ISSN 0910—0660

JACLT
N

JACET @18

TEE

November 2004 The Japan Association of College English Teachers No.146
(43 E2EALHES]
D e >
KESzZ2AYU D Z 5D
ASZER H $ HF %
X59H3H (&) »»o5H (H) FTHO3IHM., 543 (English as an
[\ JACET Z2EK &% & R W AIX O 5 K5 TR International
éili L7 [THE ’%SEJ ELTOHE B Language) <
L il YA SbLL, KKED 5 Sh LW
£§n&-(§%li\ 71/—"‘/7 AN RE AT IS e LD
farit, RIEFELSONKLMA L &, BE - > 277 ZLRLNE
K= dGoohEd, Lz -, SHEEES D VK L7z Kol
I LTI, RE - AT OBREEGEST TR, T L UEYY
TEEOE 2 55 - AHEREORE L ROV, LFE) L7 B D
9 ®World Englishes \I2& A2 a2y —32 a3y Ok lZoWnwTlid, ) '
i F L7 DT o&H®E Hbh&EEXESZER
FTCUEL O EFEERKE - R EED TR BB LE
Wbk, 1983 ISR Lf. PARS IS, #5224 @ 11985 S, AEADENSR TS, ﬁ&]mf%?%i’ﬁ\ﬁ?‘é@%b‘

LRI FERAF) L 55330 (1994 4, 5 HIRL AT
KF) CEFAAREORESBFEVL, 4EIA3EE I
0 ET, EEO2AMDSEHESHBEIIRY ., ER#E
3, FEPIAEEE L, BIFEEY, o Rl Ry
LU, BAUMNAVIZ SO ERER RENTT
bit, ERYOZHEBRABMETIZEDVFE L7, IF

AT REE, [ROBE] PEIGLZZEE, 2ATO
SRB AT JACET EOU D Thit, s6i2, - 7uo
FRTBFEOEESH - ETLLEI,
AEHETORBSHEN ST X CH I TOMITL
W NY RT YRR BV, BEFGANIIN, &
EEEBORNE Lz, FHEERMICIEAL-XIE

TFLEZOTRAWHEEZTBVET (HWTL LD
B ?)e MBI, FERIHHRE T@;ﬁs‘%.@%ﬂ% g
?kiﬁ‘t‘io‘ FAHMERE (HFE) HHESFEOBURHE & 2

. BHEBESCIREROBIZL . K&T - \’@EIL

JACE T#{E

ioz/w)sn EFIES L, FUEFLOBEIZEIT 2w
VR Vo EB L AITUEWIT S wtﬁ‘cl,
i Lf_o
AL ING, AR YEE - PHEEEREE -
FNEFEBERY L, REOEETE L LHOFELT
FEOBEEN ., KMBEHERO S #4. FIIHABRI A
FOFREFET VN FOFEFEO TR E TR,
ZLTEHJ‘U"\E HREAGEX I LD, AMhEEL%
B2 I LTS BOEAEFE, &y o
a YIIBMLCALICE R TSR iy s
ST EBOERDOTH I, LS EHP L B E T,
BTLHFINETEBERI, BHEI» S KEF "iﬂi l’) N
A KEOEEDT AT HE T CHEBIZUERY &
STBLHIL, TOMENR %I if.t?Ej}\Tﬁ‘é@
WTT, OB RAEPKRERBEREOEE » R 71
720b, TRTEHDOTHE - THEOBMFTT,

1951



XK= & &
i % (EEARREEEHE)

FA3IMAKF ARG FEEEANSIE, 2004 E£9H3H
(&) - 48 ()50 (B) OoZAM, FHELHES
D FEREGHBF v VA THESIN KETF—~
& TTEIRREE ] & L TR - 2 0MEHIZ L Kie -]
Tholo FEGIEEDGELGRLD, BN OEE
PRE, 9RIIA- THIRBR L\ KM 12820
LU EDOBEMELIRTERE R oT,

HREDT =7 Thor: [EEE] & LToHEELZ,
WM FEEOHTHERENT WL L2 TEE] &L
THEN A Ll o TA LGS, 2OERTHEDS
VAL TR EGEHE OZ NIk HRBEN LIS T
bhe FLTR, [EEPHZL2BRAN] OFRIZSH 2
ST, TEREE] & LTOEEOBIRE 8 % 32 L
ZATiUE e o, TORZOMRERSHRE L L%
MLT, PLCTHEBEELRECILEENELECD
PO EE R REDR R S BB LGRS
N, BERLEOT I EASOTIR V.

