ISSN 0910

0660

JACLT
N

JACET &1

RKERBEEHAF2

November 2005  The Japan Association of College English Teachers

No.151

(B 44RLEASIHES]

jt é;zé‘éb U yaN 2_'3 TT

KX (REEER - KZHELER RELF)

|m

=2

EUMARFEREFHEFSEEAREIT [HEHEOF
EHE—FORER KD T—] (Exploring the Evolving
Goals of English Education) 2 K&7—<& LT, 3549
A8HZSIRI0HETHO=HM. REAHTIIH 5
ENRFTHES N, RIEICEFZNHI00ZDBNINE
ERTHRAEIIRIAZENTER, TRETOEEN
RE|ILBMSNAZLRBERELRET -~ 2RI
BEL-707 7 LOBBIIH 72X 5DTideHh
BYhre TRIZIERNDICHETHRHEL-ZILLH Y,
SHIMEDOREZ G EHRERPEBICLABRBEORN
HECHEREEEND - I RVIZHEBR LTV A,

NIRATLTL L YBEHHOBEERD LV, T2, &
DRETIREFTEEED RO L & o TEHE L 2 BT
BlacHE @ [ENFREBEKEREYT7T—] & [FbrehA
T+A—F4L] OTRTTLFEHN, FE~NENERD
B BORESERILE - BEANRELAS
EREORNEERL -2 LR OANAEEDHL T L
TH o720

ARET—F Tl [HEHEOHEBE] #EAZL
PWHWTH Y, [HEIEZLHARAN] LIZEDRET
HHOB, LRAVOBRERCIFEEZIHIED, FOX
NHEEAMD, LOBEL TV DR, EnHnsn
HLEMIIOWTRER - - DU R LS RELT
FEm T h 3N,

KExWET 5 L, UEOkE & B U0RES
HEREF P OIMS I, FGEPVLIVALLEREE S
MCTEALIIILT:, #ODITRKEREEE LS
2Ly RET—TUEBoRBEELLARLEIICLEAE
BCHnbI)d. &Yy EYI AT, FR4PHE

JACET®E

B L T b B2
O RRE % afam L7
e, SE T
L ISR A &
KN —kEL Y
L ANS D R /ANE

XLk BbhA,

KFEXED %<
B LR Z1t
A3 5728
12, FAIRD S
NTWBEHITRE

<y FRICHL
Blle L72%& 2 %
T LR L VY, BIEOES I DA BMIEFE-S T
A hawngy, Lok TEERF*BLTEEY LD L
B THEVDN] 1I22oWT, Lodh) LEBALEHE
PUTTAY—=bLARTNIERS 2V, LA2L, K&
BELTATFTT7, ZRIIEEOEE - FCHEDT, £
FTREEDITLNERI LT RIMEL B ETE
LB PFICHEIAILTH A,

Befhic, EEASZRMET 2 1235 - A58 ICH
LURVWEANVLET, TOMICIRBRERLEC L) 28l
BEXLTILLELEDY, ThOBETHICE LI
KREDILREZTDILETHoTe SKENDEHRKR
LN ZEOMEMEE EERIT LD ERE, BREETE
BE., WHEEEEZERE, £1T7RB - KAREERR, F
BR., ZHIZHERLEL (HOTT S o72%4% - lRAED
EROWEDH L TR - BT LTELL ) BILEL
EiFES,

2020



>t
Hp

H &
TR (SERSEEEEE FREIEAS)

EHARFREZEELEEAREIL, 20054£9 A 8H
(R)-9H(L) - 0B(H)D=B/, [ELEHKFOIE
BE—F0EELXRDT—] LVWIKET—7Db L,
REHIHGOENKFETHRESNE L, KEHIX
BRUSOEERXLRELI LAY, FVIZbERARAR
BT, RERER—BDEREEZED LD, BER
F— b LZE L. KEM#EFIZHI00% V) BNE T
BTREDIBIIEEXHALE L

LREDT—7ThHD [EEHEOFERE] 3. K
FIIBWTIE, HEOBEL LTEAMICHRIND
DIEHL, TNEFNORETEILES LR REHNTHE
TTo ZRADEKRY VRI I LTIE, BLALBREAHDS,
REOUEHFOH N . FOREIZONTHR SN,
BEAED 2V EERLBERMmAZENE L, L
L, ZOREFPGVEBOFRTESICEROITLNE
LDTHWVWI EIEHELHITT,

