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Applications of Meaning-Order Approach to Pedagogical Grammar to
English Education in Japan: Toward the Collaboration of English and

Japanese Education

Hiroshi Yamada*

*Takachiho University
h.yamada@takachiho .ac jp

Abstract

The new Course of Study Guidelines for English education in Japan clearly state that students should be
taught knowledge of grammar that can be applied in practical communication and that instruction in
word order and modification relation should include awareness of the differences between English and
Japanese. The Meaning-Order Approach to Pedagogical Grammar (MAP Grammar) has received much
attention as an effective means of developing competence in English. However, no studies have
investigated the effects of MAP Grammar instruction from the perspective of students’ Japanese
competence. This study, therefore, examines the relationship between the effects of MAP Grammar
instruction and students’ Japanese competence. Analysis of Japanese-English translation writing and
Japanese test scores showed that students’ number of written words and motivation to learn increased
regardless of their Japanese competence. On the other hand, their Japanese competence affected their
improvement of subject omission. The results are discussed using comments obtained from the
open-ended questionnaire, and a feasible way of achieving collaboration between English and Japanese

education is proposed.

Keywords: Meaning-Order Approach to Pedagogical Grammar (MAP Grammar), Productive skills,

Japanese competence, Cross-curricular education

1. Introduction

The Course of Study Guidelines for elementary and
middle schools were revised in 2017, and those for high
schools were revised in 2018. They are set to be
implemented in 2020, 2021, and 2022 in elementary, junior,
and senior high schools, respectively. It has been pointed out
that under the former guidelines, students are demotivated as
they move on to the next grade or to upper school, and their
productive skills are not fully fostered (Ministry of
Education, Culture, Sports, Science and Technology
[MEXT], 2018a). The new guidelines, therefore, prompt to
set coherent educational goals throughout elementary, junior
high, and high school education and encourage teachers to
create activities requiring productive skills in classrooms
(MEXT, 2014). Additionally, the guidelines clearly state that
grammatical knowledge should be taught for students to use
in practical communication, and instruction in word order
and modification relation should be intended to make
students aware of the differences between English and
Japanese (MEXT, 2018a). Taking these issues into
consideration, the new guidelines promote teaching
grammar consistently from elementary to high school,
cultivating ~ communicative  competence,  especially
productive skills; and understanding the differences between
English and Japanese. This paper, therefore, aims to
introduce an effective approach to teaching grammar,
empirically investigates whether it improves students’
productive skills, and makes recommendations regarding

collaboration between English and Japanese education.

2. Literature Review
2.1 Meaning-Order Approach to Pedagogical Grammar
(MAP Grammar)

The conventional form-focused approach to teaching
grammar involves a systematic method for teaching
grammatical items “at a time, in a sequential, step-by-step
fashion” (Nunan, 1998, p. 101). Tajino (2018) pointed out
the problems of this approach from the following three
perspectives. First, the traditional approach fails to provide
the whole picture of English grammar with a clear starting
point connected to an end goal. Without this entire picture,
deciding where to start or knowing how near or far a learner
is to get to a given goal is impossible. The layout of an entire
grammar will set up the grammatical knowledge base for
learners and, as the learner becomes more proficient, it will
provide a framework for filling in the gaps with the more
complicated details of grammar.

Second, there are too many technical terms to learn and
teach (e.g., Subject, Object, and Complement). Because
these metalinguistic terms are useful for analyzing English
clauses, teachers tend to feel obligated to use them to
explain English grammar. Consequently, teachers often
encourage students to memorize technical words rather than
use grammar in real communication situations. Although
some teachers expect knowledge of technical terms to
promote language acquisition, retaining such knowledge is a



cognitive burden for students, making increasing numbers of
students reluctant to learn English.

Third, the systematic approach teaches grammatical items
in isolation, often without explaining their connections to
one another. The job of finding the interrelations among
grammatical items is left to the learner. As Nunan (1998)
stated, many foreign language programs and teaching
materials adopt a linear approach to language learning based
on the premise that learners perfectly master one
grammatical item at a time and can then move on to the next.
An empirical observation, however, shows that learners
acquire numerous items simultaneously and imperfectly,
appearing to increase and decrease the knowledge at
different times during the learning process (Nunan, 1998).

To deal with these three issues, Tajino (1995) first
proposed a new communication-oriented approach to learn
and teach English grammar, called MAP Grammar. MAP
Grammar was developed from several theoretical
perspectives, including second-language acquisition (Burt,
1975), first-language acquisition (Pinker, 1994), and
functional grammar (Halliday, 1994).

According to the research findings from second-language
acquisition, every second- or foreign-language learner
makes grammatical errors, which can be differentiated into
two kinds in terms of their significance for communicative
purposes: “global errors,” which affect overall sentence
organization and cause the listener or reader to misinterpret
the speaker or writer's message, and “local errors,” which
are limited to a single part of the sentence and rarely affect
the communication of a verbal message (Burt, 1975). For
successful communication, whereas “global errors” should
be avoided and corrected first, “local errors” may be allowed
and corrected later.

Because English is a fixed-word-order language whose
meaning can be determined by the ordering of words or
phrases, some native-English-speaking children do not make
errors with clause structure even when they have not yet
mastered other English grammar rules at the age of 2 or 3
(Pinker, 1994). Therefore, word order would be of the
utmost importance when people communicate in English,
and errors in its clause structure can be regarded as “global
errors.”

The English clause structure can be viewed as a single
structure composed of three meaning units: Participant,
Process, and Circumstance (Halliday, 1994). Tajino (2018)
labelled these three constituents with five Ws (i.e., Who(m),
What, Where, When, Why) and How and indicated the basic
flow of English words or phrases as follows.

Who— Does (Is)— Who(m)— What (How)— Where— When

Tajino (2018) called this fundamental clause pattern the
Order of Meanings. As Table 1 shows, the Order of
Meanings can cover the so-called seven clause patterns most
commonly used for teaching clause structure.

Table 1. The Seven Clause Patterns Represented by the Order of
Meanings (Cited from Tajino, 2018, p. 17)

WHO | DOES | WHOM/ WHERE WHEN
(IS) WHAT(HOW)

Kate | smiled (at that time).
) V)

Kate | opened | the window (ten minutes
) V) ©) ago).

Kate is kind.
) V) ©

Kate lives in London (now).
) V) (A)

Kate gave me apen (yesterday).
) V) ©) ()

Kate calls me Aki (all the time).
) V) ©) ©

Kate put her bag on the table | (just now).
) V) (®) (A)

The Order of Meanings can be applied to the seven
patterns so that they can be interchangeably used. Because
most (if not all) English sentences can be categorized into
seven patterns, the seven-clause-pattern approach may be
useful for classifying different types of sentences and
describe, explain, or talk about grammar. However, when the
learners are encouraged to use the target language in real
communication situations, this type of grammar instruction
may not necessarily be as easy for learners to understand.
Instead, using the Order of Meanings, clause structure can
be represented by a single clause pattern in a user-friendly
way.

Based on this theoretical background, Tajino (2018)
proposed the three-dimensional approach (Figure 1).

N ) E—
& 4 /" shall (do)
Jmight (do) /]
/st (do)
/should (do)
/“may (do)
/" can (do)
Auxiliary Jomg
verbs oo
HIng

~ _is doing /|
did /]
L/ does

Tense &
Aspect 7

WHO DOES (IS)

E]
>
%
£
2
3
g
S

/ /
WHO(M)/WHAT(HOW) WHERE ( WHEN j
>

The Order of Meanings (horizontal axis)
Figure 1. MAP Grammar: The Three-dimensional Approach
(Cited from Tajino, 2018, p. 15).

The horizontal axis represents the Order of Meanings, and
the vertical axis represents grammatical items. Teachers can
avoid metalinguistic terms such as tense and auxiliary verbs
by providing specific items such as “does,” “did,” “can,” and
“may.” Moreover, the three-dimensional approach of MAP



Grammar enables students to understand the bigger picture
of English grammar in which grammatical items are related
to one another. They can visually grasp where they are in the
process of their language learning and what they will study
next without memorizing metalinguistic terminology.
Therefore, MAP Grammar instruction can be applied to
English education at any level, providing students with
coherent goals from elementary to high school.

In line with the background theory of MAP Grammar,
some researchers and practitioners have shown how MAP
Grammar instruction is applicable in the classroom at
different levels. The next section reviews previous studies
that investigated the effects of MAP Grammar instruction on
the development of English skills and motivation to learn.

2.2 The Effects of MAP Grammar

Several studies have attempted to investigate the effects
of MAP Grammar on the development of English skills.
They have shown that MAP Grammar instruction has some
positive effects on both students’ receptive and productive
English skills (Bolstad, Kanamaru, & Tajino, 2010;
Hosogoshi, Hidaka, & Pearce, 2018; Tajino, 2008; Watari et
al., 2012; Yamada, 2018a, 2018b).

Watari et al. (2012) empirically investigated the effects of
MAP Grammar on a population of 74 high school students
in Japan. The participants completed a Japanese-English
translation task and a questionnaire before and after 40
minutes of MAP Grammar instruction to ascertain whether
their writing skills had improved and whether their affective
factors had changed. A comparison of written performance
data and analysis of questionnaire data showed that MAP
Grammar instruction helped students improve their writing
quality mainly by decreasing the number of global errors,
improving their motivation to write, and promoting their
autonomous learning.

This result is in accordance with Yamada’s (2018b) study.

The study participants were 30 high school students in Japan.

Each completed a Japanese-English translation task before
and after 50 minutes of MAP Grammar instruction. After
finishing the task, students noted their impressions by
comparing their pre- and post-writing. The data showed that
the number of written words increased, and the number of
subject omission decreased. The results also suggested,
however, that although students learned to put subjects at the
beginning of the sentences, some of them wrote the wrong
subjects. One possible reason for this problem is that
students who put the wrong subjects might have had
difficulty in judging subjects in their L1 (Japanese).
Therefore, even if they realized that they should put the
subjects in English, they did not grasp the correct subjects.
Because no empirical study investigates whether the effects
of MAP Grammar instruction differ depending on students’
Japanese competence, this study attempts to answer the
following research questions (RQs):

RQIl. Is there any relationship between the effects of
MAP Grammar instruction and students’ Japanese
competence?

RQ2. If so, why are the effects influenced by students’
Japanese competence?

RQ3. How can English and Japanese teachers
collaborate?
3. The Study

3.1 Instruments

Although Japanese competence encompasses various
aspects, assessing them all simultaneously is difficult. The
present study focused on the subject-judging skill to
investigate the relationship between MAP Grammar
instruction and Japanese competence. A Japanese language
test with 40 items borrowed from a Japanese drill (M. access,
2010) was used. The test format required selecting a subject
in a sentence (see Appendix A).

The Japanese-English translation task was developed with
reference to English textbooks used in junior high schools in
Japan, as in previous studies (Tajino, 2008; Yamada, 2018).
The present study adapted Total English (Gakkoutosho,
2016a, 2016b), which was used in Japanese junior high
schools as an authorized textbook. Two units were selected
because their texts consisted of conversations between two
people and more than two kinds of subjects were included.
In each unit, six sentences were chosen as questions because
all their Japanese translations omitted the subjects
(Gakkoutosho, 2016a, 2016b). Thus, the participants wrote
12 English sentences in total (see Appendix B).

3.2 Participants

A total of 42 Japanese EFL learners (29 male and 13
female) participated in the present study. They were all in
their first year at university. Participants who had used Total
English at junior high school were excluded from the sample
because they might have once studied the target sentences.
Further, those who had already heard of MAP Grammar
were excluded because the purpose of this study was to
investigate the effects of MAP Grammar instruction. The
first language of all participants in this study, therefore, was
Japanese, and none of them had prior knowledge of the
target sentences or MAP Grammar.

3.3 Procedure

First, the initial Japanese-English translation writing
exercise was administered as the pre-test. Thirty seconds
were given for translating each sentence. Like in previous
studies (Tajino, 2008; Yamada, 2018b), the answer sheets
were collected after completion to minimize the practice
effect. Then, the Japanese test was administered; 10 seconds
were given for each question. Next, MAP Grammar was
taught for 20 minutes. The sample sentences used in the
instruction were different from those in the translation task.
Then, the same Japanese-English translation writing was
re-administered to measure the changes in writing. Last, the
participants completed an open-ended questionnaire in
which they were asked to give their impressions comparing
their first and second writing exercises (see Appendix C).

4. Results



4.1 The Number of Words Written in the Pre- and Post-test

To determine the difference in the number of words
between the pre- and post-test, a matched-pairs #-test was
conducted. Table 2 shows the numbers of participants,
means, standard deviations, degree of freedom, #-value,
p-value, and effect size calculated by Cohen’s d. As Table 2
shows, the r-test result indicates a significant difference
between the scores, and the result indicates a medium-size
effect.

Table 2. Results of Matched-pairs #-test

N M SO df t p d

Pre-test 42 4774 11.24

41  -7.29  0.00%*  0.69

Post-test 42 55.12  10.10

Note. **p<.01

The mean score of the Japanese test was 25.52 (SD=5.28).
The correlation coefficients were calculated between the
score of the Japanese test and the total number of words
written in the pre- and post-test. The Japanese test was
positively correlated with the pre-test (=312, p<.05),
whereas there was no statistically significant correlation
between the Japanese test and the post-test (r=.203, n.s.).
Additionally, the correlation coefficients were calculated
between the score of the Japanese test and the difference of
the number of words written in the pre- and post-test. There
was no statistically significant correlation between them
(r=-222, n.s.).

4.2 Changes in Subject Omission between the Pre- and
Post-test

McNemar-Bowker test was employed to gauge the
differences in subject omission between the pre- and
post-test. Each of the 42 students wrote 12 sentences, so a
total of 504 cases were analyzed. As Table 3 shows, the
overall results showed significant differences in the pre- and
post-test in terms of subject omission
(McNemar-Bowker=46.16, p<.01). A total of 73.2% of the
sentences in which the subjects were not written in the
pre-test contained the subjects in the post-test. Further,
84.0% and 96.2% of the sentences maintained the subjects
before and after the instruction, respectively. However, 169
(33.5%) sentences contained the wrong subjects even after
the instruction.

Table 3. Results of McNemar-Bowker Test

Post-test
No Wrong Correct Total
subject subject subject
No N 22 31 29 82
subject (26.8%) (37.8%) (35.4%)  (100.0%)
Pre- Wrong N 5 131 20 156
test  subject (3.2%)  (84.0%) (12.8%)  (100.0%)
Correct 3 7 256 266
subject (1.1%) (2.6%)  (96.2%)  (100.0%)
Total N 30 169 305 504
(6.0%)  (33.5%) (60.5%)  (100.0%)

The correlation coefficients were calculated between
Japanese test score and the number of sentences with both
wrong and correct subjects in the post-test. The Japanese test
was negatively correlated with the sentences with wrong
subjects (r=-.329, p<.05) but positively correlated with the
sentences with correct subjects (r=.478, p<.01). The next
section will discuss the results with some insights obtained
from the follow-up questionnaire!.

5. Discussion

Regarding RQI1, in the present study, the number of
written words increased without regard to the students’
competence in Japanese. This result is in accordance with
the results of previous studies (Tajino, 2008; Watari et al.,
2012; Yamada, 2018). Because the same test was used twice,
the practice effect may have influenced the result to a certain
extent. However, there are two other possible reasons for the
increase.