KEFEHBEORTF IR, 7AZFEBEANZE S
TTlEd, BANHIZESTL, ZOFRERE AL
THLMOTEELLOTHL. b hrhbed, B
RDFEEDERE RFEEDOH ) F 270103, B2 T
CAVIAHBIEI L ALDE Lo TWATH S D D,
EPR AR & D EPRAEE &) 2 & D FED £ 91
Lo TWhH, 4, Fald, EBEtEoLmr3%,
FH. TR, BV IR S5 AL EE
FBOHIIBPNLTVADTHDL, DL RIFERTIZE
W, RERF AN LI ENRTHTELETIC,
KA DRESD COPERLTWD EIRF0EIN s, &
OHDIRREFY NS, BOAOEMELELT, ZhC
LT B 2 S ATEIME ISR S s, F L CHER R
TRBEN AW E 2> T b,

BB IKEENR ZH ) TN TSN REETE
B-HYERORE N, REEEAKEE EROLE
Fo FRIE L CREBO EHERBERO S 423G E 0 B
ALHL B E,

*HERELTe

&Rl

(BT EER)

RFEEEREFEECOEERE»S R AnHX
FLZ BLOREOH WA EEIZ RO RA) ZE
CEE TV ET,

LREE, BROEIEhRI BT L% 5B TR S
NZEVIRENENSODH D, BINEHEH 800 %%
BZARBNSD AN, REKREKE L TLEE LW
WC L7z FATHE T, HEEE O A K 2 D% E
SIRIZET AR B A LT, EBAEILRITLT
TaWF LA, E, FHEOEELEIIRETL
NFELZL, FEAFOHBESERENH I H>H
BRI =ML TN EZOEP TN L7
G DF %DM NS REOEINZBEN - 72 2 b RS
LTBh ET,

Magiv KEHOIZE, b7 700H0) F L7, ITHE
A BUFL2REEOERAL I ZE D, ITIY RN S
BN HEGET L2 FENRE L. BRI O
A W FNECREAE L7 2 EETT A, T ol
HFIIOELYEHOED A sk, BAEEE L,
BEELRTLTLEL . RGN THE S I, WH K
BERAELEIIREDNH ) L0, MRMIER N
o ZhFAEA VI A HLIRE T,

GREOT—7 [THEE] & LTORE- Z0OHFH
B EEZ 222 ) 3, TR 2AHARIZBTS |1
WECE | DR - EEO A S v T 4 TR E S TERLE
FELEHTLOOTL o, BIFEHNEEAOB AL L
TOL—=YT7OXFLVEEZLRBVZETE LN, 4
KEOEBEIZLD, HARD [FEHIREE] Ebe LTol
X DR FEIEML T o b oL BhiLtE . R
MOEREEES A ET 225K ELELTH, AR%
ORMIZEICET LI ETHY T L.

RERBB LR ZHEOREFZIZ LD, Kol
hol2BdDH AL EZONTEITERRED KX % £72
FTIENTEL L, LPSEHBL LIFLRETT,

BER  FFRRR - BalE
fireph HE %

HES HEBRBRIOVWTHREL F4, KW, LI
E L2003 EIEEI R, AL OoWTTRENFEL
7oo F 722004 FREIGEIRIE, TEIIOWTH TRSALE
L7

2003 FEEBFHREBE
(1) JACET j#i{2 No.139-143 5 O34T
(2) # % No.37, No.38 DFEAT

1952

<27

(3) EEKREOHE

(4) L IT %50 (Fv—tiF— 88, iR
EHHEYIF— 1 38)

5 EHARCEMNFMCAFKE OZRIRE: 4 5
IATEFL ~ Eric Brendt X, 9 H Eric Brendt fX AILA IC
meeting. 10 H English Australia Education Conference
NEFEHIEE, 10 H TEFLIN HLJETZ2E, 11H
Asia TEFL~NHLDE Z &R, 11 HRELCANHEER T
REHE, [IHJALT HEBEIZE, 11 HALAK I
— b7y IHF K, Il HETA-ROC AT T H
%

(6) AIHBGIATA - 3 2 (233 - 240100]) OB & 4%

JACE T#H1E



P #EE S OB

(7) FRBEHOBR: ML~ R EHME
(8) RERBOREIT (1A

(9) SCERRERORMME FERMIEREE

b ifg8 Z &R

TARHY) BT AFE (REEREK) 1004
AL F AR

12A6H (1) FHEKFE ChtAERFFNEM) 40%
RE SRS

6 A7H(E) BHARYE (PHENTHRESRSE) 1504
PR Sz ER AR EE 2

2H 28 H (L) HiEFERKFERF v /82 (HEE

2E) 3%
14 17 32 &R

6 7H(L) FREIFERKRY 140 %
10 128(H)  KRZTFRF 140%
12 AikaEs (REFAZE) 3H%
FE - U[E AR
6H8HH)
UM - AR S ER
10 A 12 B Ko7 =i Ui A% (REHR
ZE) 100%

WARYE 50%

2004 FEEBETEBIE
(1) JACET 813 No. 144-148 5 D AT
(2) #ENo.39, No.40 DFAT
(3) ZEIKZOHIE
W I+ —%508fE (bv—t3iF+—8H., EME
EHEYIF—3A)
(3) MBI R OENER R EA & O ZEiiRE
4B IATEFL $HHFFIECEEZER