—H. ¥ BRCEFZR/REEFATOEESH ) |
CEREHEE RIS T A [TEIETE | T3S ERaRERIC L 5
BN EEBENEREShTVWET, La2rL, F0%
EORECAHABTIIOVWTHERIITALENHHTL L
Vo FWRIHEEITNE, FIZIFT—0 v NESs
B L) 2 EEREOHEREY AFEMNIZIRZ 55
AOBIMEE-TBY ., BAROBEFERZ FEL 7z,
—EBMUOH L RFHEONMAEEZ LIk TV A
DTREVHIEBVWET, K&, ) LEKELE
BrEZ5) 2T, BMEDEKIME HhOREE S5 2
AIENTEELAEOAEELIBEVET,

BRBICKREDHERIIH-ONIRN SN REERE
B-#H4FBo%4EH, AREERSEEEBEOLE
F. AREFREBREO 40L& ) BILEL EIFE T,

i)

eSHRELTTe

=i HEE (RE)RE)

HEORHF%L9A88, 98, 10HO3HMIZDI:
D, BUDNARFEEEZFF R (JACET) £ER&HE
NRFOHE, HHELY 5 — XEBRELRPICL
THbIE L7z REEBHREERVPRBRE LTEE

FBATOREWAZLICETIIESHBRL LT ES, &
2EFICEEREORMENTE L TR, FRZEL D,
HEE, EMTEER, EREE v ¥ —., FEWRFERT.
R, EHERS4 02¥EEF BT OB EH AL
ENTEE L7z, T, RFILBKEREFEHEZLDS
BO %<, ETERAY BN T A7 00KEICEB AR
(LT AT ERRELBNIETLA, PITIEKR
LD EDLELGBII > T NEBOBYF L
Tos

ST, FKRETIE [REHRFOIEBE FOXEY
RKOT] by 7—hRESINELZ, 2DT—7E
EEHELR)E(BROEFB Yy FLET—FTH
AbUTTH, FIKREL LTLEERFLLEDLHIC
ERTHEL TV LW ATEER RS2 TL
NoEEI RN T L, K&, WRMIIERLIFR
ETHH Y ERETH D 5 David C. Nunan X (Hong
Kong X%). Michael S. Byram & (Durham K%) .
Michael Rundell i (Brighton K%) %12 L&, #/ D4R
WFEANPLLECOMEZELEBIBELT LA, BT,
ENREDFEREOBIMNCH B LV ILHIZ D b 5T,
WORGDBIMEABLZLNTEF L, £72, HE
BREEDOEMS IRV E LI, ZDLIIIELD
BNMENH 72w ) T L BED, KEOEIYERT N
A —FCHBIEELET,
ZEXIHbETITbNARE AL, BRI
TAHRTLVTHELE L, BAKIILZCOBMEN
HHF LD, KBEE L TEREREICLLENKEES
WHE LT L7, KEO) XL EADHBMEIIKE 5K
Br52bntBuid, o, KEDEKRPREET
ECEMFRR ORFERE, CFOFEFENERL T
ANFE L7 RESMEBOHHS, EIFEBEOHERE
READHERA)AEBTAFFSHER LT L, &
DEHIRFEX, KRCERTLILOLLT, FLETE
BARFETHLIDELTIZEIELWIETHY £
Lifss

E#%IC, ERTELYD, REEEZRADH4, 2L
TIBH 2N BT RTOFOTHRIZH LT, E
TEEA*RELTBILPLLETF TS, /2, RELT
WZREW T RTOFAILETEERERLELTHA%G T
HRLABTEL o728, BREOITEBLZVEIRAF
BbZLcH-725DLBVWET, #ORICHELT, D
WEABE) LTBHUBLETET. REEUEOKS
DEIEHELT, EBRELTOHEL W LET,

2005 £ JACET #o8HsE (FRIEES - FTRESHKE)

HEF: 2005459 A8H (K) 9:30-10:40
AT NIRRT
BARE . [REEH]

WEFE AN ((UEBH)
1 EEEREH

# B IHOYaT T
BliER | RIHMERE

2 HBE
21 BHEEIR
EIBRE 204 EFEHRESIOCRE - BEHIZIOWT

2021

JACET®E



) 2004 FREEENHRE | ([RAEH] 1R
AR RGEREA 2004 EEIAT o 2EBHO R A ~ b
(REBEFOEM, MEFBEBX OFESRG, HFER
& (ERALEEZES. 7A MIERES., BESTEE
%) OEBER) %5 TR L,

b) [2004 ERERE | ([HARH] 2-38)
FNAMAFHEY . BEALFREHESA72004 FEREHRE
REERFR LT

) [2004 EFEREER ) ([HMEEH) 2-38)