First, MAP Grammar instruction would have allowed the
participants to write sentences easily because they
understood what they should start with and in what order
they should put the words. The following comments from
two students (Students A and B) might support this
assumption. Their scores on the Japanese test were 30 and
29, respectively:

In the pre-test, I was confused about how I should start
the sentence, but in the post-test, I was able to think about
it smoothly and have enough time to write. I could write
more easily on the premise that subjects were often
omitted in Japanese. (Student A)

By paying attention to the Order of Meanings and the
subjects, I was able to write more smoothly in the
post-test than in the pre-test. I vaguely understood the
order in which I should put the words, although I couldn’t
recall some of the words. (Student B)

Second, MAP Grammar instruction would decrease
participants’ sense of difficulty in writing and would
encourage them to write more. According to the result of the
correlation analysis related to the total number of written
words, an increase in the word count was not associated with
the Japanese test scores. It was suggested that the effects of
MAP Grammar instruction on the increase in the word count
would not be associated with the ability to judge subjects in
Japanese. Thus, any student could receive benefits from
MAP Grammar instruction in terms of the number of words
in writing. The following comments from two students
(Students C and D) showed the anxiety in writing would be
reduced thanks to MAP Grammar. Student C got a
higher-than-average score (32.0) on the subject-judgment
test, and her word count increased by 10. Student D got a
lower score (22.0) on the subject-judgment test, and his
word count increased by 21:

I was less confused about the word order in the post-test
than in the pre-test. I feel that the hurdle to English



writing became low only by remembering WHO, DOES,
WHOM/WHAT(HOW), WHERE, WHEN. (Student C)

By following the Order of Meanings, 1 was able to
understand how to write very well and write easily. In the
post-test, I was able to tackle the sentences for which I
had not been able to write anything in the pre-test,
although I was not sure if the words I used were correct.
(Student D)

Similarly, the data from the students’ comments showed
that students’ motivation to learn English in the future would
increase regardless of their Japanese competence. Sixteen
out of 42 (38.1%) students, whose scores on the Japanese
tests ranged from 18 to 36, mentioned that they realized their
lack of vocabulary knowledge. They felt so frustrated that
they could not recall the words although they could
understand what and how they should write. This would lead
to further vocabulary study with a stronger sense of how to
use vocabulary. The following comments demonstrate this
clearly:

I felt that T was able to write more easily in the post-test
than in the pre-test. But I realized that I needed to increase
the number of the words I could use because I took much
time to choose the words, and I was sometimes confused
about where I should write the words. (Student E)

I thought I could write sentences easily because I only had
to follow an established pattern. But I often could not
recall the words due to the lack of vocabulary knowledge.
I realized that I was not good at how to use prepositions.
(Student F)

Regarding RQ2, the effects of MAP Grammar instruction
on subject omission would differ depending on students’
competence in Japanese. The results of McNemar-Bowker
test showed that most of the participants who did not write
subjects in the pre-test learned to write subjects in the
post-test. However, 33.5% of the sentences were written
with the wrong subjects. Additionally, the correlation
analysis revealed that the participants who had high scores
on the Japanese test could write the subjects correctly,
whereas those who were not good at judging subjects would
write the wrong subjects even after MAP Grammar
instruction. Comments from Students G and H support this
argument. Student G got the highest score (36.0) on the
subject-judgment test and wrote the correct subjects in eight
out of 12 sentences in the post-test. Student H got the lowest
score (15.0) on the subject-judgment test and wrote correct
subjects in four sentences in the post-test.

I learned to write with awareness of invisible subjects in
the post-test, and I could write more easily compared to
my writing in the pre-test. (Student G)

Comparing my writing in the pre- and post-test, what I
paid attention to changed, and I kept in mind that I

followed the Order of Meanings firmly in the post-test.
(Student H)

There is one possible reason why students’ competence in
Japanese influenced the effects of MAP Grammar
instruction. In the present study, the target sentences were
given in Japanese because the task was Japanese-English
translation writing. Because students had to judge the
subjects from the contexts in Japanese, their Japanese
competence would affect the results. In other words, some
students would write wrong subjects not because they knew
what the correct subjects were in Japanese and made
mistakes in translating them into English, but because they
had already made mistakes in the stage where they judged
the correct subjects in Japanese. The following comment
obtained from one student suggested that students would
have difficulty in thinking of appropriate subjects in
Japanese.

I wrote with awareness of the Order of Meanings in the
post-test. It was difficult for me to make up for the
subjects in the dialog in a shopping center because it was
written in a very conversational style. (Student I)

Regarding RQ3, this study proposes one feasible means
of collaboration between English and Japanese education. As
the introduction section stated, the new Course of Study
guidelines recommend such collaboration. However, little
research has been done on how teachers can collaborate. The
results of this study suggest that both English and Japanese
teachers can collaboratively teach the skill of judging what
subjects are appropriate from the context. In Japanese
education, first- and second-graders in elementary school
study the correspondence of the subject to the verb (MEXT,
2017a), and second-year junior high school students focus
on this topic again (MEXT, 2017b). Furthermore, students
are expected to deepen their understanding of the
correspondence in Japanese classics education at high school
(MEXT, 2018b). Japanese teachers have developed an
effective teaching method to enrich students’ awareness of
subjects. However, as previously mentioned, in Japanese,
omitting subjects in a sentence is often acceptable, whereas
in English, the subject cannot be omitted because it is
important for conveying meaning. Thus, Japanese teachers
often might have difficulty in finding students’ trouble in
subject-judging. In such cases, English teachers can help
Japanese teachers identify this difficulty because it would be
easier to identify it while writing in English with the Order
of Meanings. In this way, English and Japanese teachers can
help each other.

6. Conclusion

Using an empirical study, this paper explored the
relationship between the effects of MAP Grammar
instruction and students’ Japanese competency. This study
identified the effects on students’ motivation to write more
and to reduce subject omission. Additionally, students with
strong Japanese skills could write the correct subjects after



the MAP instruction. This study’s findings offer one
practical way to achieve collaboration between English and
Japanese education.

Last, this study proposes some implications for future
research. First, for English education, it might be useful to
examine the relationship between the effects of MAP
Grammar instruction and other Japanese competencies,
including the skills to divide the sentence into clauses.
Moreover, future research should include speaking skills
with a larger number of participants to understand better the
effects of MAP Grammar instruction in relation to Japanese
competency. Second, for other language education, the result
suggested that Japanese students have difficulty in judging
the correct subjects. Thus, they would also have difficulty in
studying word-order fixed languages other than English. If
language teachers take such features of Japanese students
into consideration and collaborate with Japanese teachers,
they can develop a more effective language teaching
method.

Note
I All the students’ comments were translated from Japanese by the
author.
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Appendix A: Japanese-English Translation Task
THERD B ARGE AR HEEHIC LRIV (121), 1Bic~&, M
Rl 30 T,

WH RAYNOEoBIL CEEZ VT AARED [ o720
2N (mottainai) | WO EEICHE L CVWEST, THo7=
W] E3REVIBZXHFIPTWEST, SREFIMTL X
5ﬁ‘0

fAx=1F - 527 —T7F, (I'mElena Kessler.)

(1) %A, RAYPLHEARIZEE L,

AARTELTZ &iZb< L LET, (Living in Japan is
exciting.)

(2) HBAOUL L BEIZOWTHFESZ LEBLATHETS,




JeH,

(The other day,) (3) Ev XA FA LWH HADSHE

BV ELE,

(4)

TESLWSHEE L HVWES,

(5)

SROEBEZELPTCVET,

3RZHI>TWD AIFEWETH, (Does anyone know the 3Rs?)

(6)

TIIEELTIL L, FAATLHI L, VY AT

HILEEEWRLTOVET,

(Adapted from Gakkoutosho, 2016a, Unit 6: The 3Rs in Germany

and Japan)
| A7 (Meg) v a v L Ty #—CHOME LTOLET,
B Who LeWEHE, (Mayl help you?)
A7 D, (Yes,) (7)) A=—H—%EL VDA TTHR,
JEE . 2HE5IWHNTL X 9, (How about these?)
(8) 72 ANKTT L,
A7 (DRIWCADFELETE, Foiddh v £3 0, (but,
do you have them in blue?)
JEE - iEw, EHF, (Yes, here you are.)
A7 HYVHREH, (Thanks.)
(10) %, (Oh) HroLRKEVWTIA,
HOD ULV DIEH Y £3 20> (Do you have smaller
ones?)
JEE . ZXWET, (Yes,wedo.) & 9%, (Hereyouare.)
A7 HVMBREDH, (Thanks.)
JEE - B OHITV A TL X H 2 (How do they fit?)
AT T W, (Great,) (11) B¥vX U,

(12) ZhicLET,

(Adapted from Gakkoutosho, 2016b, Talking Time: Shopping)

Appendix B: Subject-judgement Task

ROZXNbEFHELZ RO, OTHAZRSI, 7221, Lk

N WEETT (

) 2 Tx) 2EEXREW, [Rizox, fif

ZERMIZ 10 B TT,

A

10.

11.

12.

13.

14.

E<IE WETHIE Lank, ( )
BT MR 137esends, ( )

LTI ZBE A% T TRY, ( )
EN-BIXZ 4T TS, ( )

<ED Fboid EFEn o #@WEIE &
b AR HD, ( )

o WEMABIET ELW BLELUARA Rzx5,
( )

FLAS EW= BEENY,  Hodic Booni,
( )

nht FAR O OS9bEIE FEUL Ty,
( )

iz #l1 BFEDO LT WERLWL,
( )

FHo FTIE OAYIE SR —F BmLHoT,

( )
S ~T7 Y REIFT HAULE BT 5,
( )

EL< D Enbiz AR A k< Rz 5,
( )
Blbo ko FHLW EAFEL Zokn,
( )
ELS i B, FIRT —FREE Sbihv,

( )

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.
25.

26.

27.

28.
29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

NZF ETH ELV, THREN MR OFRo,
( )

FELIE, AU KREE I PH L RATHD
DxE Bz, ( )

ASFETIE BE BTV B, SFIE —b
Bepinolz, ( )

EZL<MN Mo TWB Bz, ot —F =
wmo B B, ( )

B0 Holm #HLW BiEE? (

AT Mkt HAE O LDE, ( )
B2 w5 v BEOHAE BHEHLLS,

( )
SED KEZIT BREEIALE F—F% {E0FET,
( )
RWTH KB ZES R
( )
Ezbhb HET 2T vELi, ( )
i LTI RKxo ER BSXBD S,
( )
EWisi - 7o
( )
B B Axo SbHbHET
( )
o ERD 1ERLE
BN ART &o7
( )
i dhizo
( )
AR KiEbE
( )
0 I bEIT,
( )
BRI ®L<T
W, ( )
FO  EEIT DWW, SRS RKYo
HoTWBHTL LI, ( )
O BEERG FEH M B2 BHWTBDY
F7, ( )
HO Ko TEAL,
KizE EbhTnd, ( )
REN FAO FIZIE, ol L EAD
EFoTHKD, ( )
B2 Vo E NFEALT,
EheiFE L, ( )
1, EN O bLoTE
( )
Fnix EL N
( )

HE I

o TE TR,

EKbilx WL HLELx,

AR AL 72 0,

FATE, ( )
E< D BLEAT

24
UNES
BRIE whnibtont,
HILET T-oT&EFET,
EIE 2Ly FALKANDL.,

BFf B rnd DIz kTR

ZEE
Thni ZBRE BULLW
/J\‘%7ﬁ
WERIE #hTh &
HLW AT

fidl>oCW3bd Ko KRFIE,

Appendix C: Open-ended Questionnaire

BRI TLIEIE & 2 [EH OFAELZ AT, ERETE D720
BRPICENTLES W, SR B ORAESTTHE N
HBVFELED, bLEVWRH-TZELEDL, ZHULXED LD
TRENTT D, |
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Abstract

This report proposes an alternative task type and analytical framework for assessing the requesting speech
act-in-interaction, and provides a detailed overview of the development process. Interactional competence
(IC) is an important element of communicative proficiency. However, most pragmatics assessments focus
on learner knowledge, rather than interactive performance. Discourse completion tasks (DCTs), in which
a learner provides a response to a situation prompt, is a common task type, but has been criticized for
failing to account for interaction. Similarly, popular analytical frameworks have typically been designed
for DCT data, and thus cannot easily evaluate IC. Grounded in dynamic assessment, dynamically-
administered strategic interaction scenarios (D-SIS; van Compernolle, 2014), in which a mediator
collaborates with a learner on a language task, offer an alternative. Because they can elicit lengthy
sequences of talk, IC can be captured, and the types of mediation provided offer additional information
regarding learners’ abilities. Further, by employing an analytical framework informed by conversation
analysis, IC can be examined. This report outlines the systematic development of the D-SIS and
accompanying analytical framework in relation to oral requesting among Japanese young adult EFL

learners. Findings are presented and implications for classroom instruction and assessment discussed.

Keywords: Dynamic assessment; interactional competence; pragmatics

1. Introduction

This report proposes an alternative approach to assessing
interactional competence, and, specifically, the speech act of
requesting-in-interaction. The primary purpose of the report
is to provide a detailed overview of the development process
and success of the task type and framework, with the hope of
encouraging further development of this assessment in other
contexts and with other aspects of communicative and
interactional competence. The approach, grounded in
sociocultural theory (Vygotsky, 1978) and dynamic
assessment (Feuerstein, 1979; Pochner, 2008), seeks to
address some of the issues and challenges facing the
assessment of speech acts in interaction by developing a task
type and analytical framework suited to capturing and
evaluating interactional data. Further, by analyzing the data
from a Vygotskian perspective, the aim is to generate insights
into learner performance that may not easily be seen in current
assessments. This report provides a detailed overview of how
such a task type and framework for analysis were developed
and implemented in a Japanese university context; task and
framework effectiveness are also discussed.

Pragmatics, the dimension of language in which social
context and language choices intersect (Mey, 1993), is an
important element of communicative competence (Bachman,
1990; Canale & Swain, 1980). In typical models of
communicative competence, pragmatic competence is
primarily seen as constituting individual knowledge of L2
norms. In recent times, however, this approach has been

criticized for its lack of emphasis on the interactive
component of communication (Ross & Kasper, 2013).
Recently, there have been calls for broadening the scope of
pragmatic competence to incorporate findings from the field
of conversation analysis, in order to take account of
interaction (Barraja-Rohan, 2011; He & Young, 1998; Kasper,
2006). This has led to conceptions of interactional
competence (IC) - competence in engaging in often lengthy
sequences of talk with an interlocutor.

Pragmatic, or interactional, competence plays an important
role in the production of speech acts, due to the influence of
social context on the language choices we make when
performing them in talk. It is important, therefore, to develop
an effective assessment of this aspect of L2 communication.

In this report, section 2 provides a brief overview of current
pragmatics assessments’ analytical frameworks, methods of
data elicitation and their problems in regards to assessing IC.
Following this, an alternative task type in the form of the
dynamically-administered strategic interaction scenario (D-
SIS; van Compernolle, 2014) is presented, along with ways in
which it can potentially address some of the issues with
current assessment tasks. Section 4 then outlines the
development process for the D-SIS task type and its
accompanying analytical framework in relation to the
assessment of requesting in interaction. Section 5 evaluates
the success of the task type and framework in terms of
achieving what they were designed to do. Finally,
implications for classroom practice are discussed.



2. Speech Act Assessments
2.1 Current Speech Act Assessments, Frameworks of
Analysis and Common Task Types

One of the primary focuses of current pragmatics
assessments is on speech acts, which can be described as the
performance of an action through speech, such as thanking,
or inviting. Assessments typically focus on the concept of
pragmatic competence as conceptualized in prevailing
models of communicative competence, in which the
individual learner’s knowledge of L2 pragmatic norms is
evaluated (Hudson et al, 1995; Liu, 2007; Roever, 2005).
These assessments, therefore, do not fully account for the role
of interaction in conversational speech act performance.

In eliciting data, assessments of speech acts commonly rely
on discourse completion tasks (DCT; Al-Gahtani & Roever,
2012), which consist of a situation prompt, and space for the
learner to produce a response; there may also be a rejoinder

following the response. Figure 1 shows an example DCT item.

3. An Alternative Task Type

An alternative task type that may be better-suited to
assessing IC and speech acts-in-interaction 1is the
dynamically-administered strategic interaction scenario (D-
SIS; van Compernolle, 2014). The D-SIS task type was
developed by van Compernolle (2014) in order to assess
French L2 learners’ use of French pronouns. Based on the
strategic interaction scenario task (SI; Di Pietro, 1987), the
D-SIS is a variation of an open role-play, with some key
differences, shown in Table 1.

Table 1. Differences between a role-play task and a SI (adapted from
Di Pietro, 1987)

D-SIS
Learner “plays” him/herself

Role-play
Learner is given a “part,”
playing someone other than
him/herself

Situation: You are applying for an internship position at a local
company. As you enter the office, you accidentally spill your drink
on the floor.

You:

Interviewer: I sece.

Learner is frequently told what
to think or say

Learner is given a situation but
not told what to think or say

Usually both interlocutors
know what the other will say or
do.

The interaction is less
predictable. Learner may not
know what the interlocutor

will do or say.

Figure 1. An example DCT task.