4ARELC  KRHEFFREEZR
6 KATE  fO&ZEMEREEE

9 RELHIEE AILA IC meeting
11 JALT HLIsE
11 A ALAK WA F FRFERE % B
11 ETA-ROC
* 10 B English Australia Education Conference
% 10 H TEFLIN
* 11 A Asia TEFL
(6) AERABGIATSE - dBiE S (241 — 247 1) ORI LR
HEGEMME S /Y7 45 (11H)
(7) MAEXEHOPR: RIS RIHFEDE
(8) REBEDHAT(1LH)
(9) ELEHAREOMRME L ZBIRE

FEETORBOUEL RO LN T LT
(RHRS) 3R SR MW EE ¥ 2 HbEE

(HE) A8 GBIT) ##H % A & ek
(L) PEFEmT BASA SFEE
timEX A GBI REFEZE (L) mEES D
sALE GRID) MhFEE R
(fE) THEXE RERE

JACE T#E

HERSZER  GRE) #HIE (#F1E) SRIRE

T [E AR GRAE) ME e (e MEsk
(ZEE]

dtimE ST GBIE) BukiEis  GRfE) RO D
®ALsZE GRIE) EHR (#rfE) T#7TE
hEZEY  GRME) HINE (BrfE) BT

(FFag B
EN-ii GRIE) PTEVEEM T X5 i
ALET PNER GEHFERER
RAKEAN &fEdlE R
JuimEscE GRIE) WHRER UNET
TP D T
(#riE) Z=HL RESE &N
FALsE GRIE) TEXE RERE
(GfE) MIgZER JEEFR M
maRscEr  GRIE) EAE R FPHKRE RERE
EECE  HbhEE HBET
) Rk DhEET HIE
MmZE  GRIE) HEES
PEIVESCR GRE) MBEERE  =€85
SN MR STER GRIT) Tddohe e
(REpiESEE)  GRE) PHEMF (B RLR
CRERIESRE) GRIE) BAREA SiEHE
(BHfE) REHRHE HHELT
(#®F) K& CRID) &ME— DHE=  HBE
(#fE) REEY H#HX
B GRIE) sl
(#rff) L¥F2iL #FRR
RALEES  GBIR) MBI EARHRET
(e @=iER
hERE  GRIE) NEET O KAHE
(FrE) KM AR BHAEF
PAFCE GBI #EWsy (D) DF#T
(fFRtmEE) G

EEORZES~OHEBIIES LRRFEZ, MhFE,
EWE. SRME. MBS, TAscR. AR H
H,OHEE FFIEBOSEELTICEHRIEONS 2
il El, HRATHE)

AEEEFCRAFEEISHEPBBRER IO
XoFEBEEPHFIBmang L, F/EFEET
ORI MM X (Y % MR CORMIEE TE o n:
FIB GRELEZMZ 2 L5072 EoF5, KRLERIC
GEENDG) BE5ETIE [KE] DENREE VD&
BHT7—bvashTowILah [MHRPEBX | o%B &
LCEgDANSNEZENTEARSNT L, BETY
TARINFELR)

FLNRBEEEGOEHIEE L, FTRESIITH
WERREESEBEOTOREEN E AEOER®EE
AEBOFNCHEBE L TREIEAIZ IR FE LT,
(eschTARSNELR)

1953



[(EREE 1)

Internationalise! The Story of Language
Policy, Standards and Academic
Competencies in Higher Education

#EiEE  Gill, Saran Kaur
(Universiti Kebangsaan Malaysia)

B HAZED (AR, REERRY)

In this century, the internationalization of education is a
challenge that many countries around the globe are facing,
irrespective of the linguistic histories they have. This paper
will explicate the complex set of social, political, knowledge
domination and economic reasons that impact on this and the
implications for medium of instruction policy for Asian
countries. The issue of medium of instruction policy evokes
strong varying reactions but the stand taken in this paper
will be a pragmatic one in line with institutional policies. A
parallel will be traced with the challenges faced and the
processes undertaken by European nations - nations which
traditionally used only the mother-tongue as medium of
instruction but which face the challenges of the internation-
alization of education by providing for education in the
international language .

In the Asian context, the various challenges discussed
above will be concretized via a case study of Malaysia — a
post-colonial nation that for thirty years after independence
adopted a strong nationalistic policy of implementing and
managing Bahasa Melayu as the national language and the
language of education and administration. Due to a number
of reasons, as discussed above, which include the
domination of English as the language of knowledge and the
internationalisation of education, Malaysia is presently
facing a major (shocking) reversal in language policy which
is manifest through a re-adoption of English as the language
of education for the science and technology disciplines in
both the school system and higher education institutions.

In the context of higher education, the change in medium
of instruction policy places tremendous pressure and
demands on the academics. Therefore it is important in this
context that the academics who belong to this “language
transition generation” — in transition because they have
been educated in Bahasa Melayu and are now switching over
to English and are expected to perform and function
effectively in English are provided with as much support as
possible to ensure that the policy is implemented smoothly
and successfully .