RAXHR A EREY, ROBLAGHEERHEYAT2004
FEERTEEHRELIVRL,

a), b), )T RTEAEIN,

H2EHE 2005 EFIEHEEE L OFEICOWT

) [2005 4 ETEBh AT | ([FAEEHR] 1H)

AR MR KRB EA 2005 4EH 1217 HEFBOBES
BR L7,

b) [20054EETFH] (HREER 2-38)

FIAth &Y, FEALFE&FHEYS A 2005 EFEFE
FERRL

a)k bk bITRBENT,

E3EHEE FEBHICoOWT ([REABE] 4-5F)
*Hmmﬁ§$$ﬁfm%$§&§%%$J%\ﬁﬁ~

(JACETHREZHARZEER), TIHEREZ (K&:E
ﬁ?ﬁ YRER). WEEE BEEMERESEER)
DI3ZEHEITBMT AFIEE L TIRR L7,
AFAaNT,

F47EF SA| - HEHGEICOWT
a) [REEEHRETFSEA] OUE (BRE&EF) 6-8H)
AHREREREY (201 OLTORERS > b i D
TR L7,
RA 2 M EFEOBFONTHE 2 (1), (2)ER5
Fe. 1HE 2L TARO 2RI,
KAV P2 [865] C. AHKILEEREDA %
B &8 L
KA P31 [#6%] T, EEXIMEBICIIE
105] THELZFOBBLERED,
KA b4, (874 T, EEHETHZIALIL%E
Bt L7z, 72, BIGRM2%BE R o7,

»3 (%

KA b5 [58%] T, SREETEYNIND
Tk Liles
KAV b6 [#95] T, 2K, BI&R, XHEL

BETIRAVA, BEIEEROME A Y N\—-Td
HIlbLl, BEOEHARR2ME LEEHE
R ENLIDE ) BIICERSZ L E LT
KA ET . [814%&] T, 2E&E, HIEM, B
RHUIEBICIREL W E & LT,
KA b8 8124 & [#13%] T,
fle BT A HELAMAL L7,
) [ REXREHEESSUAR] OWE (THREEFR)
11-13H)

Kk DR

AR ERERE) [AHR] OUTOHERS > +ed
TR L7,
KA ML [824%] & (8845 T, MEXHE
TAIZHE > THOHIEI R o720
KA b2: [89%] ¢ BEOAHOEHRY 150 A
Klgk L
FALU 3 [812%] T, ARITIGEEZERE|
.k ELL7E,
) [REEEHEFXELLAEEHER ()] 07 (14
KEH 9-12H)
AHREREREY BRER] OF/ > bP2HITTHR

7o oo
AL b1: [#34%] T, XExT-&h €/,
KA b2 [84%] T LAt AN,
RA P33 [#8%] ©, WRIBEROAZLH

iIThER LWV E L7,
a). b), )T RTERBINT,

2.2 WEFE
£55HE MR (AL 2ownT
HMRHRISELSFED [HEAML] ICEMLTUTOHE

BarZEIl ANTHERLITH) 2 LG s,

< 2006 FEFEFITFEALT B,

- [#EEAN] ©F\T [NPO) bREFICANSL,

- B R % & A 72 Working Team (F{REI &R, HH
BELEE, B EABHYEE AHAERSRE. £57
REHE, FH (—) BIRKRBE) P EE2ERT
B (DholBRIETLI ).

BeTHE ABLWUEIIIOVT
ARKESHEA FREREA 2005 EREICTTIZR

KB LT

5 [4B%M] OUETICH LT, BAREEOEITICL
N4 FTCORNT [GBRM]) 2TITT5Z EATHE
2, BAEVWIKEOZEIZL > THAITE N Z LA
Hahi,

ziﬂﬁk/‘\fﬂéﬂ$7)‘20075ﬁf§7</\5ﬁ1§¢“xf366%?53
UFREOKGEHEHSOFTHITERET LT W H
%éﬂf:o

5E FEEIZDOWN
MRS RERRDS 200644 B 6 MM PRET 5
ZLhERE E N,

E9FER Asa TEFLEBEAZIIDOWT

HE WAEN”S200648H18B19H20HD3IHET
ERFERAKFICBNWT, Asia THL&%kAﬁﬁké
Nb, JACET & LTRIGHTH LV IHFE & B,
BICIZJACET & Asia TEFLEEAEZOEMAE T“ﬁ
TAHZERBRELTWS EHBENH o720

10 &3 D

JACE T #1E

2022



HE WHRRLMEHRASEL S FNEFNRITOEE
BiTo72,

3 REHNEE

AL ARINIEBR E U - dHEZE AR TE TR
FEDOJACETOREIZEBL TX 7104 ‘
K] PHEE HERLIIEOA MK
1T-7 (X#

n
B

[EFAzE=E1)

Issues and Perspectives in English
Education in Japan
— With Special Reference to Three
Facets in TEFL —

Morizumi, Mamoru (Obirin University)
Chair: Jimbo, Hisatake (Waseda University)

Firstly, I defined three facets of TEFL as language
education, education for intercultural understanding, and
humanistic education saying that the aim of this lecture was
to inspect and discuss issues and perspectives in English
education in Japan in terms of these three facets. I then
examined whether these three important aspects of the
English language educational process have been adequately
understood, and carried out as they should be.