Likewise, commonly used frameworks for data analysis,
such as CCSARP (Cross-Cultural Study of Speech Act
Realisation Patterns; Blum-Kulka and Olshtain, 1984), are
designed for DCT data. CCSARP breaks down speech acts
into the address term, head act, and adjuncts to head act, such
as in the example below. In this example, Danny is identified
as the address term; could you lend me 100 pounds for a week
is the head act, while I’ve run into problems... is an adjunct
to the head act:

“Danny/could you lend me 100 pounds for a week/I 've run

into problems with the rent for my apartment.” (Blum-

Kulka & Olshtain, 1984)

2.2 Issues with DCTs and CCSARP

DCTs allow for a large amount of data to be collected in an
efficient manner, while maintaining control of task variables.
They have also been criticized, however, for producing
unnatural responses (Walters, 2009). Further, they tend to
conceptualize speech acts as isolated adjacency pairs,
consisting of, for example, an invitation turn (“would you like
to come out on Thursday?”) immediately followed by a
response turn second part (“sorry, I can’t”). This approach
fails to embed speech acts within the context of a wider
conversation (Kasper, 2006), and is thus of limited usefulness
for the assessment of interactional competence (IC; Al-
Gahtani & Roever, 2012). The CCSARP analytical
framework is designed to analyze DCT data; thus, it is ill-
equipped to assess interactional data, in which speech acts are
constructed over multiple turns of conversation (Al-Gahtani
& Roever, 2012).

Unlike in a SI or role-play, however, in a D-SIS, the
researcher or “mediator” performs one of the roles. Together,
the mediator and learner collaborate on the task; if or when
the learner encounters difficulty, either interlocutor can pause
the task to engage in mediation. Once the problem has been
successfully resolved, the task then continues until
completion. An example of a D-SIS task scenario is shown in
Figure 2.

Person A: You are at home studying for an exam tomorrow. Your
friend calls you.

Person B: You are holding a surprise birthday party for your friend
(Person A) this evening, and need to convince them to come over,
without telling them the real reason (adapted from Di Pietro, 1987).

Figure 2. An example D-SIS task scenario

The D-SIS task type can elicit lengthy sequences of talk,
and is thus capable of capturing the interlocutors’
interactional competence in a way that a DCT may not. In
common with open role-plays, a D-SIS interaction may not
be authentic discourse; however, it is put forward that it offers
a reasonable compromise, allowing for lengthy interactions,
while still allowing for some control of the contextual
variables in the task scenario.

The D-SIS task is grounded in sociocultural theory
(Vygotsky, 1978), which views all learning as being social in
nature, and in dynamic assessment (DA; Feuerstein, 1979;
Pochner, 2008). From this perspective, before a learner can
perform independently, they first perform with the assistance
of a more-skilled other. The target ability is gradually
internalized over time, until eventually assistance is no longer
required. This is conceptualized as the movement from other-
regulation to self-regulation. This distance from what can be




achieved with assistance and what can be achieved unassisted
is known as the zone of proximal development (ZPD;
Vygotsky, 1978).

Dynamic assessment aims to leverage the concept of the
ZPD in order to assess not only the current abilities of a
learner (independent performance), but also their future
potential (assisted performance; Poehner, 2008), assuming
that assisted performance today will become independent
performance tomorrow. By assessing the frequency of
mediation given to the learner, and the explicitness of
assistance given, DA identifies the location of the learner
within the ZPD. This provides insights into how near or far a
learner is from self-regulation. If a learner, for example,
requires frequent explicit assistance, that may mean they are
highly reliant on other-regulation to perform a task;
conversely, if the assistance needed is infrequent and implicit,
they may be closer to independent performance and self-
regulation (Poehner, 2008).

4. Developing the D-SIS Tasks and Analytical Framework
In the following section, an overview is provided of the

systematic development process of the D-SIS task type and

framework of analysis that allowed interactional competence

to be assessed in relation to requesting-in-interaction.

4.1 Context

This report is part of a larger study of oral requesting-in-
interaction among Japanese EFL learners. Six participants
from a Japanese university aged 19-21 years took part in the
study. All participants were of an intermediate proficiency
level; none had lived abroad for longer than one month. As
part of this larger study, the D-SIS tasks were developed, as
well as the analytical framework that would allow the D-SIS
data to be evaluated.

The requesting speech act was chosen as the focus of the
D-SIS due to its importance in daily life. It is also a
challenging and often complex speech act for learners, due to
its face-threatening nature (Brown & Levinson, 1987) and
relationship with social context, formality and politeness
(Fukushima, 2000). Additionally, there is also a large body of
CA research on requesting-in-interaction, which could inform
analysis of the data.

4.2 Task Design

One important characteristic of the D-SIS task type is that
the task scenarios should be meaningful for the learners, in
the sense that they should be relevant to their daily lives (Di
Pietro, 1987). Therefore, the first stage of task development
was to generate meaningful requesting speech act scenarios.
To this end, the study followed the procedure set out by Liu
(2007). Initially, an exemplar generation questionnaire was
administered to a sample of the student population (n=22)
from the same university, study program and academic year

as the study participants. eliciting situations from the students’

daily lives in which they had, or would likely, encounter the
requesting speech act. Questionnaire data were collated and
situations ranked in terms of frequency. This was then used to
create a second situation likelihood questionnaire,
administered to a further sample of the population, asking the

learners to rank the situations in terms of how likely they were
to occur in their daily lives. From this, a final list of frequently
cited requesting scenarios was created (shown in Table 2).
These scenarios served as templates for the D-SIS tasks. One
minor change made was to add a further scenario involving
making a request to a teacher, in order to create tasks with
varied levels of power and social distance.

Table 2. Ranked requesting scenarios elicited from student
population

Frequency Scenario
Ranking

1 I have asked to borrow something from a
classmate.

2 I have asked a stranger in the street for directions
to somewhere.

3 I have asked a parent to pick me up by car from
somewhere.

4 I have asked a stranger in to take a photo of me with
family/friends.

5 I have asked to borrow something from my
brother/sister.

6 I have asked my parents to buy me something.

7 I have asked a friend/classmate to lend me class
notes.

8 I have asked to borrow money from my parents.

The D-SIS scenarios shown in Table 2 were then used to
create a third questionnaire, administered to English L1
speakers (n=10) from the United Kingdom, Australia, New
Zealand and the U.S.A., with the purpose of evaluating the
social contextual variables of each situation. Following
previous speech act assessments (Hudson et al, 1995; Liu,
2007; Roever, 2005), the scenarios were evaluated for three
key variables, set out by Brown and Levinson (1987): power
(P; approximately analogous to the relative social statuses of
the interlocutors); social distance (D; the degree to which the
interlocutors know each other), and Rank of imposition (R;
how potentially troublesome the request might be for the
hearer). Each L1 speaker was asked to evaluate each scenario
in terms of P, D and R. For the value P, three options were
given: low-high (the requestor being of lower status than the
requestee); equal or high-low (the requestor being of higher
status than the requestee). For the value of D, three options of
close, medium and far were provided. For the value of R, three
further options of small, medium and large were given. Upon
completion, frequency counts were made of the L1 speakers’
evaluations, with the most frequent evaluation being used to
create Table 3. These evaluations informed the mediator’s
assistance when collaborating with the learner participants on
D-SIS tasks, avoiding reliance on mediator intuition
regarding scenarios. Table 3 shows the English L1 speaker
evaluations of scenario contexts.



Table 3. English L1 speaker context evaluations

Scenario P D R
I have asked to borrow Equal Close Small
something from a classmate.
I have asked a stranger in the Low- Medium  Small
street  for  directions to  high
somewhere.
I have asked a parent to pick me  Low- Close Large
up by car from somewhere. high
I have asked a teacher for an Low- Medium  Large
extension of an assignment  high
deadline.
I have asked to borrow Equal Close Small
something from my
brother/sister.
I have asked my parents to buy  Low- Close Large
me something. high
I have asked a friend/classmate ~ Equal Close  Medium
to lend me class notes.
I have asked to borrow money  Low- Close  Medium
from my parents. high

4.3 Task Administration

Based on the questionnaire data, two sets of eight D-SIS
tasks were created. As part of a larger study of dynamic
assessment and requesting, the first set was administered
before a short program of instruction on requesting-in-
interaction. Upon completion of the program, the second set
of D-SIS tasks was administered. To administer the tasks,
each learner took part in one-to-one sessions with the
mediator. For each D-SIS, the participant was given a card
with the scenario written in both the L1 and L2, and was given
time to ask questions and plan. The task would then
commence; if the learner encountered any difficulties, either
interlocutor could pause the task to engage in mediation.
Upon successful resolution of the problem, the task would
continue until completion. This process was repeated for each
participant until all D-SIS tasks were completed.

4.4 Analytical Frameworks

All D-SIS task sessions were audio-video recorded,
transcribed for linguistic and non-linguistic features, then
imported to NVivo qualitative analysis software for coding.
Prior to coding the full data set, an inter-rater reliability check
was carried out, following the procedure set out by Campbell
et al (2013); this procedure is designed for situations in which
the second rater is not an expert in the field. For this check,
10% of the full data set was coded by both raters. In cases
where there was a disagreement, the raters entered into a
negotiated agreement phase, with the purpose of finding
common ground. Pre-negotiated agreement levels were 71%,
while post-negotiated agreement levels were 98%. Campbell
et al (2013) suggest agreement levels of 80-90% to be
adequate. Following the satisfactory conclusion of the inter-
rater check, the researcher then proceeded to code the full data
set.

Analysis is based on van Compernolle (2013), who
conceptualizes D-SIS interactions as consisting of task-
related talk sequences, in which the interlocutors are “on task,”
performing the scenario, and mediation insertion sequences,

in which the task is paused in order to resolve a problem the
learner is having. Once the difficulty is resolved, the task
sequence resumes. Following van Compernolle (2013),
therefore, initial analysis involved the identification of
mediation insertion sequences in the transcript data. Figure 3
(see Appendix C for transcript conventions), shows a data
excerpt in which a task sequence is paused and a mediation
sequence inserted. The interlocutors are the “M” (the
mediator) and “H” (the learner participant). In this excerpt,
line 1 shows the task-related sequence, in which the
interlocutors are performing the D-SIS scenario. In line 2 the
mediation insertion sequence is initiated by the mediator (M).
This mediation sequence continues until line 15. From line 16,
the task-related sequence is resumed.

. H: (1.5) mm (0.5) may I (.) ask a favour,

. M: a:::h okay I'll stop you there ((establishes mutual gaze))
. H:canl,

. M: mm ah it’s okay but um before that

. H: before that

. M: anything else,

. H: u::h (1) do I need to ask how going or do you have time
now,

. M: you don’t- you don’t need to

10. H: need to

11. M: but you could

12. H: you could

13. M: if you want to

14. H: okay ((gaze down))

15. M: yeah

16. H: (0.7) okay (0.5) hi dad

OO0 TAUN A LN~

Figure 3. An example of a mediation insertion sequence from the D-
SIS data set

Each mediation sequence was then coded for the object of
mediation, meaning the problem being addressed.
Identification of objects was informed by typical features of
requesting-in-interaction identified by the CA body of
research, with a particular focus on sequential organization,
or the ways in which conversations are organized and
structured. An outline of frequent objects of mediation found
in the data is shown in Appendix A.

The data were then further coded in order to assess learners’
ZPDs, with a view to identifying how near or far they were
from self-regulation (independent performance). Following
van Compernolle (2013), learner development was defined in
terms of the efficiency with which they were able to both
identify the object of mediation (the problem), and also
resolve it. For van Compernolle (2013), increased efficiency
in regards to object identification and resolution indicates
learner development and movement within the ZPD towards
independent performance.

To this end, a rubric was developed, based on Aljaafreh and
Lantolf’s (1994) five stages of development (see Appendix B).
While Aljaafreh and Lantolf’s framework was initially used
at the outset of the inter-rater reliability check, following
Campbell et al’s (2013) procedure of inter-rater negotiation,
it was adapted to better suit the goals of tracking object
identification and resolution efficiency. The resulting rubric
was then applied to the full data set, and is shown in Table 4.



A key difference between the current study’s rubric and
Aljaafreh and Lantolf’s (1994) lies in the separation of object
identification and resolution into two separate categories for
ease of coding. Applying this rubric, it becomes possible to
assign a score to each mediation sequence in which there is
an object to resolve. Combining scores for identifying and
resolving an object provides an overall number indicating the
level of development of the learner in regards to that specific
object. However, by distinguishing between object
identification and resolution, we can also view learner
development at a more granular level.

In order for the rubric to be useful, it is essential for the
mediator to engage in principled assistance with the learner
during mediation sequences, showing sensitivity to the
learner’s ZPD. Aljaafreh and Lantolf (1994) set out two
principles of effective assistance that adhere to the
sociocultural concept of the ZPD- graduation and
contingency. Mediation should be graded, in the sense that the
minimal, most implicit assistance possible should be provided
that allows for the task to successfully continue, and
contingent in that it should only be provided if necessary. By
mediating according to these principles, the learner is
provided with optimal conditions for development. In this
way, therefore, during a D-SIS task, the mediator provides
initially implicit assistance only, gradually increasing
explicitness if necessary, until the object can be resolved and
the task sequence can be resumed.

Table 4. Rubric for assessing learner development within the ZPD
(adapted from Aljaafreh & Lantolf, 1994)

understanding of the task requirements. Thus, the tasks were
designed to specifically elicit requesting-in-interaction, and in
this they were effective. No instances of unsuccessful task
scenarios were found; all assigned task scenarios elicited the
target speech act in that all administered tasks minimally
elicited at least the base request adjacency pair.

As discussed in section 4.4, coding the objects of mediation
was based on the CA body of research that has identified and
describes typical features of requesting-in-interaction. It was
necessary, therefore, for the D-SIS task-type to elicit multiple-
turn, conversational data that would allow these features to be
identified. Tables 5 and 6 show the numbers of task sequence
(mediation sequences are excluded) conversational turns per
D-SIS task and the mean average. It can be seen from these
data that the D-SIS tasks were successful in eliciting lengthy
sequences of task sequence talk between the interlocutors. It
should be noted that there is a degree of repetition in some of
these conversation turns; the interlocutors at times return to
an earlier stage of the interaction and make a fresh attempt,
based on feedback from the mediator during a mediation
sequence. There is also some variation between participants,
which is to be expected, considering that inevitably the
participants varied somewhat in proficiency. Despite this
variation, all participants regularly co-produced lengthy
sequences of talk with the mediator in both pre- and post-
intervention study phases.

Table 5. Number of task sequence conversational turns in
administered D-SIS tasks during pre-intervention phase (excluding
mediation sequence portions of the data).

Identifying the Object Resolving the Object D-SIS AB EH HB MD NC DT TOTAL
1. Unable to notice or identify 1. Unable to resolve the object 1 38 32 35 39 51 24 219
the object without explicit without explicit assistance 2 33 25 24 53 33 30 198
assistance from the mediator. from the mediator. 3 29 34 33 93 93 47 277
2. Able to notice and identify 2. Able to resolve the object 4 38 29 55 65 65 48 292
the object with implicit with implicit assistance from 5 83 24 24 74 74 48 327
assistance from the mediator. the mediator. 6 73 50 30 37 37 40 286
3. Able to notice and identify 3. Able to resolve the object 7 25 24 20 25 25 30 153
the object with no assistance with no assistance required 8 33 35 49 45 45 42 265
from the mediator. from the mediator. TOTAL 352 253 270 410 423 309 2017
MEAN 44 32 34 51 53 39 42

5. Findings and Discussion
5.1 D-SIS Task Type

In determining the effectiveness of the developed tasks in
terms of achieving what they were designed to do, three
points are relevant. Firstly, the tasks should elicit the target
construct of requesting-in-interaction; further, they should
elicit multiple turns of talk that would potentially allow IC to
be captured and learner difficulties identified and mediated.
Finally, in order to be able to apply the rubric in Table 4, the
tasks should frequently elicit mediation sequences.

As outlined in section 4, in developing the tasks, scenarios
were based on questionnaire data received from the target
student population. The rationale for this was that this would
produce meaningful scenarios for the study participants; it
was also an attempt to ensure that the tasks elicited the target
speech act of requesting. Additionally, the task materials
provided to the participants were written in both the English
L2, and also in the Japanese L1, as a measure to ensure

Note: SD of overall mean: 17.1. Participants’ anonymized initials
shown in top row.

Table 6. Number of task sequence conversational turns in
administered D-SIS tasks during post-intervention phase (excluding
mediation sequence portions of the data).