One of the crucial ways in which this can be done is by
building up awareness of the benchmark of academic
communicative competencies comprising both interactional
and instructional competencies necessary for effective

academic teaching. This benchmark is presently being

developed as part of a two year research project on
“Language Policy and Planning for Higher Education in
Malaysia: Responding to the Needs of the Knowledge
Economy.” (Gill, Hazita, Norizan and Fadhil) The
theoretical framework for the benchmark will address issues
such as standards, linguistic challenges and cultural-
pedagogical aspects essential for academics needing to
operate in this linguistic transition period, not only in
Will it

be possible to provide encouragement and motivation for

national but also demanding international contexts.

these academics through the development of academic
behavioural competencies as linguistic competencies are
being worked on? Will it be possible to look at the complete
process of communication not only as solely based on lingui-
centrism (language-centred) (a term coined by Spolsky,
2004) but also extends communication to include other
aspects that can make teaching and learning in the field of
science and technology creative, interesting and impactful?
(X & Gill, Saran Kaur)
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Holding Conversations in English is a
Challenge n da yone: Pragmatics and
Talk in English and Japanese

#i#E & Grundy, Peter (IATEFL President,
Northumbria University)

Az MHE AEF (RREKE)

Professor Peter Grundy is a well-known pragmaticist and
English language teaching specialist as well as the President
of IATEFL, and his talk well reflected this background,
dealing with the construal of talk-in-interaction, but
simultaneously paying attention to the implications of the
study for language pedagogy. He was also well-aware of
the Japanese audience and the Convention theme, referring
to Japanese in the analysis of English talk-in-interaction,
and incorporating the idea of the role of English as a lingua
franca in his talk .

The talk started with the introduction of the notion of
‘thinking for speaking’ (Slobin 1996) to apply it to the
explication of ‘talk-in-interaction’. He demonstrated
whether this was possible on the basis of Chafe’s (1994)
‘three types of intonation unit, fragmentary, substantive
and regulatory’ and Langacker’s (1991) notion of profiling.
Using an extended exchange between a porter and a student
at a British university’s hall of residence, he demonstrated
how ‘regulatory intonation units’ play important roles in
English.

After the detailed analysis, he questioned the ways in
which the function of the regulatory dimension had received
very little attention and asked whether it should receive
more attention in the future, given the changing status of
English as a lingua franca.

Finally, he encouraged the audience to try translating his
English example into Japanese to see whether the similar
construal was possible in Japanese and to consider how we
could corporate interactional features in language teaching.
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The Practice and Teaching of Oral
Interpretation

A EW e (BKHERE)
Az THEuE (EEIESEHEMFR)

In his address, Professor Emeritus Minoru Kono at Akita
University talked about the practice and teaching of oral
interpretation, specifically in conjunction with the projects of
JACET Oral Communication Special Interest Group
(JACET OCSIG).

Professor Emeritus Kono began his lecture with some of
his earlier studying and teaching experiences of “oral
interpretation (OI).” Then he proceeded to describe how he
was involved in 1993 in the OI collaboration project with
Dr. Margaret Pryately, St. Cloud State University,
Minnesota, USA. After that he coached voluntary students
in oral interpretation, and had them participate in the
JACET Oral Communication Festival from the time it
started in 1996. A description of his work can be found in
his JACET OC SIG publication, 2002.

He discussed how he worked with the students in his
English Pronunciation Teaching Course. It aimed at
developing students’ skills to interpret orally the messages
conveyed by written texts and to express them prosodically,
as well as developing their pedagogical skills to teach English
pronunciation effectively. It also covered nonverbal
expressions in the form of dramatic performance.

He showed the audience his students’ extra-curricular
activities and their final performance in the video. Through
the video, he reminded us not only of the main effects of OI,
but also of its additional effects, that is, an intrapersonal
healing effect and an interpersonal effect of developing
friendship and solidarity. Ol has exercised those effects
both in terms of his personal life and his teaching career of
English.

At the end of his lecture, Professor Emeritus Kono gave
the audience an actual demonstration of oral interpretation of
Le Petit Prince by Antoine de Saint-Exupery in his eloquent
and beautiful French, which created a strong and lasting

Impression on the audience. (L&E FETE)

(BiFEE 2—2)
The Output Hypothesis: How and What

#iH A  Lee, Haemoon
(KATE, Sungkyunwan University)
AR Fouser, Robert J. (4B A7)

In her invited lecture, Dr. Lee offered a new look at the
output hypothesis that was first proposed by Merril Swain in
1985. The output hypothesis states that pushing learners to
produce output facilitates acquisition because learners are
more attentive to grammatical form in production than in
comprehension. Though comprehension-first input
hypothesis remains the dominant paradigm in SLA research,
the output hypothesis maintains a small but loyal following
among SLA researchers.