As for ‘language education’, three aspects were taken up
for discussion in terms of function of language: communica-
tive function, cognitive function and relative function.
These three are related to ‘skills’, ‘knowledge’ and ‘spirit’
of language teaching respectively. The communicative
function has been emphasized as advocated in the recent
Course of Study published by MEXT, while the cognitive
function had been rather neglected.

I suggested that there should be much more vocabulary
and grammar in high school English education. I also
argued that awareness of and interest in language could not
be cultivated fully without developing a cognitive code for
language learning. The relative function deals with the
relations between language and individual identity on the one
hand, and language and social identity on the other. In other
words, we are concerned here with the psychological and
social functions of language.

In the part on ‘education for intercultural understanding’,
[ pointed out that English education in Japan had started
with a distorted view of intercultural understanding, as seen
the first version of the Course of Study. This implied that
we should make our way of life and thought the same as that
of English speaking peoples. It was also pointed out that this
subordinate attitude toward English speaking peoples’
culture was reflected in school textbooks too; and that, to
most Japanese people, their views of intercultural
understanding education had a tendency to incline towards
‘Anglicization’ or ‘Americanization.’ Such biases went by
the name of ‘globalization’.
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By the term ‘human education’ I suggested that the
teaching of foreign languages, as is mentioned in the
Recommendation 59 of IBE, should contribute to individual
character-building and thus contribute to an everlasting
world peace. For this discussion, two issues were taken up:
the subject matter as seen in the text of teaching materials,
and the teaching attitude or stance particular to a foreign
language classroom.

The address was concluded with the suggestion that there
should be a good balance among the three facets of TEFL
when we consider the goals of English education in Japan
and that English education should aim at ‘the life-long
helpfulness’ rather than ‘the direct usefulness’ of English

(XHE #®E #)

education.
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The Current Trends of Testing to Develop
Real-life Foreign Language Skills

Choi, Seonghee, Ph.D. (ALAK -

Kyonggi Institute of Technology)
Chair: Sato, Natsuko

(Tohoku Institute of Technology)

The aim of her lecture was to have constructive
discussions on the current trends of testing to develop real-
life foreign language skills especially in EFL context.

First she pointed out that ‘tests’ have played an important
role in educational system, affecting learning, curriculum
and instruction positively and negatively. She explained that
authentic tests elicit real-life language, and authentic tasks
are those that resemble real-life situations, and authentic
materials are those produced by native speakers for native
speakers.

After she talked about the differences between ‘test” and
‘evaluation’, she pointed out that the assessment does not
need to come from only ‘tests’, but can come from various
assessment forms such as self assessment, peer assessment,
diary, observation, interviews, projects and portfolios. In
particular, she emphasized the use of *“portfolio™ as an
important current trend in testing area. She stated that the
portfolio has the potential for encouraging learners’
motivation as a self-directed assessment form.

She also stressed the desired learner outcome should be
‘transparent’ from the beginning to all the people related
with education; students, teachers, parents, educational




policy makers.

She concluded her lecture by saying that one future of
testing should definitely bring positive wash-back effect on
teaching. Another future of testing should be toward
developing learner autonomy and self-assessment.
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Placing Online Chatting on the Stylistic
Continuum:
A Comparative Analysis of English
Online Chatting, Speech, and Writing

Lee, Hikyoung (KATE - Korea University )
Chair: Fouser, Robert J. (Kyoto University)

On September 8, 2005, Dr. Hikyoung Lee of Korea
University gave a thought-provoking presentation on the
position of online chatting in English education. She focused
on synchronous online communication and described it as a
“hybrid form of language” that stands somewhere between
spoken and written language. She also discussed the
influence of unique aspects of this medium, such as
immediacy of exchange and degree of typing skills, on
resulting communication. She argued, however, that the
notion of “hybrid” is ambiguous and difficult to classify and
asked whether it can legitimately be placed on a continuum
between spoken and written language.