D-SIS AB EH HB MD NC DT TOTAL
1 34 32 59 60 26 50 261
2 41 42 58 62 102 74 379
3 55 58 70 68 63 64 378
4 69 70 81 96 47 73 436
5 37 43 37 65 41 31 254
6 45 29 41 57 53 61 286
7 74 46 87 82 70 52 411
8 64 55 50 90 54 81 394
TOTAL 419 375 483 580 456 486 2799
MEAN 52 47 60 73 57 61 58

Note: SD of overall mean: 18. Participants’ anonymized initials
shown in top row.



A further important function of the D-SIS task type is the
generation of mediation insertion sequences that allow the
rubric shown in Table 4 to be applied. Table 7 shows the
number of mediation sequences in both pre- and post-
intervention phases of the study. It can be seen that a similar
number of mediation sequences were identified in both study

phases; however, there is some variation between participants.

This is to be expected; dynamic assessment aims to provide
mediation attuned to the particular needs of each individual
learner’s ZPDs, and all learners have differing strengths and
weaknesses. It should also be noted that comparing numbers
of mediation sequences between participants is problematic.
AB, for instance, participated in more pre-intervention
mediation sequences than EH. This does not, however,
indicate that AB found the tasks more challenging than EH.
Rather, the mediator in each session makes judgements as to
which areas to focus on for each participant, depending on
their performance. A larger number of mediation sequences
might indicate, for example, that the mediator deemed that
learner ready to address more advanced problem areas than a
learner with less advanced interactional competence. Overall,
it can be seen that all participants engaged in multiple
mediation sequences in both pre- and post-intervention
stages; this allowed the rubric in Table 4 to be applied, and
scores compared across time.

Table 7. Frequency count of mediation insertion sequences in pre-
intervention and post-intervention stages.

Participants Pre- Post- TOTAL
intervention intervention
phase (8 D- phase (8 D-
SIS tasks) SIS tasks)

AB 22 13 35
EH 15 22 37
HB 24 27 51
MD 17 21 38
NC 31 24 55
DT 21 16 37
TOTAL 130 123 253

5.2 Analytical Framework

As discussed in section 4.4, in developing the rubric shown
in Table 4, Campbell et al’s (2013) approach to inter-rater
reliability was adopted. This approach is specifically designed
for qualitative data, and for instances in which a second rater
is not an expert in the field. The process involves both the
primary rater and secondary rater to evaluate a portion of the
data set; where there is disagreement between the raters, a
phase of negotiated agreement is entered into, in which the
raters reach agreement as to appropriate coding. One aspect
of this process is that the initial rubric used at the outset can
be adapted based on the feedback of either rater, until a rubric
is developed that both raters deem satisfactory and effective.
It is this process that led to the final rubric shown in Table 4,
and is one that both raters felt comfortable using, and found
effective in coding the data. As mentioned in section 4.4, a
particular advantage of the revised rubric was that it clearly

distinguishes between identifying and resolving the objects of
resolution, and thus is well-suited to van Compernolle’s
(2013) definition of learner development.

The key purpose of the rubric was to capture participants’
locations within their ZPDs for target objects and to track
changes or movement in ZPDs over time, by comparing pre-
and post-intervention mediation sequences. As an example of
this being executed, Figures 4 and 5 show the frequency
distribution of scores, combining all objects of mediation,
applying the rubric to the participant DT’s mediation
sequence data in pre- and post-intervention phases. It is
important to note that the minimum overall score possible is
2, as a score of 1 for identifying the object and 1 for resolving
it are the lowest scores that can be given in the applied rubric
(see section 4.4). Comparing these distributions, we can see
that, overall, the scores are more evenly distributed in the
post-intervention phase, with fewer low scores of 2, and
similar frequency counts for scores in the 3-5 range. Unlike
in the pre-intervention phase, DT has one score of 6 (the
highest possible score) in the post-intervention stage of the
study. For DT, therefore, the movement in her ZPD is subtle,
but apparent.
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Figure 4. Frequency distribution of scores for DT in pre-intervention
phase, using rubric shown in Table 4
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Figure 5. Frequency distribution of scores for DT in post-
intervention phase, using rubric shown in Table 4

Figure 6 provides an excerpt from the data set
demonstrating the application of this rubric to a particular
mediation sequence between the participant (DT) and the
mediator (M). The object in this excerpt is the pre-closing



stage of the task sequence, in which interlocutors create an
environment in which the conversation can come to a close
(Sidnell, 2010). This can typically be done in a number of
ways, such as summarizing the previous talk, or announcing
the end of the conversation (such as “I have to go to next
class”). This negotiation of the closing of a conversation
prevents the interaction simply ending abruptly. In this
sequence of talk, the participant actually initiates the
mediation sequence in lines 1 and 2, asking if the end of the
task sequence interaction was “okay.” DT is, therefore, able
to identify the object without mediation from M, giving her a
score of 3 for object identification. However, DT then
struggles to resolve the object. M and DT attempt to resolve
the problem from line 3, entering into a multiple-turn
negotiation; however, despite assistance from M, in line 13
DT asks M to provide explicit assistance. This gives her a
score of 1 for object resolution.

. DT: is it okay, (0.3) see you- (.) it’s uh (0.3) um (.) I felt

. that (.) the end of the topic and a little bit short or

. M: mm (.) could do (.) so: (.) after I give it to you

. DT: yes

. M: and then you said (.) what did you say (.) you said thank
you

. DT: thank you (.) or:

. M: and (0.3) I’ll return it to you by Monday

. DT: ahum

10. M: or I’ll give it back to you by Monday (0.3) yeah at that
11. point (.) and I- and then I went okay no problem (0.3) at
12. that point (0.3) what could you do if you wanted to

13. DT: (0.5) mm:: okay (2) I can say thank you o:r (1) um:
14. I’'m sorry I have no idea do you say
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Figure 6. Excerpt of a pre-intervention mediation sequence. Scores:
Orientation to object (3); resolution of object (1)

Figure 7 provides another excerpt, this time from a post-
intervention mediation sequence between DT and M. As with
Figure 5, the object is pre-closing.

1. M: a:h okay yeah (.) don’t worry about it ((establishes

2. mutual gaze; smiles))

3.DT: (0.3) o:h (.) I gotta go

4. M: ah right okay (.) you got to:- (.) you’re meeting a friend,
5. DT: yes

Figure 7. Excerpt of a post-intervention mediation sequence. Scores:
Orientation to object (2); resolution (3)

In this excerpt, M initiates mediation in line 1 by waiting,
a highly implicit form of assistance (Aljaafreh & Lantolf,
1994). In line 2, DT quickly orients to the object after a brief
pause, and then produces a resolution (“/ gotta go”) without
requiring further assistance. Her score here, therefore, for
object identification was 2 (able to identify with implicit
assistance), while her score for resolution was 3 (able to
resolve without assistance). It can be seen then, that the rubric
makes visible evidence of learner development across time.
While in Figure 4 DT struggled to resolve the object of pre-
closing, post-intervention she was able to do so efficiently and
quickly, with minimal mediation required.

By applying the rubric to the mediation sequence data, it

becomes clear that this way of quantifying learners’
movement within their ZPDs is a useful way of visualizing
and charting learner development. In analyzing the data,
however, it also becomes clear that application of the rubric
alone is insufficient for developing a detailed view of learner
development. As Figures 6 and 7 show, it is illuminating to
also closely qualitatively analyze the transcript data for
insights into learner difficulties through interactions with the
mediator. This may allow for a finer understanding of a
learner than by using scoring alone. This supports the
approach taken in other DA studies in the language learning
field (Ableeva, 2010; Poehner, 2008; van Compernolle, 2014)
that also use a basic quantitative approach to analyze data,
alongside a qualitative examination of interactions.

To summarize, it is put forward that the rubric allows
learner development to be quantified in an insightful manner,
allowing learner ZPD movement to be visualized and tracked
clearly. It is also argued, however, that this approach can be
complemented and enriched with additional qualitative
analysis of the transcript data. This twin-pronged approach
can yield a detailed picture of learner development.

5.3 Limitations

It is important to acknowledge the limitations of such an
approach however. An important strength of the DCT method
of eliciting data is its efficiency in allowing the collection of
large amounts of data in a timely, standardized manner. The
D-SIS task type is more time-consuming, involving often-
lengthy sessions in which a mediator collaborates with an
individual participant. Analysis, entailing the transcription of
audio recordings, coding and close examination of the data,
also makes the administration of such an assessment
prohibitive in some educational contexts. That the D-SIS task
is time-intensive may need to be addressed so that they can be
administered with greater efficiency; computerized D-SIS
assessments are an avenue worth exploring in this regard.
Additionally, administering D-SIS requires a mediator who is
able to provide appropriate mediation for individual learners.
This requires training, which increases further the time
investment necessary for carrying out such an assessment; it
also limits the number of people able to administer the tasks.

6. Conclusion

The purpose of this report is to provide an overview of the
rationale for, and development of, an alternative form of
speech act assessment that is grounded in sociocultural theory.
It is put forward that such an assessment can address some of
the challenges in evaluating interactional competence, as
opposed to simply knowledge of L2 pragmatic norms.

The potential strengths of the D-SIS task and
accompanying analytical framework are numerous. It allows
for the capturing of interactional data that other task types
may not. Further, grounding analysis in sociocultural theory
and the ZPD offers an alternative perspective on learner
development that other approaches may not easily provide.
The intention with this report is to provide insight into how
such an approach to speech act assessment can be developed
and implemented. Further investigations applying D-SIS to



other contexts and aspects of pragmatic or interactional
competence would be informative, and help to provide further
understanding of its potential.
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Appendix A: Overview of requesting-in-interaction sequential
organisation (adapted from Sidnell, 2010)

Sequential Organisation Sub-stages

Opening Greeting adjacency pair
Central object of the e  Pre-request expansion
interaction sequence (“are you busy
tomorrow?”)
e  Request base adjacency pair
(“can I borrow your pen?”)
e  Post-request expansion
sequence (“thanks so much”)
Closing e  Pre-closing implicature

environment (“I should let you

go...”)
e  Termination sequence (“bye”)

Appendix B: Five general levels of transition from intermental
to intramental functioning (Aljaafreh & Lantolf, 1994; p.470)
Level 1: “The learner is not able to notice, or correct the error, even
with intervention from the tutor.”

Level 2: “The learner is able to notice the error, but cannot correct
it, even with intervention.”

Level 3: “The learner is able to notice and correct an error, but only
under other-regulation.”

Level 4: “The learner notices and corrects an error with minimal, or
no obvious feedback from the tutor and begins to assume full
responsibility for error correction.”

Level 5: The learner becomes more consistent in using the target
structure correctly in all contexts.”

Appendix C: Transcript conventions (adapted from Jefferson,
2004)

lengthened sound
falling intonation
, slight rise in intonation
- incomplete/ false start
(( )) describing something that can’t be easily represented in
writing. E.g. ((laughing))
(()) transcriber’s notes
= turn starts with less than a beat’s rest from previous turn.
Placed at end of 1* turn, and beginning of second.
[1] overlapping speech
) short pause
(0.5)  longer pause, more than 2/10ths second. (Doesn’t need to be
exact, but internally consistent within transcript)



Native Japanese Listeners’ Use of Assimilated Nasals in Online Auditory

Processing

Naoya Mori*

*Doshisha University
eln3201 @mail2 .doshisha.ac jp

Abstract

The present paper aims to study the auditory processing of foreign languages, especially English, by
native speakers of Japanese. Several pieces of research have shown that listeners use assimilated
segments to facilitate online auditory processing (Gow, 2003; Otake et al., 1996). Shoemaker (2014)
states, however, that it is not only assimilation viable phonetic context but the much lower level of
phonetic information like duration that plays a vital role in processing using assimilated segments. Since
Sato (1993) revealed that the relative duration of syllable-final consonants in Japanese was 1.54 times
longer than those of English, it has been expected that an assimilated English final nasal is not long
enough to provoke facilitation effect for Japanese listeners but that the effect can be triggered if the
assimilated final nasal is modified to be as long as the Japanese one. The present experimental study
investigates whether the lengthened assimilated English final nasal of a pre-target can provoke Japanese
listeners’ facilitation effect or not. The result indicates that the modified longer assimilated final nasal
facilitates Japanese listeners’ language processing. This result is apparent evidence that Japanese
listeners process English sounds based on their knowledge of Japanese; syllable-final segmental duration

in this case.

Key words: assimilation, language processing, duration, cross-language transfer

1. Introduction

In daily speech, a phonological phenomenon called
assimilation is often observed. For example, it occurs within
the word input, in which the alveolar nasal /n/ is altered into
the bilabial nasal [m] due to its succeeding bilabial stop /p/.
As in the following example, assimilation occurs when a
segment in a syllable undergoes a featural change under the
influence of a neighboring segment. Assimilation occurs not
only within a word but also across words. In a phrase such as
son believes, the word-final /n/ in son is influenced by the
upcoming word-initial /b/ in believes and pronounced as [m].
Thus, son believes /san bali:vz/ becomes [sam bali:vz].

It should be borne in mind that the sound alternation in
English is gradient, in which an assimilated sound preserves
its underlying features in the beginning but gradually shifts to
its assimilated form (Zsiga, 1995; Stephenson et al. 2002).

A similar phenomenon is also observed in Japanese.
Assimilation in Japanese involves complete phonetic
alternation. For example, Vance (2008) states that the
Japanese moraic nasal is underlyingly /~/, and it changes to
[m] before a bilabial sound in a sequence such as tonbo
[tombo]. The feature of the moraic [m] is identical to that of
the mora-initial counterpart [m].

Similar alternation occurs across words. For example,
gohon moeta ‘five burned’ is pronounced as [gohom moeta].
This complete assimilation is not limited to the moraic nasal
but also observed in the moraic stop /Q/. For example, katta
/kaQta/ ‘purchased’ is pronounced as [kat:a]. The moraic /Q/
rarely appears at a word-final position, but only under special
circumstances such as 7~ & o [/  [dame?] ‘No!’.

Assimilation occurs due to physical limitation of human
being’s speech organs. Speakers unconsciously coarticulate
segments in order to reduce physical stress on the speech
organ (Rechziegel, 2001). Assimilation is a result of the
coarticulation process.

Assimilation often provides useful information for
listeners to process a language. Several pieces of research
have shown that listeners use assimilated segments to
facilitate online auditory processing (Gow, 2003; Otake et al.,
1996; Mori, 2013). For example, in the sentence she got the
right berries for the recipe, right is pronounced as [raip] due
to the assimilation with its following segment /b/ in berries.
According to feature parsing proposed by Gow (2003), the
word-final segment [p] in [raip] is assumed to have its
underlying information and its following contextual
information of [b] in berries because it is phonetically
gradient (Zsiga, 1995; Stephenson et al., 2002). Therefore, the
assimilated segment spontaneously informs listeners of both
its original form and what is coming next. This function of
assimilated segments thus allows listeners to anticipate post-
assimilated segments and consequently facilitates language
processing. This exploitation of assimilation is called
progressive processing. Otake et al. (1996) used Japanese
stimuli in their experiment and found within-a-word
facilitation effect. Mori (2013) carried out a similar
experiment whose stimuli were Japanese phrases and found
facilitation effect across a word boundary.

Mori (in press) subsequently planned two experiments
to investigate whether Japanese listeners could use English
assimilation in progressive processing. Some part of the



assimilation rule is common among languages. For example,
bilabial assimilation of the syllable-final nasal segment is
observed in both English and Japanese. Therefore, it was
assumed that Japanese listeners could process English nasal
assimilation. This was not, however, entirely right. He found
Japanese listeners could not process English assimilated
segments in one of his experiments, but another experiment
revealed a language-specific factor in Japanese listeners’
processing.

In the current paper, the influence of native-language
transfer in language processing in the case of Japanese is
going to be discussed. Language specificity of Japanese
listeners’ progressive processing is discussed in Section 2,
and an experiment that has examined language-specific
factors of Japanese listeners’ processing is described in
Section 3.

2. Language-specific factor
processing

In Japanese phonology, a moraic segment has an equal
rhythm unit as a usual mora which is consisted of a consonant
and a vowel (CV). Therefore, theoretically speaking, a moraic
segment should be longer than its mora-initial counterpart
because a single consonant such as /N/ or /Q/ possesses the
same unit as any other CV sequences while the initial one
possesses only a part of it. For example, in a word B #
[nantowr] ‘southeast’, it is segmented into four morae [na],
[n], [to], and [w]. Since mora is isochronous (Han, 1962; Han,
1994), the mora-initial [n] in [na] should be shorter than the
moraic [n]. This assumption is empirically proved by a study
conducted by Sato (1993). She has reported that the duration
of moraic segments is about twice as long as mora-initial
segments of the same phoneme. Sato (1993) also reports that
the durational ratio of an initial segment to a final segment is
different among languages. While the durational ratio of
Japanese is 1:2 as shown earlier, that of American English is
1:1.3 and that of Korean is 1:1.6. This fact clearly shows that
the relative duration of a phoneme is quite different among
languages.