To investigate the output hypothesis, Dr. Lee focused her
research questions on the role of attention 1n the acquisition
of vocabulary and structural forms. In her experiment, Dr.
Lee divided 44 Korean university students into pairs with a
speaker and a listener. The speaker read a short humorous
story and then told it to the listener without reading the text.
The speaker and listener both looked a picture that related to
the contents of the story. The listener then read the story to
confirm what he or she had heard. The story included eight
target lexical items and nine collocations of lexical items as
structural forms. The following patterns were observed in
interaction . underlining during the reading session, tmeaning
negotiation during the interaction, and speaking or listening
to the target forms during the interaction .

Results of the experiment showed that the production
mode does not imply greater attention than the comprehen-
sion mode. In both processing modes, vocabulary received
more attention than word collocations. Production of target
language vocabulary proved to be a good indicator of
retention, which suggests that speaking the target form is
beneficial to vocabulary acquisition.

Dr. Lee’s lecture was followed by a lively discussion
session that focused mainly on the conditions for vocabulary
acquisition and prospects for future research on the output
hypothesis. The lecture and discussion also helped members
of the audience gain insight into English education at the

university level in Korea. (X & Fouser, Robert J.)
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English an International Language:
The Singapore Experience

#EiHE  Foley, Joseph A. (SEAMEO RELC)
Al N T (ANEKRTHERS)
Dr. J. A. Foley is currently in the Specialist Department

at RELC, Singapore, and the editor of the RELC Journal.
He joined the 43¢ JACET National conference as a represen-

3—2]

tative guest speaker, and his lecture reflected his long
teaching experience with a new movement in teaching
English in Singapore.

Prof. Foley started his lecture by introducing the present
debate in Singapore: “what form of English” should be used
as an international language. Historically, English became
one of the official languages after the independence in 1960s
because (1) it was the language used in science and
technology, (2) the language to modernize economy, (3)
the language to stabilize the country in its acceptability as the
common language by the multilingual and multicultural
population.

After the 40 years’ of its bilingual policy treating English
as L1 and the mother tongue, L2, there have been changes
in the language used at home. Particularly for children of
the age group between 5 to 14, the percentage using
English dominantly at home has increased, for example,
from 23% in 1990 to 36% in 2000 among the children with
Chinese cultural backgrounds. Therefore, for them English
is no longer L2 but L1. However, colloquial English in
Singapore (CSE) has features of code-mixing/code-
switching with their ethnic languages. These characteristics
are seen at all levels: grammar, lexis, and pronunciation.
CSE or “Singlish” has often been regarded as simply a
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defective form of English, and this has been reflected in the
movement in Singapore to “Speak Good English.”
According to the advocators of this movement, subject
teachers are first of all required to speak correct English,
and teachers who are wanting in “Standard English” should
make efforts to learn it themselves.

Prof. Foley argued that the definition of “Standard
English” in the context of English as an international
language and as a tool of international communication needs
refining. The goal of the user of English should not be to
sound as much like an American, British, or Australian as
possible but speak grammatically and lexically appropriate
English as a Japanese, Indian or Singaporean. In fact,
English is often taught with little variation in basic grammar
and core vocabulary in our EFL classrooms. However, in
order to maintain the identity of the speakers’ culture,
materials to be used in the classroom are the key: the
materials should demonstrate how the culture of native-
English people is perceived by themselves and other people,
and also how the learners’ own culture is perceived by the
people of target culture and their own people. His conclusion
was that the evolution of English as an international
language is a process of constiructing “identity” of the
learners within their own culture and the culture of others,
not necessarily always focusing on the culture of English
speaking countries.

His lecture was very informative and inspiring. There is
obviously much to learn for us from the Singapore
experience when we teach English as the language of
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Language Teachers as Action
Researchers: What is the Meaning of
“Action” in “Action Research” ?

#EiEE  Curtis, Andy (Queen’s University)

A& OBME f BRERKT)
Introduction
Understandably, most writers and researchers tend to focus
on defining and describing the “research” part of “action
research”, as this seems to be the most obvious place on
which to focus given some of the complex challenges of
carrying out research. However, this focus on the second
part of the phrase has obscured, to some extent, the
importance of the first part. In an attempt to re-balance the
relationship between the two terms and the two notions, I
focused part of my presentation on the action, using
different definitions from a variety of standard (English-

English) online and print dictionaries.

Focusing on the Action

According to the American Heritage Dictionary of the
English Language (2000), action is: “Organized activity to
accomplish an objective”. The example given by the lexicog-
This is

interesting because one of the common problems of action

raphers is: “a problem requiring drastic action”.
research, somewhat ironically, is the way in which it is
“problematized”. That is, the way in which such research
often focuses on a particular problem that needs a solution, a
breakdown that needs to be repaired, or a mistake that

JACET#E

needs to be corrected. This is a good example of the
“deficiency model” at work. However, many teachers and
students enjoy great success in their language classrooms
everyday, though these generally seem somehow less
worthy of systematic enquiry .

The same dictionary (American Heritage) gives another
meaning of action: “the causation of change by the exertion
of power or a natural process”. The focus here is on the
change aspect of “action” in “action research”, which is
central to such research, but also on “power”, also central,
as it is often the existing power structures that are being
challenged within an action research paradigm, and it is
those structures that resist change. This focus on power is
also central to the definition of “action” given in the
American Heritage Stedman’s Medical Dictionary (2002):
“A change that occurs in the body or in a bodily organ as a
result of its functioning . Exertion of force or power.”