To answer this question, Dr. Lee reported on the results
of a study that she conducted on 12 Korean learners of
English. The data in the study consisted of one summary,
one chatting session, and one oral interview collected over
the spring semester of 2005 in a course taught jointly
between a Korea University and Waseda University. The
topic of various genres of the data was controlled so the data
would be consistent. Dr. Lee focused on the rate of use of
contractions in different genres as a measure of the degree of
orality in the discourse. Results of the analysis showed that
synchronous online communication displayed a higher rate of
contraction use. This showed that it can be considered as a
hybrid genre placed between speech and writing. Dr. Lee
also noted that learners used contractions in different ways
from native speakers.

Dr. Lee concluded her presentation by suggesting that
teachers of English pay greater attention to the use of
contractions in different genres of writing. She also called
for more detailed research on contraction use by native
speakers as well as more research comparing learner- and
native-speaker use of contractions in different genres of
writing. Dr. Lee’s presentation stimulated much discussion
on the influence of new technologies on changes in the
English language and on pedagogical issues stemming from

those changes. (X#H Robert J. Fouser)
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1. Loveis blind. — Love is blind, and marriage is an eye

opener .

2. None but the brave deserve the fair. — None but the

brave desert the fair.

3. A woman’s place is in the home. — A woman'’s place

is in the House.
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1. A rolling woman gathers no man.

2. See Disneyland and die.

3. Laugh and lose weight.

4. Toeat, or not to eat: that is the question.

5. [BMIZEENE] 6. [Brizbibsk]

7. [&iEA AT 8. [RAEZHEL

9. [—BH-TFL—E]

10. [ANE*ZFLTAHERHED]
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[EEERHE 2]
Is Language Teaching a Profession?

Nunan, David Charles (University of Hong Kong)
Chair: Morizumi, Mamoru (Obirin University )

Dr. Nunan gave us a lot of hints to think about on what
we should do to make language teaching a profession and to

2025

make ourselves proper professional language teachers.

Firstly, he argued that we should take into account at
least four criteria in determining whether a particular form
of employment constitutes a profession. These four are (1)
the existence of advanced education and training, (2) the
establishment of standards of practice and certification, (3)
theoretical and empirical bases agreed upon, and (4)
individuals within the field to act as advocates for the
profession. He elaborated on each of these criteria as
follows:

The first criterion is the most tangible characteristic of
occupations: every profession requires many years of
education and training. In addition, this education and
training does not end on graduation but extends over one’s
career.

The second one is a set of standards of practice which is
usually tied to some form of certification or licensing issued
by the government or related associations.

The third criterion is the existence of disciplinary bases
which distinguish professions from trade and crafts. Dr.
Nunan quoted the educator Lee Shulman. by saying that
what distinguishes disciplines from one another “is the
manner in which they formulate their questions, how they
define the content of their domains. ..™

The fourth criterion is that of advocacy. Most professions
have professional associations, and a key function of such
associations is to act as advocates for the profession. They
do this by attempting to influence legislators in the creation
of legislation that would be advantageous to the profession;
likewise, to oppose legislation inimical to the profession.

Dr. Nunan applied these four criteria for determining
professionalism to the field of language teaching. and used
them to evaluate whether or not language teaching measures
up as a profession. In particular he emphasized the role that
associations such as JACET can play to advance the cause of
language teaching as a profession.

The first and third criteria concern individuals, while the
second and fourth apply to associations as JACET. Dr.
Nunan suggested in the last part of his address that our
association should consider making a set of ‘standards of
practice’ and issue a certificate of proficiency to language
teachers who meet such standards. We should also advocate
such standards as part of our organization’s principles to
influence the government to adopt measures that promote
and improve foreign language teaching in Japan.

(| #HE M)
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Grades 1-9 English Teaching/Learning
in Taipei, Taiwan

Dai, Wei-yang (President, ETA-ROC,
National Taiwan Normal University)
Leung, Yiu-nam (Immediate Past President,
ETA-ROC, National Tsing Hua University)
Chair: Aikawa, Masao
(Kyoto Junior College of Foreign Languages)

The lecture consisted of two parts. The first part by Dr.
Leung included a general introduction to the English
language teaching and learning situation in Taiwan. He
talked mainly about the socio-economic background for
implementation of English language education in primary
school.

In the second part, Dr. Dai started by expressing a
sincere invitation to the ETA-ROC annual conference in
November. His lecture included what he has done in the last
decade as an adviser to the Bureau of Education in Taipei
City (BETC). Since 2002, the BETC has carried out a
policy of teaching English from the first grade in the primary
schools in Taipei city and developed criteria for selecting
English textbooks, as well as general guidelines for grades
1-6 students. They have defined content and performance
standards and an evaluation system that measures various
degrees of competence at 2, 4" and 6" grades.