Besides Sato (1993), Hamann & Sennema (2005b) also
claim that lower acoustic properties such as duration and
harmonicity median are different between German and Dutch.
The duration of /v/ is about 100ms long in German, and that
of Dutch is about 135ms. Studies of Sato (1993) and Hamann
& Sennema (2005) provide concrete evidence of durational
variance of the same phoneme between two languages.

The difference in the duration of syllable-final
segments among languages interferes with listeners hearing
foreign sounds accurately. Hamann (2009) insists that
German learners of Dutch have had to learn new ways of
categorization to perceive Dutch /v/ correctly due to those
differences in properties between German and Dutch. Mori
(submitted) has also found the failure of progressive
processing by Japanese listeners when they hear English
stimuli.

The cause of this interference is cross-language transfer.
The cross-language transfer concerns a listener’s use of the
knowledge of his/her native language in the processing of
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foreign languages. Actually, it is studied well that the
language structure of listeners’ native language is transferred
to the listeners’ second language system in the process of
second language acquisition (Durgunoglu et al., 1993; Gass
& Selinker, 1983; Kellerman & Sharwood, 1986; Odlin,
1989). Among numbers of studies which have tried to account
for how a native language system captures foreign language
sounds, Perceptual Assimilation Model (PAM hereafter) by
Best & Tylor (2011) elaborates a flexible mechanism.

According to PAM, listeners hold their native language
sound inventory in their mind. The inventory is used for the
perception of not only their native languages but also foreign
languages. PAM predicts how listeners categorize incoming
sounds in four ways based on the inventory: single category,
two categories, category goodness, and uncategorized. Single
category means that two distinctive sounds are recognized as
a single phoneme, as when Japanese listeners do not
distinguish between [1] and [r] and perceive them both as /c/.
Two categories is described as two sounds that are perceived
as listeners’ native counterparts, as when [t] and [d] are
recognized as /t/ and /d/ by Japanese listeners. Listeners group
two sounds as category goodness when those two sounds are
derived from a phoneme, yet listeners hear their phonetic
difference. For example, listeners perceive assimilated
segments [n] and [m] as the allophones of a phoneme /n/, yet
those segments activate different sounds in listeners’ minds:
[p] for /k/ or /g/, and [m] for /p/, /b/, or /m/. Uncategorized
means that two sounds are not compatible with any phoneme
in listeners’ inventory. For example, [O] is observed in some
click languages in Africa, but it is not recognized as a
language sound in English or Japanese. Thus, PAM explains
the interference in perceiving foreign sounds as categorizing
incoming sounds as single category or uncategorized due to a
mismatch of the incoming to the inventory of listeners’ native
language.

PAM is, however, unable to cover Japanese listeners’
perception system. As it is mentioned earlier, Mori (in press)
reports that Japanese listeners cannot use English assimilated
syllable-final nasals to anticipate upcoming segments.
Theoretically speaking, according to a prediction of PAM,
Japanese listeners can categorize English assimilated
syllable-final nasal segments as category goodness since
similar assimilation exists in Japanese and they can use it for
progressive processing (Otake et al, 1996; Mori, 2013).
Therefore, they should have been able to use information
encoded in the syllable-final nasals. Mori (in press) predicted
a reason for this failure was segmental duration and
conjectured that English sounds might be too short for
Japanese listeners based on the observation by Sato (1993), in
which she claimed Japanese moraic segments were about
twice as long as mora-initial ones whereas English syllable-
final segments were about 1.3 times as long as syllable-initial
ones. And there are several pieces of supporting evidence that
Mori’s (in press) conjecture is probable.

The first support is that Japanese listeners distinguish
moraic and nonmoraic by duration. Fujisaki & Sugitou (1977)
carried out an experiment to find out durational parameters
for Japanese listeners to distinguish between minimal-pair



words, for example, a two-morae word such as ama and a
three-morae word whose internal mora was a moraic segment
such as amma. According to Fujisaki & Sugitou (1977), the
sequence was recognized as amma when the duration of [m]
was longer than 141ms. Otherwise, it was recognized as ama.
Similarly, Uchida (1998) reported an experiment using a
pseudo word Z /7 | /kesonato/, in which he manipulated
the duration of a consonant in the pseudoword to make
variations such as 2 >/>~7 } [keson:ato]. Uchida (1998)
stated that participants in his experiment recognized stimuli
as -2 7} when the duration of [n] was longer than
around 70ms. These studies indicate that specific duration of
certain consonants informs Japanese listeners of the existence
of moraic segments. Otherwise, they perceive the consonants
as nonmoraic.

The second support is served by Cutler & Otake (1994).
They conducted a series of experiments that investigated an
ability to detect moraic/nonmoraic segments in
English/Japanese stimuli by both language speakers. Among
their experiments, results of experiments whose participants
were Japanese speakers showed that they detected moraic
segments more accurately than nonmoraic ones. Furthermore,
statistics shows that Japanese speakers detected moraic
segments significantly faster than nonmoraic segments when
they heard English stimuli. These findings indicated that
Japanese speakers were more susceptible to moraic segments
than to nonmoraic segments.

To sum up, the following two things are clear. Japanese
listeners recognize a segment as nonmoraic if it is shorter than
specific duration, and they have difficulties in perceiving
nonmoraic segments in a word. These two things make the
assumption plausible that Japanese listeners have trouble
perceiving shorter segments. A sociolinguistic investigation
by Yamagishi (2008) using Japanese stimuli whose moraic
segments were edited to make multiple variations in their
duration of moraic segment reported that participants of her
experiment evaluated shorter variations of stimuli as
perfunctory. They also took longer variations as perfunctory,
but those stimuli had CVCCV structure. Among CVC
structured words such as 7>4 /kan/ ‘can’, few participants
evaluated the stimuli in that way. Research of Yamagishi
(2008) indicates that Japanese listeners feel uncomfortable
when shorter segments occupy the positions where moraic
segments should be.

Another avenue of empirical support is Mori (in press).
He used the phoneme monitoring task with English stimuli
conditioned by natural syllable-finals and modified syllable-
finals which were slowed by about 1.56 times. He used
sentences which potentially included English assimilation,
such as I heard my son believes in Santa Clause. He found
that the participants’ response to modified stimuli was
significantly faster than that to natural stimuli. This result
provides a proof for the hypothetical idea of Mori (in press)
which claims the English syllable-final segment is too short
for Japanese listeners.

The present paper reports the experiment, which is
carried out to investigate whether the facilitation effect can be
caused by anticipating an upcoming segment based on

preceding assimilation when the assimilated segment is
modified in its duration. This experiment is a serial
experiment based on findings of Mori (in press). Since Mori
(in press) has used only stimuli sentences where assimilation
occurred, this experiment prepares stimuli in which
assimilation does not occur in addition to those in which
assimilation occurs.

3. Experiment
3.1 Method & prediction

The current experiment uses the phoneme monitoring
task. The phoneme monitoring task requires its participants to
detect a target phoneme presented on the computer screen as
they hear an audio stimulus through a headphone. For
example, the participants first see a letter either “p”, “b”, “t”,
or “d” on the computer screen. Then they hear an audio
stimulus sentence like I heard my son believes in Santa
Clause. They are expected to press a button immediately
when they find the initial “b” in the target word believe. The
reaction time from the onset of the target word to the
participants’ response is recorded and used in the analysis.

The reason for the use of the phoneme monitoring task
is that it can examine the effect of pre-target segments on the
participants’ perception of its following segments. To be
more specific, as it is also used in Otake et al. (1996), the task
can test if there is a facilitation effect by conditioning pre-
targets with assimilation. When the participants hear a
sentence I heard my son believes in Santa Clause, in which
son is pronounced [sAan], they are assumed to respond more
quickly than to an alternative I heard my son believes in Santa
Clause, in which son assimilates to the upcoming /b/ in
believe and changes into [sam], due to facilitation effect
caused by anticipation in the progressive processing. Stimuli
in the phoneme monitoring task can also be conditioned by
modifying the pre-target duration. When a final pre-target
segment is modified to be twice as long as an initial
counterpart, the response time gets shorter compared to that
of an unmodified one (Mori, in press). In the current
experiment, it is predicted that a longer preceding segment
allows Japanese listeners to anticipate its following segment.
As long as the precedent holds the same relative duration as
Japanese moraic consonants, it is possible that they treat the
segment in the same way as in their native language.

3.2 Stimuli

In this experiment, stimuli sentences were identical to
those used by Mori (in press), but they were newly recorded
because stimuli with no assimilation were required in this
experiment.

English words whose initial consonants were either /t/,
/d/, Ip/, or /b/ were chosen as the experiment target. They were
paired with pre-target English words whose final consonant
was /n/, and four varieties of phrases for a pre-target word
were formed. For example, there were son tears, son dreams,
son polishes, and son believes for a pre-target word son. Of
those phrases, those whose target initial was /p/ or /b/
potentially underwent assimilation. Then those phrases were
embedded into English sentences such as I heard my son



believes in Santa Clause and I heard my son tears a piece of
paper into small pieces. A native speaker of American
English read those sentences. The reading was recorded with
a MacBook Pro (13-inch, early 2011), Roland QUAD-
CAPTURE UA-55, and audio-technica microphone AT4040,
and digitized at 24bit/48kHz. After the recording, the
recorded sentences were edited to make audio stimuli for the
experiment. After all there were 40 sentences and each
sentence had 4 variations conditioned by crossing two levels
of pre-target types (unmodified final nasal (natural, hereafter)
vs. pre-target whose final nasal was slowed by 1.56 times to
make it twice as long as its initial (extended, hereafter)) with
two levels of identicalness in the place of articulation between
the final of pre-target and the initial of target (matched vs.
mismatched). Therefore, there were 160 audio stimuli in the
experiment. The recording and the editing were both operated
on the Audacity application. Table 1 shows the possible
combinations of conditions in the current experiment.

Table 1. Combinations of conditions in the current experiment

Pre-target type Identicalness in POA  |Example

natural match [m]+b  son believe
mismatch [n]+b son believe

extended match [m]+b  son believe
mismatch [n]+b son believe

Note. POA stands for Place Of Articulation

Each variation of a sentence was included in the
different experiment packages which held 40 stimuli.
Therefore, there were four experimental packages. The
number of variations was balanced among packages, which
meant every package included ten natural-matched stimuli,
ten natural-mismatched stimuli, ten extended-matched
stimuli, and ten extended-mismatched stimuli.

3.3 Participants
The participants were 47 college students. Among them,
26 were male, and 21 were female.

3.4 Analysis

Before the analysis, responses whose reaction time was
out of the +2SD range and longer than stimuli itself were
eliminated. Also, the responses of participants whose
proportion of the eliminated responses was more than 20%
were also eliminated. The reaction times from each condition
are on Table 2.

A statistical analysis was performed. In order to see if
there was the main effect, the mixed linear model was used
for the test. Table 3 shows its result. The result showed
significant difference between natural and extended (¢ = -
2.518, df (1471.681), p = .012). There was also significant
difference between match and mismatch (¢ = 2.054, df
(1471.685), p = .04). No interaction was observed between
the pre-target duration condition and the identicalness
condition (¢t = 1.427, df (1471.987), p = .158). The test
presented medium-sized effect (R? = .241).

Table 2. Descriptive stats of current RTs

Factor Group Mean (ms) Standard Deviation
Conditions natural 766 474618 200014
extended 758 451.705 177.3473
match 766 454.2846 183.8156
mismatch 758 472.2520 1945171
Multi-comparison items ;‘;::;'{;‘}', 382 472.7461 198.2065
o) 384 4764792 2020372
eptended 384 4359193 166.5213
Suended. 374 4679118 186.6521

Table 3. Fixed Effects of the Final Linear Mixed Regression
Model of RTs

Expression in the

conditions formula below Estimation SE t p
Intercept 462.698 12373 | 37.396 000%5*
natural/ flc 21.670 8607 | 2518 012 %
extended
match/ f2¢ 17.677 8.605 2054 04*
mismatch
interaction fel*fc2 24.572 17.219 1427 154

Note. This result is obtained through the following formula: glmer (t ~ flc * f2¢ + (1 1 ss) + (1 | package) + locc + ptfame + tfamc)

Besides the mixed linear model, a-priori multi-
comparison f-test was also operated since the experimental
design had clear items to be compared. Table 4 is the result of
the #-test.

Table 4. The result of a-priori multi-comparison t-test
Difference of

Item (i Item (ii e SE

@ (i) Mean (i-ii) P
natural*match  natural*mismatch -3.733 0.398 7222
extended*match  extended*mismatch -31.992 0.006* 6.437
natural*match  extended*match 36.827 0.003* 6.637
natural*mismatch ~ extended*mismatch 8.567 0.272 7.06
Note. Alpha level is corrected to «=0.0125 by Bonferroni correction. SE stands for Stardard Error.

Between the average values of matched and
mismatched, there was no significant difference when their
precedence of targets was natural pre-target (r = -.258, df
(764), p = .398, r = 0.1). On the other hand, the reaction time
to matched stimuli was significantly shorter than mismatched
stimuli when slowed pre-targets preceded (t =-2.492, df (756),
p =.006, r = 0.9). Between the average values of natural and
slowed pre-targets, the reaction time to the slowed stimuli
was significantly shorter in matched conditions (# =-2.785, df
(764), p = .003, r = 0.1), but not in mismatched (z = -.607, df
(754), p = 272, r = 0.2). Due to the Bonferroni correction,
alpha level was fixed to o = .0125.

4. Discussion
The current results were consistent with my prediction.



The participants in the current experiment responded
statistically quicker to the extended-matched stimuli than the
extended-mismatch stimuli. This result suggested that there
was a facilitation effect between the matched and mismatched
stimuli under the extended condition. Since the facilitation
effect is the result of anticipation of a post-assimilated
segment, the current result indicates that participants
successfully exploit English assimilation for anticipation
when a pre-target segment is edited to be as long as Japanese
moraic nasals. This result is apparent evidence that Japanese
listeners process English sounds in a language-specific way.
To be more specific, Japanese listeners cannot use English
assimilation naturally, as there is no statistically significant
difference between matched and mismatched stimuli under
the natural condition. For Japanese listeners to process
syllable-final English assimilated segments properly, they
need to be twice as long as their initial counterparts. This
result shows that Japanese listeners are greatly influenced by
their native language in foreign language processing, and they
possibly transfer low-level segmental knowledge of Japanese
to the processing of English sounds.

The comparison between extended and natural stimuli
under matched conditions also showed there was a
statistically significant difference between them. On the other
hand, those under the mismatched condition did not show a
significant difference. These comparisons indicate that that
the segmental duration is not solely an essential element of
anticipation, but assimilation too. The role of assimilation in
the language processing has been long discussed in numbers
of research (Gow, 2003; Otake et al., 1996; Mori, 2013), but
that of segmental duration has not so much. Some research
claims that duration is a cue that informs listeners of the
existence of syllable-final segment (Klatt, 1976; Shoemaker,
2014). A similar function is also observed in Japanese, as
Fujisaki & Sugitou (1977) and Uchida (1998) reports that the
duration of a segment serves cues to distinguish moraic vs.
nonmoraic segments. As discussed in chapter 2, this cue
function of segmental duration is deeply connected to the
perception of syllable-final (or moraic) segments.

Another issue concerns the perception of syllable-final
segments is the listeners’ native language. Sato (1993) found
that the ratio of syllable-initial to syllable-final in English was
about 1:1.3, that of Japanese was about 1:2, and that of
Korean was about 1:1.6. Her finding indicates that there is
possibly a parametric difference to distinguish initials from
finals among languages. Based on these researches, the role
of duration in language processing can be characterized as
follows: the cue of syllable-final segments, but its parameter
is depending on the listeners’ native language. It is possible,
therefore, that the syllable-final nasals in the natural stimuli
are too short for Japanese listeners to be recognized as
syllable-final ones. Since Japanese listeners recognize
segments with shorter duration as nonmoraic according to
Fujisaki & Sugitou (1977), the most reasonable explanation
for the absence of difference between stimuli under the
natural condition is that Japanese listeners recognize English
syllable-final segments as syllable-initial ones. Japanese
listeners cannot anticipate any upcoming consonants after a
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syllable-initial consonant due to their native phonotactics
rules that do not accept consonant clusters. Thus, the
facilitation effect caused by anticipation cannot be expected
when Japanese listeners mistakenly percept syllable-initial
segment.