The External-Internal Division of Action

The third American Heritage definition (of nearly a dozen)
that is relevant here defines “action” as: ‘“‘a physical change,
as in position, mass, or energy, that an object or a system
undergoes.” This is important because the change in action
research can be as much internal and unobservable as
external, as this may be a change in understanding, rather
than only referring to an observable change in behavior.
This external focus is similar to the Merriam-Webster
Dictionary of Law (1996) definition: “a voluntary act of will
that manifests itself externally: a mode of conduct.” An
interesting physiological-physical distinction is used in
Webster's Revised Unabridged Dictionary (1996), which
contrasts the physiological definition: “any one of the active
processes going on in an organism” with the oratorical:
“gesticulation; the external deportment of the speaker, or
the suiting of his attitude, voice, gestures, and
countenance, to the subject, or to the feelings”.

Conclusion

Shifting the focus in “action research” from the “research’ to
the “action” may help us re-examine and re-consider some
of the key aspects of such research, and help us develop our
understanding of why and how we engage in this kind
research activity.
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Stepping Back, Inside Ourselves:
Metaphors of Movement in Professional
Development

Curtis, Andy (Queen’s University)

Introduction

The subtitle of the invited workshop refers to Metaphors of
Movement, as these are key to the conceptualization and
articulation of a deliberate, conscious and systematic
stepping back in order to engage in reflective practice and
professional development in the field of English language
teaching and learning. This summary will, therefore, focus

on the origins and uses of this notion of stepping back.

Origins of the Metaphor

George Lakoff and Mark Johnson’s seminal work,
Metaphors We Live By (1980), showed that the impact of
metaphors in our lives can be traced back in all languages
and cultures. As they put it: “metaphor is pervasive in
everyday life, not just in language but in thought and
action” (p.3). However, the modern use of stepping back
can be traced back to the 1960s, when one defining moment
in history appears to have crystallized the concept: the first
steps of mankind on the moon in July of 1969, when the now
famous line was uttered by Neil Armstrong: * It’s one small
step for man, one giant leap for mankind” (cbsnew.com/

stories) .

Diverse Uses of the Metaphor

Since the first lunar landing, the notion of stepping back has
been widely employed, especially in the clinical sciences,
such as biology, an example of which is found in a paper in
the American Journal of Cell Physiology on the
“downregulation of G proteins as a mechanism of
desensitization in tissues” entitled Stepping Back and
Looking Forward (Jasper, 1998). From a related field,
came a paper in the Journal of Structural Biology on “the use
of low-resolution density maps from atomic models”,
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subtitled How Stepping Back Can be a Step Forward
(Belnap, Kumar, Folk, Smith and Baker, 1999).

A “web log”, also referred to as a “blog”, is: “A website
that displays in chronological order the postings by one or
more individuals and usually has links to comments on
specific postings™ (yourdictionary.com). Some of the
earliest of these were started by scientists and one, from a
1999 Science Blog, reported on the use of satellites to study
global hydrology and climate, with an article subtitled
Stepping Back to Get a Closer View.

The notion of stepping back, often linked to its opposite
movement and motion, stepping forward, is also prevalent
in the field of politics. Examples include Katha Pollitt’s
article (2000) on the United Nations’ Annual Conference on
Women, entitled Stepping Forward, Stepping Back,
Jeremy Gans’ report in AIDS in Asia (2003), the title of
which asks the question: Steping Back from the Brink? and
Daniel Smith’s Foreign Policy in Focus piece entitled
Stepping Back on Israel-Palestine (2004) .

Two of the most recent and relevant examples of the use
of this notion are Dana Sobrya’s review of the book The
Learning Paradigm College ( Tagg, 2003) which appeared in
the Chronicle of Higher Education (2003) under the title:
An English Professor Recommends Stepping Back to See
‘the Whole Experience’ of Learners, and the use of the
complementary opposites in the 2004 Olympics report from
the NBC online news agency, with a report entitled
Stepping Back to Move Forward.

Conclusion

According to Lakoff and Johnson “"Our ordinary conceptual
system, in terms of which we both think and act, is
fundamentally metaphorical in nature™ (1980, p. 3). If this
Is true, it is clear that the use of the metaphor and the notion
of stepping back is an essential enabling aspect of reflective
practice.
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English as an International Language:
An Indian Perspective

#i# &  Gargesh, Ravinder (Delhi University)
MA M FROERRF)