He also mentioned the in-service training for English
teachers at primary schools, which collaborate with BETC
and the Taipei American School or the British Council.
These institutions provide teachers who have had a sound
education based on effective language learning models and
theories as well as on actual teaching practices. The Taipei
city government provided a budget large enough to train 30
teachers abroad for one month, to provide every primary
school with English resource books and materials, and so on.
This effort came from what Dr. Dai requested of Taipei city
Mayor Ma.

He referred to the Pygmalion effect and concluded with
his wish that every student in Taiwan will have good

(& MINEEER)

command of English.
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Extensive Reading: Can It Enhance
Learners’ Proficiency?

Renandya, Willy (SEAMEO RELC, Singapore)
Chair: Yamauchi, Hisako
(Kurume Institute of Technology)

Dr. Willy Renandya is an invited lecturer representing
SEAMEO RELC, Singapore, one of the organizations that
the JACET exchanges information and lecturers during their
annual conventions. He is currently a professor of English at
RELC and spends much of his time traveling to SEMEO
member countries to engage in English teachers’ training.

Dr. Renandya started his lecture with the antithesis of
successful EFL readers: why have they failed to become
good readers? After examining the reasons for the lack of
success, he proposed extensive reading as the key for
enhancing English proficiency. He compared the effects of
extensive reading with intensive reading, and concluded
that intensive reading will lead learners to be frustrated with
their reading: learners read slowly, cannot enjoy reading,
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do not read much, do not understand what they are
reading. These factors produce “a cycle of frustration”™,
hence learners lose interests in reading. He did not deny the
necessity of intensive reading; however, he believed that
intensive reading alone would not lead learners to become
fluent readers. Extensive reading, on the other hand, puts
learners on the wheel of “a cycle of growth™: they can read
faster, enjoy reading, read more, and understand better.
He
supported his proposal with references from Warwick Elley

This cycle leads learners to good, fluent readers.

(2001) and the statistics from several case studies.

Dr. Renandya showed several methods of implementing
extensive reading. Learners are to be offered lots of
reading; materials must be comprehensible to them; the
contents of reading should be varied so that learners can
choose from; the reading must be fun with purposeful tasks;
teachers should guide learners in choosing materials, and
teachers themselves should be models of successful readers.
He particularly emphasized the enjoyment and comprehen—
siveness of reading that would promote learners to continue
reading.

Dr. Renandya's presentation was so informative and
stimulating that many participants asked questions and
exchanged opinions during the question and answer period,
and about ten people remained after the session lining up to
talk with him.

(X® WHosF)

[(BfFEE4 — 2]
Language, context and language learning

Grundy, Peter (Vice President, IATEFL,
Northumbria University and the University
of Leister)

Chair: Murata, Kumiko (Waseda University)

Professor Peter Grundy always impresses the audience
with his well-balanced attitude to both theory and practice.
His talk this year was comprised of two main parts: the
explication of the importance of context in utterance
interpretation and its practical implications for language
education, in particular, for the production of language
teaching materials.

First, Professor Grundy emphasized the centrality of
context to compensate for the inadequacy of semantic
specification and for the ‘indeterminacy’ of utterances by
referring to works in pragmatics such as Sperber and Wilson
(1986/ 1995) and Blutner (2004). He then moved on to the
exemplification of the ‘role of context in resolving indetermi-
nacy in talk’, introducing examples from real-life situations,
i.e., the interpretation of speech acts, utilizing Levinson’s
(1995, 2000) classification of ‘utterance-type’ and
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‘utterance-token’ meanings.

Finally, he explored the ‘context in pedagogic materials’
and with a detailed demonstration argued that in the field of
language education ‘pragmatic strengthening” was still
lacking, hence, the necessity for the change in the field.

(X’ HBAED)

(455 B E]

Learning by numbers: how far is
corpus-based frequency data a benefit
for language learners, teachers, and
materials writers?

Rundell, Michael (University of Brighton)
Chair: Jimbo, Hisatake (Waseda University)

Michael Stubbs® well-known dictum that “language in use
involves both routine and creation” (Stubbs 1996.23) is
constantly validated by corpus study. But what is increas-
ingly clear from the very large corpora now available is that
the balance of speakers’ or writers’ output is weighted
heavily towards the routine. Work carried out on English
corpora over the past 20 years or so supports the view that
almost every aspect of our linguistic output is to a greater or
lesser extent rule-governed (if by “rules” we mean
observable regularities in the way people use language when
they communicate, rather than prescriptions regarding
“correct” language use) . One of the most powerful resources
in helping us to uncover these rules is statistical evidence,
that is, the frequency with which particular patterns and
behaviours occur in large text files.

