in
stimulating students’ interests in English language
learning and reconsider the focus of English language
teaching (on form or use). The teachers realized that they
needed to take into account students’ interests in
designing their classroom instruction. Third, the
collaboration between the university researcher and the
teachers was essential and important for in-service
teachers to go beyond their familiar and formulaic
teaching patterns and critically evaluate their students’
learning and their own classroom teaching. Fourth, both
students and teachers showed their positive attitudes
toward grammaring tasks and increasing interest in
English language learning and teaching.

This study contributes significantly to in-service teacher
professional development in China and similar EFL
contexts. School EFL teachers in China are burdened with
two or more large classes with forty or more students
each semester. As a result, they seldom have time to read
English and research on English teaching and learning
beyond English textbooks and related teaching support
materials. Therefore, it appears important for university
researchers and teacher educators to approach teachers
and introduce them second or foreign language learning
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and teaching theories through a combination of theories
and practices (e.g., a series of manageable classroom
teaching procedures and relevant tasks) in an
understandable language. moreover, building the
collaboration between university researchers/educators
and school teachers not only help teachers to crucially
assess their daily classroom teaching, and theorize and
improve their teaching practices, but also allow university
researchers/educators to discover an appropriate method
of demonstrating the application of language learning
theories and enrich the current theories on language

learning and teaching.

[(BiFEE11]

New Directions in Testing:
Assessment for Learning

Tan Su Hwi (SEMEOQ; RELC)
Chair: Shin’ichiro Ishikawa (Kobe U.)

Assessment FOR Learning presents new directions for
language teaching/learning which can contribute to
JACET" s envisioning of how Tertiary English Education is
to progress in the years ahead. Proven an effective
complementary form of testing to the summative
Assessment OF Learning model, Assessment FOR Learning
(AfL) sees teachers give formative, in-time scaffolding and
feedback to address students’ learning gaps. Teachers also
engage students in setting learning targets that achieve
higher order thinking and better language proficiency for
real-world communication.

This paper will describe the testing procedures
associated with AfL. It will also analyse its effects on
language learners in the context of Singapore, where
English educators implemented AfL in line with the
English Syllabus 2010. Aligned assessment processes, it
will be highlighted, are just as central for improved
student performance as curriculum reform and new
teaching methodology.
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English Language Learning/Teaching in
the Past Half a Century in Japan:
My Personal View
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Future Prospects in Language Education
in East Asia: The Common Asian
Framework of References for Languages
in Learning, Teaching and Assessment
(CAFR)

Akihiko Higuchi (Kagoshima U. )

Lawrence Jun Zhang (Nanyang Technological U.)
Zhou Yan (Beijing Foreign Studies U.)

Chan Kyoo Min (Korean National U. of Education )
Ikuo Koike (Keio U., Professor Emeritus )

The symposium’s main issues are: whether the CAFR is
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necessary; what its functions are, and the considerations
needed in its development. The panelists will present
salient points from their own cultural differences,
geographical conditions, and varieties of English etc. Due
time limitations, it may be necessary to focus solely on the
necessity of the CAFR. If time allows, we would also like to
discuss the functions of the CAFR, and the ultimate goals
of language education in East Asia. This is because the
CAFR could also play an important role for mutual
understanding in the region leading to a more peaceful
community within the different cultural contexts of each
country. This symposium is a grand experiment with some
potentially sensitive and politically relevant issues and it
is hoped that it will act as a launch pad for this issue and

its consequences for the regional community.
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The role of this symposium is to discuss what JACET
should be like in five to twenty years, in preparation for
the commemorative fiftieth anniversary of our association
in 2012. This symposium hasthree purposes. First,
although anniversary symposia often tend to look back to
“the good old days” , we will emphasize the future. Second,
we would like to reflect the ideas and opinions of our
members in our discussion. In order to realize such
“bottom up” management, we have conducted a survey of
all JACET members and will base our discussions on the
results. Third, JACET is planning to officially announce the
JACET Declaration in September 2012, and our discussion
will serve as the foundation of this announcement. This
means that we do not intend to reach any concrete
conclusions in this symposium, but rather to discover
discussion points to guide the formation of the JACET
Declaration.
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|The first JACET Student Presentation Award

The first JACET Student Presentation Award was given
at the 50th Commemorative International Convention. The
12 student oral presentations and one poster presentation
were evaluated by the seven Chapter presidents with two
judges per presentation. The presentations were evaluated
for Significance and Relevance to tertiary English
education; Organization and Clarity; Originality; and
Delivery or Presentation. The judges were very impressed
by the level of the presentations and decided to present
the award two students: Ms. Kyoko Hosogoshi of Kyoto
University and Ms. Chia-Chia Lee of National Taiwan
Normal University. Ms. Hosogoshi" s work examined the
use of L2 captions and L1 subtitles as scaffolding of
audiovisual materials and their relationship to the
activation of listening strategies. Ms. Lee’ s study
examined a pedagogical model of enhancing oral
communication skills in message organization and
development of EFL university learners. Her findings
indicate the feasibility of a pedagogical model with a
combination of four processes: knowledge development
and reflection; training for concept mapping; training for
message organization and development; and assessment
and self-evaluation. Her approach should be valuable for
educational contexts in both Taiwan and Japan. We
heartily congratulate both students and hope that this
Award will help promote their work in English education.

Judy Noguchi (Mukogawa Women’s U.)
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The Application of Contemporary Language Theories
to Higher English Education: Focusing on the
Importance of Content-based and Context-based
Approaches
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The aim of the 51st Convention in 2012 is to pursue a
unified understanding of principles and methods of higher
English education, making full use of knowledge specific
to the various academic disciplines in which college and
university teachers specialize, at a time when vacillations
in the overall philosophy of English education may have
left many teachers feeling a lack of confidence and clear
direction with regard to their own teaching. A concurrent
aim is to contribute to society by releasing and
disseminating the results of the conference, both to
educators and to the general public.

Accordingly, the 51st Convention will be organized in
terms of the following issues, as suggested by the
conference theme: (1) the application to English teaching
and learning of contemporary language theories such as
Generative Grammar, Cognitive Linguistics, and
Sociolinguistics, all of which are associated with SLA; (2)
the importance of content-based integration of language
studies and other areas of research into English education;
and (3) the perspective of context-based approaches with
reference to functionalism and pragmatics.

Through three days of lively discussions, we hope to
follow up on last year’s 50th Commemorative

International Convention by identifying new directions for
JACET and considering its prospects for contributions to
English education in the years to come.
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