Mori (in press) theorizes the function of duration in
language sound processing, which is that duration serves as a
filter that screens out syllable-final consonants which are
shorter than those of listeners’ native language. This idea is
quite simple because its mechanism of anticipation is the
same as existing theories that anticipation is made based on
listeners’ native assimilation knowledge and it causes
facilitation effect. The idea of Mori (in press) only adds a
component before the whole process. Figure 1 illustrates a
hypothetical mechanism of Japanese listeners’ online
processing of language sounds.

Equivalent
To

Exploit
Phonetic

Foreign Jativ s/ formati
- . Native ones Category Information
Assimilated Duration filter
goodness
Sounds
Not Equivalent
To
Native ones
Foreign
Assimilated
Sounds

Figure 1. The hypothetical mechanism of online language sound
processing by Japanese listeners

In the figure, every foreign sound must go through the
duration filter before it is taken in. The filter passes only
segments that are as long as native counterparts to the next
step, the anticipation of upcoming sounds in the current case.
The current result gives support for this mechanism: duration
takes a vital role in the language sound processing, but the
trigger is assimilation. Hereby this mechanism is called “the
filter theory”, which claims that segmental duration works as
a “filter” that let a segment whose duration is as long as
listeners’ native sound go through and passes to the next step,
anticipation.

5. Conclusion

In this paper, an experiment was carried out in order to
investigate the capability of Japanese listeners to exploit
English assimilation for anticipation when the duration of the
assimilated segments was manipulated. It turned out that
when an assimilated syllable-final segment was modified to
be as long as the Japanese one, Japanese listeners could use
information in the segment and anticipate its following
segment. This result was consistent with previous studies
such as Mori (in press) and proved that Japanese listeners
process foreign language sounds in a language specific way.
The result is theorized as “the filter theory”, which is defined
in the following way: “listeners exploit the segmental
duration of their native language as they process a foreign
language sound besides knowledge of the native language
assimilation.” In future study, it is expected the validity of the



filter theory will be examined in other languages besides
Japanese.
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Appendix: Scripts of the stimuli used in the current experiment
(Italics are pre-targets, bolds are targets)

1. I'heard my son believes in Santa clause.

2. 1 saw John’s son polish his saxophone given to him by his
grandfather.

3. I saw my uncle’s elder son tear a piece of paper into small
pieces.

4. Iheard her son dreams to be an actor.

5. Theard the queen banned her people driving cars with their cell
phones in their hand.

6. I heard the former queen prefers sushi to traditional dishes in
her mother land.

7. 1saw the queen teach her son their family history.

8.  The king heard the queen decided what to wear for tonight7s
dinner.

9. I saw an old woman bind books with string and leave them
before their house.

10. My friend and I saw a woman pour water to a bowl to cook
sweets in the kitchen.

11. Theard a woman talks about her boyfriend with her friends.

12. He saw a young woman dress gorgeously in the party last night.

13. 1saw an enthusiastic fan bother neighbors during a concert.

14. Isaw a fan purchase his favorite singer’s new CD.

15. The enthusiastic fan tells me the difference between genuine
and imitated music.

16. I heard the fan denied that he stole a book which belongs to a
famous writer.

17. 1 heard my cousin buried a time capsule when he graduated
from his school.

18. Although he is only 5, I heard his cousin prepares his own bed
every night.

19. I saw her cousin tie his shoe laces on his own.

20. I heard that your cousin discovered a new kind of fish.

21. Theard that the new chairman began a parliamentary assembly.

22. Theard the chairman paused the assembly.



23.
24.

25.
26.
27.
28.
29.
30.
31.
32.
33.
34.

35.
36.

37.
38.
39.

40.

I often hear that a chairman tends to have a mustache.

I sometimes hear that the chairman distinguishes good ideas
from bad ones.

I heard the van belongs to Mr. Queen.

I saw a van pull another car in the street.

I saw John’s van turn right at the corner over there.

I see this van deliver bread to restaurants around here every day.

I heard that the association bills its members annually.

I heard an association protests against the government’s new
deal.

I heard that an association tests its candidates before approving
new membership.

I saw the association define responsibilities of their manager
on their web site.

I heard that our trade wunion blamed the managers for
employees overworking.

I heard that the Europe Union provided a simple economic
system.

I heard that Vancouver truckers’ union took strike votes.

I saw Philadelphia Union dominate its opponent in a soccer
game.

I saw an old man bend an iron plate to make a bell.

I saw a young man park his car in front of our house.

I saw a suspicious man touch an expensive necklace in the
department store.

I saw a tall man demonstrate his company’s new product in a
supermarket.
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BE

ARFEIE ENORFIZEIT 5 BARANFGEFEE 2R LS Sl EH BT 257 X—v
a > b FmEEAY/NGR ST (Argumentative Essay Writing) sRREICBIT 2 FEHEDTA T 4 TN T
—< AL OBEMEAALNITHIEERNE LIEERROMETH D, T — XL ¥ 2 _"— R
TIa—F BT T I TAT 4 T OREEZHEST D 93 4O RFAITR 2 ZFikd
DEF =23 T o — N ROFEBEDPRENGEE UTER L7 imBe)/ NasCa2FH L,
THXARNT =T a— A=V EAWTHIT L. 7 7 — MR & RITHERIFEL AN TE
DEF_N—a VERE (B) DEORETAT 4V TREA~ADONRT r—v A GEEOVERE)

ARG D A LT,

F—U— R HOEHEETFA—va s, HOEHE
1. HEOER
B OESEEEBICRBITILIETFN—2 3 VOMIZEIZTA R

ZH AR TIERIITOILTEY ., EFX— g
VINEEEEEICBT 2 BB O FEE, FE
RELCKREREENODIENPIRS B IATND
(Ushioda, 2013) , FTEEDRFZE Tldds L& 40 FDMEH 2
O _EHEERICBITIETN—a ST o
L ZENHICE SN TITOR TR ER R 6, L2
motivational self system (Dérnyei, 2005, 2009) & FEIEAL
LBERNER 2O, MFEEE M TN TV D,

L2 motivational self system TIiX.LEZIZERIT D
possible selves theory (748 v > 7 /&L 7 #i5g) & FHLE
LTEFRN— 2 v 2\ O NS R ZRRE &
FEOTAT T AT AR DERN RV AT L L LT
BzxD, ZOXI)REMITEEOERTOR _SiHH
BOWENLEY 2T 7 A NEBEMT LM~ 7 K
LTEFERML, FEEOETFN—2a 2%
FICHEZ D &0 ) RICB W THEREEF ZH > T D,
BRI Z OB & W T2 FIE & 2 O 22 M % m 3 IR gEhE
BB HE SN TS (e.g., Taguchi, Magid, & Papi,
2009),
LinLERROEFY =B HEFN—2a v L5
BROEENIZBIT 2 EHRE~DFEEEDNT —~
VAL DOREE AR D EENMRITIEF DR, BT
L2 motivational self system Blig & &1e Z L FE TOE TN
—¥a UIFRTIE, AV =% 7T BE T 5 SRS A
JICBF /T =~ UV ANDORBEENRE LI L DR
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TAT AT, Vx AT ITa—F, a— A5G

%\ (e.g., Maclntyre & Serroul, 2014), X L CTAE—F
VITERE R BT T T A TAFATHDTAT 4
VT EETR—va COBEMEERE L FRITIERE
W27y (Lee, Yu, & Liu, 2018), FECICZ T, 4
AE—F U TIIMA TRFLSNLVOEBEHBIZBIT D
FTAT 4 TOREENLSBIMEINTWD HEERE
L. AL TIZFEEOEFR— g U RWET AT
UV TICBTARRTF—< L RO L H B h b
ZDDINEVNIBWETNC T AT 4 7B 558
FEONRT f—< AT T =2 3 VOB A LA
T DIRBNFIE CTH D,

2. WEOHH

KR TIE, THETOEFN— a3 VICHT D%
ITWRGE B, IR ZOEAEEIZ R L T\WD L2
motivational self system (23D < EFN—2 3 U EKHE
WNZ T, K0T oRINBREF—=v g, IIbE
EOFEEBEIHT 2 F_N—2 g VB HEOx% L
T 5, HATHIENLETT X—2 g VAN L ER 72
MWE L2 5MERETX— 3 (trait motivation)
CHE R IR A~DORR E L CTHLE S A OEAIRE 2
FEIIRBER) = F X —3 3 > (state motivation) |2 KIS
55 (Julkunen, 2001), L2 motivational self system /%
FICHEREFN—v a v a2l s n 55885
VT 7 A FDiEW (e.g., ESL vs. EFL) ~O %8
THERL LT DO TH D, EDAELRFEBFEL W
IRFBDFE LT A MIKT DT VAR T NIRR L



LCHHETAIREHEFR— g v 2E R0, 20
RICBWTARIFRETIIRED T AT 4 > TiRE~DF
BHEOWREHEFX— g U EAE#HAICED ., WE
RO EFN— g 94T 4 v IR T —~
VAL OBHEN A OENICRET A FEE RN E T D,

3. BFEFE

SEATHFSE C L2 motivational self system 0D %4 4 A3 /=142
S4U (Taguchi, et al., 2009) , 5% 1L Z 0w MBI 5
SHEFEIES OB L WHIHEANLE LD, L
LAz _7= K 51z, LR OB IIE A~ OFFREIC
RLUTORIGE LTHEBTAREMNETN—a v %
GERV, ZOREEEZ. AR TITIRFICEBIT S
HETAT 4V ITRETITODRLTWDIAT 4 V7
EZRIN L, FREICB T DM R ONREEN T T —
varveEIAT 4T NRT v AL OEEE A
L7,

REEWE T R— 3z 3L 2B IREN 35—
RFR L AR AL LTHND EBZBND, TD%
EO XD I T HREBRETFT X—a U Th D
DML, SEOME 2R ELT D2 MLEER S D,
AW TIETA T ¢ THREOWE ZERT H LTV
YUONLOBMEEHER LI, E_SET7AT 47D
WCIIREY v VT 7 a—F % AW FENIAL 1T
bhTBY., RSy V7 Fa—F & -9
TAT A4V TEHBELEMATOND LI TE T2
(Hyland, 2007), ¥ ¥ Y IVIZAE—=F L 7 H D W0NET A
T4 TIZBWT, ¥EOES k2T 7 A B
ZEHE LT, EELWHLIWITHEYITH D & —%M
R END EEH LOEX L ERDET 5 ETH
Hefil A TH D, AETIITA T AV THEH D
WIET AT 7 e iEERe )iBR (e.g., TOEFL)
HETIRLSFIHE N TV DB/ N 3L (argumentative
essay writing) Vv VO v —iREAZ RN L, =
NICHESE Yy VT T a—F 2 HWZREZIT-> T
WAHHEB RN DFEENRICANIEEITo T2, i
LRy roartvr b EFNITHIGT DAREA~
DEFR—2 a3 RORT g —v AL WNWH a7y
A N OBHREAL DI FREIC 2 5,

3.0 T=HWE LG FEEOEFN— g
ARWFZE CIEER B/ N SGREICB T 2 N7 4 —~
ARLEFR—v g VERBEN ED X S R E R -
TV D NEEYFEZ WO LT,
OWERT T o r— T —Z RO EEOT
Tt V¥ NAR—ADTAT 4 L TIREEIT O
BB U CNELITo T, BENREELT—F L LT
AT 2HENG, HYFE—L L ZORETICHDHE
HE (N=93) O#FFESMERICESE T — X IUELE
i L7z, FRCHBBEOWMNINARARTH DL, Vo7
VIR EAEEA S L, W7 — X IE DTSR
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LT T RAFAEINY T AT, WY - ERNLE
DOFR—IFEFHTH D,
F—HIEROSHICEE L, L FoMEEO T > 7
— NEFEH L,

FEBEREHRT o r— b
FEE ORI AR 7R REERE ) O FEE
L LCTOEIC IP (L&R) D A = T EDHF
BB DOFKARN e EREZINETDLED
TEME L=, 207 7 — MERTHE S
N7=TOEIC IP (L&R) DT A h A2 T|Z
G U CTHRE 7 5B E ) O B & Gt
oy ba—L Uiz, MAFZERISR L 7o Tz
FEFEDOTOEIC IP (L&R) A 27 D
IR CEER A2 Th o 7,
HET o — b

BHIGO a7 7 2 N OMREOGRE
WEDREREAT 5 A FHE LT, FIZFHE
ENEBRICER L2947 4 7Y
— O A E 2, 2T LV FEOT L
PR OB I K X 7o 28 BN M5 7% fife 38
L NS M 2 FR U 72, ARHFSE CIkRl—
HEORETIZHIEEDO LV KR
FARE L FEENLT X EINE LT
N EREOME T v & — D RAKSCTH D
HDFENTH Y (300~4005F TS E MY
A DO THERRL) ., et ay b—
NVEAT D B TUFROENCL DR E S
w/ME LTz,
EHEF = a7 — b
JeATHFZE (Taguchi,et al., 2009) (Z & - T
H 7212 motivational self system¥ i T
ERINTCEREGZLISATIY —IZk
SMEEHEF N — g BB A S
L7 o — N ER L, EEEOWERE
FR—varOfEE L, 7T r— M
6TDIHEA NG > TER Y, |IEHILTERE
DY v h— I E > THRZ T2, %
EF =g VERIIFI~SHEO R HIH
HIZX > CTEMILT,
R EFX—v g 0707 — b
SEATHIE % FEAE AR IR 22 LA B L2 B3
L. @VWEEMEEZ R LEZHEA2S (0=.8)
CHIEREER DOIEE (criterion measure) %
Si3ODHEAIC Lo TR STV 5,
WPNOERIZBWT S, MMEREFR—
ar T —hEOBREMERX DA, T
B v h— bR X B EIE 2l
AL, 207 — N394 T4 V7%
REDFE T E RN L AR x5 5H
FOBOCENRHMER O E LS 2L,

a)

b)

d)



INb E AR EI
motivation D FEFE & L 7=,

Xt 9 5 task

ke doT v — MERIZIEETN—2 9 VE
K23 2B BEEICZ 0oy 7 2 V- E N
'f‘f‘;&%‘fﬁﬁmu L/\ 0=.8 %f/_li\‘ LfCIEE O)Jf%*U% LVC:E‘%
NR—v g VERNOEEL Lz, LRRoE#EGE T v b
T A %, SeATHFSE (Taguchi, et al., 2009) & AHFIEIZ
B AW REFESLY TS A Z0EWEEE LEX
FNZPRSFIN e BB 2 VWi, 2k, FEF—
Va VEROEE L e HHEENEE TR
L CW AR ZE AR Lz, 2 OO OBMET
I 2 THA O REIZBW CEEMEREO B2~ &
7o e BRIZ T BERAN LTz, EOFER, 4 DO
BHEFR— g VERNEEEZEE L, F0O5C
NWoHZEGHOGRE Lz (K128, oWl
T5 4 OOFFRN— 3 VEKFEOHBME A MR L
FRUENFEHNSL L TV D AR L= LT
ﬁﬁ&bfé@ T OXGE LTz, HIZ Bid 4 EH

Iz TIRENETETF RX— g VIEETH D task
motivation PR E LTOMTICER Lz, W, EE
%%ﬁ@%mﬁ%@%ﬂ%ﬁ%ﬁ@ﬁ@%ﬁtbt@
BEAZBITA VAR ZAOEHEEBEL L THW -,
BZICFEEORER NI OER > ba— LT 55,
TOEICIP (L&R) DA =7 % HEAZLECINZ 7~