English as an International language functions for some
common socio-economic and political bonds across the globe.
It has spread out from the ‘inner’ circle into the “outer’ and
‘expanding’ circle countries (to use Kachru's terminology ).
In the process it has become a complex form of language of
wider communication. In the context of multilingual outer
circle countries like India, this has created new challenges in
terms of setting up of educational goals and ELT pedagogy .
In post-independence India English language can be said to
have three major social roles: a) as an ‘associate official
language’ of the union, i.e., as a pan-Indian link language
which not only integrates the country administratively and
economically but also functions as a language of social
mobility and economic advancement, b) as an international
language, i.e., as a second language which enables
educated population to interact across national boundaries
with the English speaking world, and ¢) as a modernizing
factor for our regional languages and society. Since most
Indians use English primarily amongst themselves and it is
also taught by Indians to Indians, it has acquired wide
variation and has evolved a creative side. The variant
variety has been given the identity marker of ‘Indian
English™ whereas its creativity can be seen in writers ranging
from Raja Rao in the 1930’s to Geeta Mehta and Jhumpa
LLahiri etc. in the present time. In the manifested
bilingualism English language can be seen to perform an
auxiliary™, ‘complementary’ or “equative” function. This
complex situation requires an over-all educational policy
where English has to be re-defined vis—a-vis its role in
relation to other Indian languages. This has led to a number
of unresolved problems. First, whether the RP or a variety
we call standard Indian English be described for pedagogical
purposes. Second, in order to exploit creative contexts the
multilingual Indian ethos needs to be translated into
classroom interactions as well as into the teaching materials
without sacrificing the international role for the Indian user.
Third, the interactive “problem based’ teaching methods
need to be introduced where a ‘text” withers away leaving
the learner with the ability of using English in newer
contexts. Fourth, a new professionalisin/teacher training
needs to be inducted which is suited to the new materials and
methods. Finally, reliable integrated tests need to be
devised which can test not only the over-all linguistic
competence of a learner but also the operational capacity to
control distinct situations. The unresolved problems are
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being focused upon in this paper not because they are a
critique of the present system but for making ELT more

functional and fruitful.
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To Be a Native Speaker Means Not to
Be a Non Native Speaker

#i &  Davies, Alan ( Emeritus Professor and
Honorary Fellow, University of Edinburgh’

A R Em P ORARRE R

The native speaker can be described by six characteristics:
. childhood acquisition

. intuitions of own 1diolect

. intuitions about the standard language

. discourse and pragmatic control

. creative capacity

Sy O e L0 DN —

. interpreting and translating

The paper considers whether a second language 112!
learner can becoine a native speaker and argue that the
only real distinction 1s in terms of Characteristicl childhood
acquisition. When childhood acquisition is itself
problematised, it turns out that what it mans is control over
Characteristics 2 to 6. In other words. if a non-native
speaker {NNS) can achieve Characteristics 2 to 6, then it
seems possible for a NNS to become a native speaker (NS).
However, this must be possible for only a few, those
Birdsong terms ‘exceptional learners’ who gain  access to
NS control through the standard language. The paper notes
the role of the standard language in our definition of the
native speaker: what learners seek from NSs 1s their grasp
of Characteristic 3, that is their knowledge of the standard
language. In the same way, all attempts to give newly
emerging lects of knglish (for example World Englishes)
status in their own speech communities rely on recognition
by the local speech community not by outsiders that the
new lect is a standard language in its own right. This
institutional definition of NS means having control of the
standard language: which standard language is a matter
for the speech community to decide.

JACET#HE
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Another Nongrammatical Account of
Controller Shift

FE#H Kim, Kyunghwan (ALAK, Kyonggi
University)
GRS IR A (THm b RE5)
In the framework of Autolexical Grammar, control

constructions are analyzed as structural mismatches between
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syntax and semantics, which are autonomous modular
components generated simultaneously. An object control
sentence such as John persuaded Mary to leave is syntacti-
cally monoclausal with an NP and an to-infinitive VP as the
complements of persuade. However, in semantics the
sentence is bipropositional with the ditransitive operator
persuade combining with the proposition [R leave] to become
a transitive predicate which in turn combines with the
argument Mary to become an intransitive predicate which
finally combines with the argument John to become a fully
saturated proposition. The argument of leave, R,
corresponds to the unexpressed subject of the infinitive VP.
It is the reflexive whose reference is determined by the
closest c-commanding argument in the semantic structure.
A similar analysis is given for a subject control sentence like
John promised Mary to leave, and an explication is provided
for why the matrix subject John is construed as the
unexpressed subject of to leave. The later part of the lecture
provides a nongrammatical account of controller shift
phenomena in which the controller is changed to the other
argument as in John promised Mary to be allowed to leave.
It is argued that in addition to the responsibility relation
which verbs such as ask, persuade and promise presuppose,
another crucial factor that triggers controller shift is the
potential beneficial relation these verbs and the VP
complement such as to be allowed to entail.

(X#F Kim Kyunghwan)
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English as an ‘International Language’ :
Educational Goals and Standards

Gill, Saran Kaur(Universiti Kebangsaan

Malaysia)

Gargesh, Ravinder (University of Delhi)

Davies, Alan(Emeritus Professor and

Honorary Fellow, University of Edinburgh)
Chair: Yano, Yasutaka({Waseda University)

The spread of English to the world and the resulting
diversification of the language have brought the issue of how
to reconcile the opposing forces of international intelligibility
and local identity whose norms are increasingly endonorma-
tive. At the same time, globalization of economy and our life
itself has forced us to use English with international intelligi-
bility, which is called EIl. (English as an International
Language) or ELF (English as a Lingua Franca). The
symposium took up the difficult issues of the English
language standard(s) and how to apply the concept to the
pedagogical context.