This lecture explores the wide range of ways in which
corpus—derived statistical data can help us to understand
language better. It is important to note that this goes far
beyond issues such as the relative frequency of particular
lexical items or of the syntactic patterns into which they
enter. Broader areas such as collocation, style, and
( perhaps most interestingly ) pragmatics are also amenable to
a frequency-led analysis. At the same time, data from
learner corpora can help us to identify problems such as the
systematic overuse or underuse (by learners) of particular
words, expressions, or patterns of various types.

Reference is made to the pioneering (pre-corpus) work of
Palmer and Hornby in Tokyo’s Institute for Research in
English Teaching (IRET),
development of English teaching materials, especially

and its influence on the

learner’s dictionaries, and to JACET's own work in
developing frequency-based wordlists of target vocabulary
for English. The various ways in which this information is
used (or might be used in future) in dictionaries and other
pedagogical materials is also explored .
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Purposes, Goals and Assessment in
English Language Teaching
— A Comparative Analysis —

Byram, Michael Stuart (Professor of
Education, University of Durham, England
Programme Adviser, Language Policy
Division, Council of Europe)

Chair: Oka, Hideo (The University of Tokyo)

The Council of Europe’s origins and purposes were to
promote mutual understanding of cultural diversity and the
study of languages is crucial in this process.

The focus on mutual understanding of many different
cultural and linguistic groups is not confined to Europe. It
also applies to Japan despite its self-perception as a
homogeneous country, since it has both indigenous and new
minorities.

In order therefore to understand better the language
teaching policies and potential developments in Japan, I turn
to a comparative study with Norway, different in many
ways but also similar. It has a small population but also a
language which few other people speak. It has language
policies which attempt to deal with its heterogeneity and its
position in Europe.

The focus of my comparison is on what counts as success
in English teaching in the two countries because, by their
own judgement, one is a success in teaching English and the
other is not. The question of ‘success’ can be approached at
three levels.

On the policy level, success is defined in both countries in
terms of economic opportunity but in addition there are
different emphases: in Japan on the use of English as a
means of representing Japan to the world, in Norway in the
emphasis on reinforcement of Norwegian identity. The
emphasis given in each country can be related to the political
situation.

In terms of language teaching a@ims, there is in Japan
more emphasis on using English for public communijcation,
in business and commerce, whereas in Norway there is a
recognition that English plays a major role in private and
leisure life.

At the level of objectives, it is possible to derive from the
Norwegian documents a definition of the expected level of
attainment in English at the end of ten years of compulsory
schooling, and this corresponds to a high level of competence
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as defined in the Common European Framework of
Reference. However it has to be noted that this level is not
attained only through schooling but through the presence of
English in young people’s lives. In Japan there is more
variety in number of years of English teaching. However,
considering the level expected after the three years of junior
high school teaching which is the minimum, the level of
attainment expected is understandably lower when judged
by the Common European Framework . Yet in both countries
there is high expectation on the part of politicians and
parents. The question must be put as to whether these
expectations are realistic in Japan or would be even in
Norway of there were not a lot of help from the environment
outside the school.

In Norway there is now a recognition that English is
successful but that English is not enough. In Japan there is a
belief there is not enough English achievement but without
the favorable environment in countries like Norway, this
demand is unrealistic. In the final analysis, schools cannot
‘do it alone” and politicians must be more realistic.

(X# Byram, Michael Stuart)
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Ensuring English Use in Communication
Activities through Peer Coding

#iEE  David W. Reedy (FIUFPREKF)
A& EOH T (EBEEBEHKFE)

In his session, Prof. Reedy introduced peer coding, a
creative approach to motivating students to speak English.
He implemented peer coding in an elective speaking class at
the College of Science and Engineering at Aoyama Gakuin
University.

He first explained the system of peer coding, that is, a
student record-keeper codes utterances made by group
members in a discussion. The utterances are classified into
different types, such as Q for a question and K for a key
phrase. The records are accumulated throughout the year
and comprise 20 % of students’ final grades.

Then, he showed a video of a lesson to demonstrate how
peer coding is used in a lesson. He stated that peer coding
breaks down the barriers for students to speak with peers in
English and that it makes students more eager to speak up in
a larger group. Findings established that the participation
increased by 45 % in small group activities and 32 % in
whole class activities. With peer coding, the teacher can
focus on teaching rather than expending his time and energy
into making students speak in English.