F 1. EREYFONTISEH Lz aiii 2 %5k

I AT BEREAT BER DR

Parental =D B ORFR

Encouragement FEYNL X
LD BB T

Promotion MY S 7o fmfE (&
EOMHE) &
5540 HER
& EIITHEES
< BEEERA~D
[l

Ideal L2 Self PEEHY PPN o e
L CORFREYHE
ST AT T4
T 4 DFEL~D
&m

English Language MEERY R E T

Learning Attitude DHEE SO L E,

Task Motivation IRRERY FEE O P E R E

(2% 2 BB AT

i

TOIECIP (L&R)  N/A HeEhRe A

7 1 BAE S OME T T X— 3 > 2K X Taguchi, et
al. (2009) D34 FRa Al L7z,

2 MEMETRN— g VEK O L Taguchi, et al.
(2009)% —#SEIZ LT,

32 T HAWNELBH TAT 4 IR T F—< A
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AW TIIREDT v B—FT — X & 5T DM
H 518, 2—s32 Y — L TAALES (Tool For Automatic
Analysis of Lexical Sophistication) (Kyle, Crossley, &
Berger, 2017) % HTICFIH L7z, TAALES I%, ==—X
A7 —4 (e.g., BNC, COCA) % FI|H Uk~ 7o fatZ % H
WTHMTRR E 25T F A MBI DREEEOVEME &
EBNTT 2V — L Th D,

TAALES %W TIETA T 4 IR T —~
VAD1IRIE L U TR O UM O mEMENER S
TWVD, =AM HES < FER O VEME O FRIRIT

WZEAF D 4 DIZKBIE 2,

a. FEEODOHNE (frequency)

b. & (range)

c. nZ 7 L¥EEE (n-gram)

d. FEREIEHR (psycholinguistic properties)

FROBEXMNb L2 74T 4T 0)/\7¢%7 VA
ZWET H TOEFL WD Z A 7 4 v Vi EEICkT 5
human rater (X574 7 ¢4 > 7245 L THE
B H A R RBIN TS (eg, Crossley &
McNamara, 2012; Kim, Crossley, & Kyle, 2018), JE{ A9
TR E L CRENZRT AT 4 THREIICEEDOHE N
FEEDUAEEZ NN T y—~ AR L L, 3 — Y
*ﬂbﬂAwS%m%f%pﬁ@7474/7ﬂ7ﬁ%

CUALEEDTY Y DTy —REHICBIT S ET
/\”—?\/5 /k@BgL@i&f $):|:L71L0
EEF“W(27/7742$) TRV THEELIAA

Blhd o747 1 78I 2B E OFER DU
1L TAALES # VT /t Yo TN EGHT LE
HanhEErzHnwiz, yr7re LTl Lz Y

—I%, MFRESINE Th D55 HE ~ e Sz ik
FERaaER Lz, TR LEEEIE o4 7 07
RE ) L B MED & 5 F LTI IE (Crossley &
McNamara, 2012; Kim, at al., 2018; Kyle & Crossley, 2015;
Kyle & Crossley, 2016; Kyle & Crossley, 2017) {1 & - T/
ST FEE OB (frequency) . T8 (range) . n 27 7 A
fRZ (n-gram) O 3 FEZ Az,

INHOEED Y B n 7T AREIIEROE—DFE
OB % M & LT PeiE o REE 2K L CTHEROES

DIAGDOEE SR T HRTRERENVRD D,
n77AEFE|1‘E N, n CHRE SN REREEE — oD L

HT L%@iﬁr%ﬁﬁﬁ&f@%%kﬁ‘éo Bl 8 A

f?A'CEbeh;FF}H%?‘E) 2 BRE ORISR EL, FTA
&7Af%ﬂi3 Ba oWl T 5, ZnICkY, 2

LA EOHEEREAE 1| 2=y FE LT L—XL LD

REOVEREZFITE 5, BIZIE, XA T T ATH
Zhﬂ:f\ lby contrast] & W72 RKBL N T A 7T L Thil
1Z. Tin other words| 28 &\ o 7= ERAEE 2 Tl % &
LCEOHENOHEMEZFNTELLE 0D AU v |
B 5,

FREREAE T 5 ETHEAT 5 2 — XA N ERE
M D%\ BNC (British National Corpus) % AV 7z, £



TR T AR Z OBAEN R EWIE E X 0 3 AEMEN
B R ERH SN FENR S WA, Bl LI O
RWGEZE TH D, WITHRERED /N S VT E T AN
BSEMEOEBWNE D LERIND, ELEMEDE
WHEDIZETAT 4 TRV E D & BT S HMEN
&% (Kyle & Crossley, 2015; Kyle & Crossley, 2016) .,
O L 2D Fila—/SATlE, LS, &EX
SELWVSET X OEMERREINTEY ., A5
Ty =Y TN EITd 2 b, HEESF
EIRBTD a— AT —FEFEHLEZ, 2k 7
AT 4 THREICBITLFEHEONT F—~v R A
HY 2D L TEDEFN— g VHEKN (BF) NEERE
BN REETHEWALICTL2HENTEX D, EFFES
j/bfig/ﬂ}@:t—7:1:7 NP2 (B) %ﬁﬁwuj—égf%ﬁ
AR OB D T E R L. REEEME 2D
WTCTEFR—a VOEBEFICH D EFEEROEE %
HRTHENTX S,

SEATIR AT FERE NS WARHE  (psycholinguistic properties)

LALLM T,
R TFARN—v g VERBEC L A REREOE (R?)
IXRER OB I LT 29.0% (£ 3), /"o 7T LIk
LT345% (£ 4), T4 7T LITHLT32.7% (5% 5)
%fttOZM%@%5$ﬁ%%@%%N—yayﬁ
WCBITAEHER 74—~V ARTF—T AL "D
W%ﬁﬂ%l%ﬁbf%mrwjf%é$#%(m
Dérnyei & Ushioda, 2011) | JLEGAY R WA G- 47 LT
HEEZD, ZHIZEY, =FEHOETFTX—1 g 3
RIS FER OYERRE BN H D HEIRE Iz,

N Z THRAICEH TR &E ST ERIFREO I TH
%, Task motivation & O® promotion |Z 33V CILFEFE DO
TR LR T 4 7RBRICH D DT L, ideal L2 self
DHEREIHT 4 TR E TR LTz, T O/RF— 3wk
MBI O — A THRETH U FHEFHICEE
Toh o7z (p<.01/05),
£33 ETRN—v g EHE

\HS < FEE OV O BR

\ZB8 L TlE. The MRC database (see Coltheart, 1981) —YMgdel Summar .
I IESVEHSETH 55, BNC L~ TroMy Mo R X DL DR Sie Fehanee
RO T =A== LDV TN DTN AR 2 4580 209 1 90 002
ZETCIIOT OISR LT Lo T, 3+ 2 IS HA 3 538 290 1 89 .002
7R s a.  Predictors: (Constant), Task Motivation
LEBBPALID Y A P TH D, b. Predictors: (Constant), Task Motivation, Ideal L2 Self
c. Predictors: (Constant), Task Motivation, Ideal L2 Self,
BRI U7 g 2 5k Promotion
’FBZ B O] Coefficients®
BNC Written Ty—H S ANOEEN IT— /A Model B Std. Error  Beta t Sig.
Frequency All Words PN CH8 254 2 S5 % 2510 L 7-35%K 1 (Constapt) ' 4.999 740 6.757 .000
T SANICIEE STV D Rle 5T Task Motivation ~ .513 174 344 3491 .001
. - 2 (Constant) 6.430 .832 7.724 .000
BNC Written Range ¥ A M7 —ZIZBW\W Ty t&— "j'/ Task Motivati
e s ask Motivation 521 140 349 3.722 .000
All Words TNNOTERIEAET B E G & I Ideal L2 Self ~ -.451 140 302 3224 002
[ i=E8 3 (Constant) 4.107 1.080 3.801 .000
A= RANTIFR STV Db FEE Task Motivation ~ .625 137 419 4.549 000
BNC Written BARE DA T A 50000 FED T Ideal L2 Self -.695 154 -466 -4.513 .000
Bi-gram Proportion — &—Y% 7 LNIZERIT B RAEIE & K Promotion .585 185 334 3,169 .002

Iz L7

I— RANTIER SN TV DI b4

BEDEW T A 7 F 2 50000 FEOT

v —H I ARNICBT L REEE
Iz L=$a%k

BNC Written
Tri-gram Proportion

4. R L BE
4.1 EF =g L EBREYEIREE O B BT TR R
3,4, S IFENENAALHCTHLET N— 3
VR EBRAEE CH DREREOME ., NA T T A
NFA T T AFEEE I LT EREOTRREICRIT S E
R ATRE R A £ Db THD, WThDr—2A
B W TS, task motivation, ideal L2 self, &= L C
promotion MDE F_X—3 g VEKBENTALK E L TR
A E TH -7z (p<01/05), LovL. FEEOIER
BEIXW T OSSO TOHREABEER S S
Nighot, F-EFEORNDEELLTHEHLE
TOEIC IP O A 2 7 IZHE W T H RIS BIEA S

a. Dependent Variable: BNC Written Frequency AW

£ 4 BTFRN—V a3 bR T T AEDL FEREOVEHE D
53

Model Summary

Model R R? Dfl Df2 Sig. Fchange
1 406 165 1 92 .000
2 5070 257 1 90 .001
3 587° 345 1 89 .001
a. Predictors: (Constant), Ideal L2 Self
b. Predictors: (Constant), Ideal L2 Self, Task Motivation
c. Predictors: (Constant), Ideal L2 Self, Task Motivation,

Promotion

Coefficients®

Model B Std. Error  Beta t Sig.
1 (Constant) .548 .021 25.898 .000
Ideal L2 Self -.026 006 -406 -4.234 .000
2 (Constant) 452 .035 12.865 .000
Ideal L2 Self -.027 006 -411 -4.521 .000
Task Motivation  .020 006 304 3343 .001
3 (Constant) .346 .045 7.663 .000
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Ideal L2 Self -.038 006 -582 -5876 .000
Task Motivation  .024 006 377 4264 .000
Promotion .027 .008  .350 3.458 .001

b. Dependent Variable: BNC Written Bigram Proportion

F S5 FTFRN—Tarb bIA0TMESEEOWREE
)5

Model Summary

Model R R?> Dfl Df2 Sig. Fchange
1 3342 111 1 92 .001
2 4440 197 1 90 .003
3 S572¢0 327 1 89 .000
a. Predictors: (Constant), Ideal L2 Self
b. Predictors: (Constant), Ideal L2 Self, Task Motivation
c. Predictors: (Constant), Ideal L2 Self, Task Motivation,

Promotion

Coefficients*

Model B Std. Error  Beta t Sig.
1 (Constant) 192 .015 12.410 .000
Ideal L2 Self -.015 .005 -334 -3375 .001
2 (Constant) 126 .026 4.873  .000
Ideal L2 Self -.016 .004 -339 -3.585 .001
Task Motivation  .013 .004 294 3.108 .003
3 (Constant) .035 .032 1.076 285
Ideal L2 Self -.025 .005 -547 -5.443 .000
Task Motivation  .018 .004 382 4267 .000
Promotion .023 .006 425 4143 .000

a. Dependent Variable: BNC Written Trigram Proportion

42 EFRN—v 3 VEROFBERERICK T 28 & 0iE
i

FRROBREZHEEZ T, HFETFX—va VERE T
AT 4 TITBT DREEDOUAEE & o B A E 84
%, %7 L2 motivational self system D E /¢ 3 > 7R —x
¥ R DO—D>TH 5 ideal L2 self D A A FEFLARE I
TARHT 4 77 BfRMEZ R L7, Ideal L2 self 1358
D3l < EREMEHE & L TORRMGIZIE DO T BT
ThHHN, ZTOHERIZEDETX— 3 OBEMNTT
AT 4 RS DEEOWIED M FIZFH 595 A
RMENH D LWV R THD, HIZ promotion KT task
motivation (ZB W TIX, ZNHDOERIZHK S EFR—
¥ g v OWEINEFEE OV DK TIZD72 203 % rREME
B DENRE I T,

4.3 Ideal L2 self

KGN BITDHTA T 4 > FiREITE L2 MER %
MFTCRIZ 7 aEEX, 70— N7 2%, EIE
EMADEVNI T ®CATAT 4T DT Fe—F%
HnWTitbivle, 20%, £FEEFE UL LTIAT 1
VT DRI T HEA~DOI Y A FICERNAT
TWeThA A EEBEZLND, EEOVEMIEIZA 21X
BERCUMEBE LBCDOTA T 4 IR ANS,
HDHWVIFEESEEZF N TRV @R EELE LFEHT
L ZFORESLESWVISLTETIEELZ DN
b, ZNEAIEE T DL, Ideal L2 self Xy & &
LTOHOEBRFROESZR L, TOEGWMET
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NWITBEDOHEOREM D 2D FEEIICEE~LY
MM END EEZOND, EDOEKRFIRICEIT S
FEEOVWMED EH LW AN BLETLHE, =uE
—DHEIZB W TEIZFEER N> TWDHDH VLA
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4.4 Task motivation & promotion

Ideal L2 self I L T, task motivation } U promotion
BERE LIZEF_R— 3 OHEINIFEREOYEE
DAL T ~EN D AIREMEN /R S vTe, RERE D UL
DIXET EFT b, L0 — BRI S5 MR
DEWHEEZ RN LEHAT 2 F2~T, IIHT7A47
# ¥ T RREIC B\ TIEBER O BLEE & 3 28 m 3
w5 F LR LTV D, BRI R A B
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BEOERDPEH L OTIERNTEAS D D,
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!X Gardner (1985) @ socio-educational model (ZF&5
< instrumental motivation 7> 5 JIk4E L, Dornyei (2009)

(23 Tideal L2 self & O BEFGHIREAS 1T 23T DAL,
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4 1. BEEFEE (N_file00001)

<A>0 K. Good afternoon, sir. Can I help you?</A>
<B>Yes. <F>Erm</F> you know, <R>I</R>1 just
purchased <F>er</F> this shirt. And basically, I bought
this shirt because I thought it was gonna go with
<F>er</F> these pants that I already own. Because the
colors looked like they would go together. But <R>it</R>
it turns out that they totally clash. You know, it's really,
really bad together. And you know, I just bought it, you
know, maybe five hours ago. And I brought it home, and
now I'm back because <F>er</F> <R>I</R>I'd like to
exchange it. <CO>I</CO>.</B>

<A><F>Well</F> <SC>you</SC> <F>er</F> basically,
so we have a policy against exchanges as you know.</A>
<B>0O K. What is that?</B>

<A><F>Ah</F> that's just a store policy. <SC>It's
written</SC> it was written <R>on the</R> on the
door.</A>

<B><F>Well</F> I mean, it still has all the tags on it
except for the security tag that they took off. So you could
easily just put it back on that shelf if you wanted to.</B>
<A><OL><F>Well</F></OL></A>

<B><OL>Is that</OL> a possibility?</B>

<A>yeah, <R>it's</R> it's possible, I guess. But
<F>er</F> I mean <R>the</R> the colors don't change in
five hours. You knew the color when you bought it.</A>
<B>Right, right, right. Yeah, I understand that. But
<R>I</R> I think <R>I</R> I really didn't realize the
exact color of the pants and <R>how</R> how they
would look together because they do look really bad. And
<F>eh</F>1 mean I see other stuff in this store that I
really would like to exchange for. So it wouldn't be like
you are <SC>m</SC> losing money.</B>

<A>You could change the pants. I mean</A>
<B><OL><F>Oh</F>that's true</OL>.</B>
<A><OL>does it have to be that pair</OL>?</A>
<B><F>Well</F> really like these pants. And pants are
much more expensive than shirts. So</B>
<A><nvs>laughter</nvs></A>

<B>I'd really prefer to exchange it for something else in
this store because, you know, <R>I</R>I know exactly
what I want. And <F>er</F> <SC>it's actually</SC>
<R>it's</R> it's more expensive. So [ think it would help .
you guys more <R>if I</R> if I were able to exchange
and just pay the difference.</B>

<A><F>Er</F> give us a little paper work though.</A>
<B><></><0OL>0 K</OL>.</B>

<A><OL>You'd have to</OL> deduct the original and
then <OL>add this</OL> all again.</A>
<B><OL><F>Mh-hmm</F></OL>.</B>
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<A>Maybe something exactly the same price
<OL>would be possible</OL>.</A>
<B><OL><F>Hmm</F></OL>. You know, that would
be fine <R>as long as</R> <.></.> as long as I could do
that. <R>I</R> <SC>I</SC> <R>the</R> the colors
really look bad together. <R>I'm so</R>1'm sorry that, _
way. But, you know, I wouldn't come back unless I had
<laughter>to</laughter>.</B>

<A>0 K. <F>Well</F> so <F>well</F> you'd better
have a look around and try to find something that's same
size, same price.</A>