First, Prof. Alan Davies analyzed English proficiency
tests such as TOEFL and IELTS and argued that they test
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the test-takers’ proficiency of native-speaker standard
English, not varieties of local Englishes although they are
used internationally. We need corpora of local English
varieties to codify them before we make proficiency tests of
EIL, a core English of all varieties. Then Prof. Saran Kaur
Gill referred to the Malaysian experience of dilemma over
EIL standard vs. local standard with Malaysian identity,
which takes place in the Malaysian workplace. After almost
20 years of Malayanization of instruction medium in schools,
the country modified the policy and started to use English
again. Third, Prof. Ravinder Gargesh introduced the status
quo of the English education in Delhi’ and an innovative step
taken to improve the situation. In India, Indian English is
taught by the Indian speakers of Indian English for intrana-
tional communication .

The panelists were from the Inner Circle and the Outer
Circle and offered interesting points of discussion such as
characterization of standard EIL, core English, model to
teach, international intelligibility and local variety, native-
nonnative divide, English and Anglo-American culture, and
such, but they were rather remote for the Japanese ELT
professionals. As was expected, therefore, the floor did not
respond actively and the symposium was not successful due
to the moderator’s poor presiding .

As the chair who failed in a lively session, I'd like to
propose the following for the next annual convention.

1. To choose the panelists from the Japanese colleagues
who have sufficient knowledge, experience, and
something provocative to say on the convention theme.

2. To choose panelists of opinions opposed to each other.

3. To choose the moderator who is powerful enough to
control the panelists and the floor by ‘manipulating” the
discussion by eliciting remarks, cutting in the person
speaking and stop him/her if necessary, and leading
the discussion.

4. To use Japanese language so that we can have active
participation of the audience.

(LE RELED

2005 FERXEDFE
JACET 44" Convention

HAL D 200549 H8H ~10H

¥ ENKRE (R ARETE )

REHEOHEE R FORKUELRDT
Exploring the Evolving Goals of English Education

RT—7 !

EAAEFE KR TERNIEFEZOLDICES Y
ThItxxld, FURLERETEFOIEREL S
HIENHCTHL, 2dFH [HEEMEZLERN]
Lid, FOREREIER L L AFIIANTHLD
Mo BEANTE S, BPHIITL, BIRITTEVY )
T&%, BEOZ 21— ARXBESEBECXA, EURA

JACETH#HIE



REDTE L, BHORFDIEIZL DIEFZT SR
b, BEETwmUAGns - BFLEL, o LBITI7
TTHEIDLIRYATIILEL SHARFEIIZIEIRE
BIESDEXNH L, HAHVIETOEIC, TOEFL, #H#id &
DB T AN THAE R R T H DI ) e F D
B, EOFTARNPEYT, EOLNWERS O, D
LA T AT X 50D, AINVFRE, B SRR, KFEO
FREFNOFEHEIE#EN SO LS I2ED, $rodEiES
M40, #OBMEERIZODITTEHIEETLD0, A
AL TLOh, D EBRVERIIZDOWT b,
Mg A IED T

2 I

nfx am

The primary aim of the 44th annual convention is to
explore the goals of English education. Our previous
convention focused on the target language, English, so this
convention moves the focus from the language to the
language learner

When we talk about “Japanese who can use English,™
what level of use do we have in mind? Are we talking about
those who can give directions, shop overseas, understand
news or movies without subtitles, deal with business negoti-
ations, participate in lectures at universities abroad, or read
and write a thesis? Each of this variety of tasks requires a
different level of English proficiency .

Or do we want to define our goals in terms of such
standard proficiency tests as TOEFL, TOEIC, or the STEP
tests? If this is the case, do we know which test is the most
appropriate, where we should set the standard, what level
we should aim for, or what we can achieve at each level?
Who will determine the goals at each level of education:
elementary school, junior high school, high school, and
university? Likewise, how will these goals be determined
and coordinated? Further, how do we lead our students to
achieve the goals that have been set for each level? In the
meantime, what do we do with the entrance examinations”?

It is our aim to have constructive discussions on these
endless questions, to deepen our understanding of the
problems, and to begin to think about solutions.
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Professor David Charles Nunan

Chair Professor of Applied Linguistics, and Director,

The English Centre, University of Hong Kong

Dean, Graduate School of Education,

Newport Asia Pacific University { &/ > =20 V%)

Professor Michael Stuart Byram

Professor of Education, University of Durham

2002-03 Member of Council of Europe team to produce a
Language Education Policy Profile for Hungary

2002- Member of the Academy of Learned Societies for the
Social Sciences (AcSS)
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