The lesson video was followed by various questions and
comments from the audience. Prof. Reedy’s lesson showed

that peer coding, which gives responsibilities to students in a
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group activity, leads to active participation and also fosters
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Exploring conceptual metaphor:
can it help students to become better
language-learners?

Rundell, Michael (University of Brighton)

The objective of this workshop was to demonstrate the
potential value, for teachers and learners of English, of an
understanding of Lakoff and Johnson’s notion of “‘conceptual
metaphor”. First, we looked at vocabulary in the domain of
computing, as a good example of the central role of
metaphor in the way that words develop new meanings.

Several texts were then analyzed in order to demonstrate
the pervasiveness of metaphor in text types of every kind.
For example, the Lakoffian metaphor OPPOSITION IS
WAR is systematically and persistently invoked in a
newspaper passage reporting a protest against a road-
building plan, with participants described as “veterans” who
have “seen action” in earlier “campaigns” and have now
“joined forces” in a new “alliance”. What this and similar
passages show is that a clearer understanding of (and an
enhanced ability to recognize) the underlying metaphors in a
text can help students to perceive links among apparently
unconnected vocabulary items and to decode unfamiliar
meanings or phrases more efficiently. This in turn will help

learners to choose appropriate, native-like frameworks and
lexis for encoding their own ideas. For example, a
description of the economic performance of a country or
corporation may benefit from applying the metaphor that
equates economic well-being with physical good health
(hence expressions like “nursing an economy back to health”
or a company ‘‘responding to treatment”). Corpus data for
individual words (for example anger) was also analyzed in
order to reveal the network of metaphors that often
surround particular concepts. The overall goal of the
workshop was to show how (contrary to the idea that much
vocabulary is unmotivated and simply has to be learned piece
by piece) there is a lot more “system” in the language than

teachers and students often realize.
(XX#F Rundell, Michael)
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Teaching Grammar Communicatively

Nunan, David Charles (University of Hong Kong)

The aim of this workshop was to introduce participants to
the teaching of grammar based on a functional model of
language. The workshop began with a warm-up orientation
task entitled ‘Dictogloss’ which was intended to illustrate the
practical application of the functional model to pedagogy.
Participants then worked in groups to discuss the following
questions: What is grammar? What is the difference
between a ‘prescriptive’ and a ‘descriptive’ approach to
grammar? In what ways do ‘mentalist’ models of grammar
contrast with ‘functionalist’ models? In what ways are
grammar, vocabulary, and pronunciation interrelated? To
what extent is the warm up ‘Dictogloss’ task a grammar
task? When the audience had discussed the questions in
small groups, they then shared their answers with the group
as a whole. Several ‘traditional’ definitions of grammar
were then presented to the audience, who identified some
common themes including the concepts of ‘structure’, ‘word
order’ and ‘sentence level analysis’. Participants were then
presented with examples of authentic spoken and written
language which illustrated the fact that from a communica-
tive perspective, it does not make much sense to maintain a
strict separation between grammar, phonology and lexis.
This led to the presentation of a communicative definition of
grammar in which grammar was seen as a resource enabling
the speaker or writer to make choices, express feelings and
attitudes, and escape from the tyranny of the here and now.
In the final part of the workshop, four key principles for
teaching grammar were presented and discussed. These
were as follows: Teach grammar as an extremely flexible
resource for making meaning. As far as possible, integrate
the teaching of grammar with the teaching of pronunciation
and vocabulary. Help learners to see relationships between
form and meaning. Teaching learners how to use grammar
to make appropriate choices and to express their own
(X# Nunan, David Charles)
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Pedagogy will be the focus of the 45" JACET Annual
Convention. Last year, the theme was the deepening of our
understanding of the goals of English education. Now we
will shift our focus to pedagogy as we face a new era of open
admissions and falling academic levels with a drop in the
nation’s birth rate. Because of the declining school-age
population, many institutions of higher education are
striving to design more attractive classes. English educators
are no exception. We are compelled to adapt to a range of
academic abilities and to meet the diverse learning needs of
our students. Moreover, while society calls for a level of
English proficiency that will enable international exchange,
how to maintain and raise the educational level of students
with diversified interests and abilities is yet another problem
confronting us. In order to resolve such issues, and at the
same time maximize the effect of education, it is essential
that we implement drastic reforms by reconsidering learning
methodologies, syllabi, and curricula, in addition to
introducing remedial education. Against the background of
the harsh circumstances of universities, two-year colleges,
and technical colleges today, we need to discuss the issues
for university English education reform with a focus on
pedagogy. We also hope to further deepen our
understanding of the present conditions and set forth
concrete plans for effective reform.
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