<B>0 K. Thank you <OL>very much</OL>.</B>
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1 2. BEEEREE (N file00003)

<B><F>Er</F> unfortunately, <F>er</F> <R>I</R>
<R>I w</R>1 would like to exchange it <F>er</F> for,
you know, <R>a</R> <R>a</R> a different backpack
<OL>if that would be</OL> possible.</B>
<A><OL><F>Erm</F></OL>. You said it was a very
fine backpack.</A>

<B><F>Oh</F> it is a very fine backpack indeed.
<F>Erm</F> unfortunately, <F>er</F> <F>mm</F>
<nvs>snap</nvs> <F>er</F> <R>i</R> <R>i</R>
<R>i</R> it doesn't match <F>er</F> most of <F>er</F>
the clothes <R>I</R> I would like to wear it with. I want
something that's more suitable <OL>or
<R>more</R></OL></B>

<A><OL>I see</OL>.</A>

<B>more suitable for me to wear.</B>

<A>I see. <F>Uh</F> you knew that it didn't match
when you bought it.</A>

<B><F>Er</F> <R>I</R> I didn't have <F>er</F> my
outerwear with me <F>er</F> <R>when I</R> when |
purchased <R>the</R> <OL>the backpack</OL>.</B>
<A><OL>And <R>you</R></OL> you have
forgotten</A>

<B><F>Erm</F>.</B>

<A>what color <?7></??7> design.</A>
<B><nvs>laughter</nvs></B>

<A>Yeah.</A>

<B><F>Er</F> <R>[</R> <R>I</R> <R>I d</R>
<SC>I don't nec</SC> <F>er</F> <R>I</R>1 made _
<R>a</R> a bad decision when I purchased the bag.
<R>I'm</R>I'm not gonna deny that. <F>Er</F> but




<R>] w</R> <SC>I would like to <F>mm</F> just
excha</SC> <R>I</R> <SC>I've</SC> I haven't used it.
<F>Erm</F> and I would just like to exchange it for a
very similar product, <F>er</F> just a different
color.</B>

<A>As you know, we have a bargain on at the moment.
And during the bargain sale, we have a policy against
exchanges.</A>

<B><F>Erm</F> <R>[</R> <R>I</R> <R>I</R>1
understand that you have <R>a</R> a policy against
exchanges. But, you know, if you could possibly make an
exception <R>in</R> in this one case, <F>er</F> <R>I
would</R> I would greatly appreciate. <R>I ha</R> |
have been a very good patron <F>er</F> at this
establishment <R>for</R> for many years. <F>Erm</F>
<R>and</R> and if you could make an exception for this,

<F>er</F> I would like to continue conducting m
business at this establishment.</B>

<A>It is <F>er</F> unused?</A>

<B><F>Uh</F> yeah, it's completely unused.</B>
<A><F>Erm</F> <F>well</F> sir, <R>if</R> if we can
get something exactly the same price,</A>
<B><F>Er</F> <R>tha</R> that's <OL>all I'm looking
for</OL>.</B>
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<A>0 K, right, <F>er</F> yes ma'am, may I help
you?</A>

<B>Yes <F>erm</F> I bought this dress yesterday but it's
not fit me so <F>mm</F> <R>can I</R> <R>can I</R>
<.></.><SC>can I bring it back</SC>? <.></.> Can |
take this back?</B>

<A>0 K. I'm sorry ma'am <F>er</F> but we have a store
policy. <F>er</F> We don't accept any returned
<F>er</F> goods.</A>

<B><F>Oh</F> really? <SC>So0</SC> but <F>um</F> |
didn't have time to fit yesterday <R>so</R>so <R>I try
to</R> <R>I try to <F>mm</F> not to buy</R> I try to
not to buy yesterday but <R>the</R> <R>the</R>
<R>the</R> <R>the lad</R> <SC>the lady <F>erm</F>
tried to</SC> <F>a</F> the lady <></> <R>made
me</R> made me to <R>buy</R> <SC>buy it</SC> buy
this <></.> unless <SC>fitting</SC> <SC>not fit</SC>




<R>not try</R> not try it on.</B>
<A><F>Oh</F> I'm.</A>
<B>So I think it's <R>your</R> <R>your</R> your

fault, I win? <OL><nvs>laughter</nvs></QL></B>
<A><OL><F>Oh</F> O K</OL>. <F>Er</F>. All right.

Do you have a receipt for this?</A>
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<B><F>Er</F>. <R>I bought</R> <R>I bought</R>
<.></..> 1 bought ski wear <F>er</F> yesterday. But
<F>er</F> <.></.> <R>the</R> the <R>size</R> size
don't fit me. Now, <SC>I want to</SC> I'd like to the
change the sizes. <.></></B>

<A>0 K, but I thought you tried it on yesterday, before
you bought it. What happened?</A>

<B><></> <F>Err</F> <.></.> I tried with only
<SC>my</SC> <F>er</F> on T-shirt. But <SC>I</SC>
after <R>I</R> <></>1 came home and <R>I</R> I try
with <SC>trainer</SC> <nvs>laughter</nvs> sweater,
but <F>er</F> this wear is <F>smm</F> little tight.</B>
<A>I see. <F>Hum</F>. Actually it against our policy,
$0.</A>

<B>I know but <F>er</F> the wear, <R>I</R> I didn't
cut the tag and <F>er</F> the condition is not changing.
So please change it. <nvs>laughter</nys></B>

<A>0 K, I'll go to talk to our manager then. I'll see we
can do.</A>
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<B> So can I <F>uh</F> change these <F>uh</F> with
<SC>others</SC> <F>uh</F> <.></> <R>other</R>
other size's shoes?</B>

<A>I'm sorry. It's against our policy.</A>
<B><F>Mh-hmm</F>.</B>

<A>We don't do exchanges.</A>

<B><F>Ahhh</F>. What's your policy?
<CO><F>Ahhh</F> will you</CO>. <F>Uu</F>. <R>I
didn't wear</R> I didn't <?>wear 'em</?>. <CO>Just
<R>I</R> <R>I</R> | was <F>uu</F> looking at</CO>.
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<SC>But</SC> <F>uh</F> so I didn't <F>ahhhh</F>
<SC>I wa</SC> <F>er</F> <R>I ju</R> I just tried but
<F>er</F> <R>I didn't</R> <F>uh</F> I didn't
<SC>wear</SC> <R>wea</R> wear them. I didn't walk
<SC>with</SC> <F>ah</F> on them.</B>
<A><F>Uh-huh</F>.</A>

<B>So <.></> <R>s</R> still can I change
<R>these</R> these shoes with other types of
shoes?</B>

<A><F>Ahhh</F> <F>well</F> since you tried them
on,</A>

<B><F>Mh-hmm</F>.</B>

<A><F>ummm</F> you should have changed last night.
<nvs>laughter</nvs></A>

<B>But <F>ahhh</F> tried <?>them</?> on is permitted
in this shop.</B>

<A><F>Mh-hmm</F>.</A>

<B><SC>0f</SC> <F>oh</F> <F>er</F> so it's the
same thing to try them on <F>ah</F> in my house. So
<SC>I want</SC> <F>ahh</F> <F>mm</F> [ know this_
<SC>is very</SC> <F>ahh</F> is not good manner
<SC>but</SC> <F>ah</F> and against your policy but
<F>ahh</F> I didn't <SC>make the</SC> <R>make</R>
make them dirty. So can I <R>change the</R> change
them with other types of shoes?</B>
<A><F>Ummm</F>. It sounds reasonable but I don't do
these things, my manager does.</A>
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<B><OL>So I</OL> would like to return it if it's
possible.</B>

<A><F>Ur</F> unfortunately, that's against our store
policy. Didn't you try it on?</A>

<B><F>Well</F> <F>urm</F> when I tried it on, |
thought <SC>it was</SC> it would look O K.</B>
<A><OL><F>Uh-huh</F></OL>.</A>

<B><OL>But then</OL> <F>uh</F> when I went home
and tried it on again, it <F>er</F> kind of tight.</B>
<A><F>Uh-huh</F>.</A>

<B><CO>So <nvs>laughter</nvs> if you would please
let me return it for</CO>.</B>

<A><F>Urm</F> yeah. Actually <SC>it</SC> I think
it's a sale item. So it's especially <nvs>laughter</nvs>
<F>ur</F> <SC>impossible not to</SC> you know,
<R>i</R></A>

<B><OL><F>Oh</F></OL>.</B>




<A><OL>impossible</OL> for us to give you a
refund.</A>

<B><F>Well</F> if there is any other sweaters I could
try on right now that I could exchange, could you show
me <SC>other</SC> the other one?</B>
<A><F>Urm</F>.</A>

<B>Is that possible?</B>

<A><F>Mm</F> no <laughter>exchanges</laughter>
aren't possible either. <F>Urm</F></A>
<B><OL><F>Oh</F></OL>.</B>

<A><OL>I think</OL> it's mentioned on your receipt.
Yeah. So I'm not quite sure how to help you.
<CO>But</CO>.</A>

<B><F>Well</F> <SC>really</SC> it doesn't really fit
me and if [ have it at home then it would be no use. </B>
<A><F>Mh-hmm</F>.</A>

<B><CO>So, if you would, please let me change it
for</CO>.</B>

<A><F>Urm</F>.</A>
<B><R>I</R> | understand it's a sale item but</B>
<A>Sure.</A>

<B>still.</B>

<A>Right. <F>Urm</F> it's just that I'm off duty in like
two minutes so</A>

<B><nvs>laughter</nvs></B>

<A>yeabh, I really have to go.</A>

<B><F>0h</F> <F>well</F> <F>urm</F> [ understand
you're busy, but <SC>if you</SC> <F>er</F> you know,
I'm a customer, and <nvs>laughter</nvs></B>
<A><F>Uh-huh</F>.</A>

<B>do you know <SC>how</SC> many other people
who could talk to me right now?</B>
<A><F>Urm</F></A>

<B><CO>Do you have any other</CO>?7</B>

<A>yes. Maybe my colleague over there or my manager.
<F>Well</F> my manager seems to be in a meeting.</A>
<B><F>Mmm</F> <F>well</F> could you get your. .
colleague or possibly your manager is better.</B>
<A>0 K. So <F>urm</F> yeah, I'll let my colleague
know first, and then we'll see if we can
<OL>catch</OL></A>
<B><QL><??></??7></0L>.</B>

<A>the manager as well. O K?</A>

<B>0 K.</B>
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| <B><F>Ur</F> yes, ma'am. <F>Ur</F> I have just |
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bought this sweater about <F>urm</F> couple of
hours ago. (¥ — L i&H—#lK) <SC>I</SC>1I'm
sorry, but I just didn't like this color all the sudden.
<SC>I</SC> actually I had <SC>ss</SC> not exactly
the same, but similar sweater <F>ur</F> which I
forgot about. So <F>ur</F> <R>if</R> if | can
<F>ur</F> return this product and if I can have
refund,</B>
<A><F>Oh</F>.</A>
<B><F>urm</F> that'll be great.
<CO>But</CO>.</B>
<A>Right.</A>
<B><QOL>Yeah</OL>.</B>
<A><OL>But</OL> actually, I'm sorry, it's against our
store policy so</A>
<B><F>0Oh</F> <OL>really</OL>?</B>
<A><OL><?>that's not</?></OL> <?7></?77> </A>
<B><F>Ur</F> it's a hundred percent? <OL>No
exceptions</OL>?</B>
<A><OL><F>Mhm</F></OL> sorry.</A>
<B><OL><CO>Really <F>oh</F></CO></OL>.</B>
<A><QOL>It's</OL> written on your receipt.
<CO>So</CO>.</A>
<B>Right. But <SC>it's</SC> <SC>I haven'</SC> of
course I haven't worn yet, and I have original
receipt.</B>
<A>Right. <OL>Right</OL>.</A>

(55— W)
<A><F>Mhm</F>. But have you ever tried it on?
<SC>I</SC> I'm sure you tried it on, <F>mm</F> the
sweater.</A>
<B><F>Well</F> <R>I</R> I tried it on <R>at</R>
<OL>at the store</OL>.</B>
<A><OL>Right, at the store</OL>. <OL>Right,
right</OL>.</A>
<B><OL>Yes</OL>. <OL>Right</OL>.</B>
<A><OL>And then</OL> you really like it,
right?</A>
<B>Right. But I totally forgot about the sweater that I
bought <F>ur</F> <OL>three weeks ago</OL></B>
<A><OL><F>Ahh</F></0OL>.</A>
<B><F>ur</F> which is very similar color with
similar style.</B>
<A>Really?</A>
<B>Yeah. So yeah, I'd rather return this product and
<SC>I'd like to ha</SC> I'd like to get something
else.</B>
<A><F>Ahh</F>.</A>
<B>Yeah. That'd be wonderful, but <F>ur</F> if you
can consider that.</B>
<A>Right. But actually,</A>
<B><OL><F>Uh-huh</F></OL>.</B>
<A><OL>I am a</OL> part-timer, <OL>you
know</OL>.</A>
<B><OL>Right</OL>.</B>




<A><OL><CO>S0</CO></OL>.</A>
<B><OL>Yeah, <F>ur</F> <SC>which</SC>
yes</OL>, totally T understand, yeah, So <SC>if 1 can_
<?>find</?></SC> is there any chance that I can talk

to your manager of this store?</B>
<A><F>Well</F> actually she's out right now.

<OL><CO>So</CO></0OL>.</A>
<B><OL><F>Ahh</F></OL>. Do you know when
she's coming back, or</B>
<A><CO>Probably</CO>.</A>

<B>is there any way that I can make an appointment,
please?</B>

<A><F>Uhh</F> maybe she'll be back in two
hours.</A>
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5. ¥t¥
K7 o — FiABEORERENG, BUSRBIT 57 10—
SOV AMBEROFEBZ B L T BB, FEHERH
g e Zu— b BREICREL, 2 Ia=r—T3
VEEBERODT-OIC 4 FRER AR OIREEO T
STWAHIZ ERbhote, /IWNERIEIZKTHHET
X, [EFEaIa=r— g Tz L) Tz
b THERFEICRT o8E] ZEHAL WL —H, F
R L ERRICBWTIXENBITINA T, FiteZ &) [
L] IRTFp—= AT A MO OFXREL B
LTEY, /INMEREFERU EOBECTCORE - £
SOFRED T F—H ADENPHLNE 2572,
FIRBEB OWGES) - 178 AL T D E IR
<, K BIBIR TR A 72X IR AN EL S 70T D SFRE D
2\, T, K CHIGRE 2 Y 3 2 EHE O
RAEE H—EH LT (AREM, in press). FRHI/INFAR
DEE DHFES - FEHm ENRAICRYEE R iTH
X BRWEETH D, I HITIE, 2019 4FE LD K2
DHEBRFBFRICBNTCaT ) X a7 AR EASH
L0, BB ESCBIBE OYGE S LR & 0
BB LTV D005 H%IER S5,
HIBENEEH L TWDEH ) —DDETH L/ -
e B O RNEE FF o 7o AMNEREHE ORESE - HEtE L |
EEOFR TR ML REHETH D, ARE/BRO
BRGNS, REEZEGDT/N - EEENLETH
D, BIBELEEHR L TWAS Z Enbholz, Ll
KEFBEURGZB O TL, ZBEEAIC & > TERER
ZRELENIEFICRON TRV, BGEREAN TofE
TBE IR R EHE L2\ (B, in press),
FEREIITHRE B RRED -2, BEER ST
WHHEEEREEIIINZ, REBSECBMAE & ORI
Lo lmEZEBMaE e Z LA TE ARERFEL., &
E T/« R - @SR - REBE N LE
BHLTW ZERMELRBTEASS,
ASRIOREEZEE 2T, 5%OMEDO T HE LT 2
DODORFEMENE Z BN D, | DIEREFHE T, Tk
o Tk L TIThIL TV DB RHE S, & D R I 4F
{ELTIThN A HEEHMEDEE G HIFAT 5 L Ebh b,
B9 1 o, I EERNRBROFEETH D, AFE
FHBEEREEZRT - 0OD, 7o hr— NREEOR
DIRFUZ L » T, HEIHEIZB W TIEEES - FFEED
A ED DI BRI E D L ) RHER R STV 5
DOMNETIEHASLNTT D Z LT TE TR, 5%,
HEEFAE S, A v XY a—fER E2 G0 lE)
EOZ L ZR D Z LIk T, 2D X H 7R ERREH
LML, FEBROBEEORFHIEMTE %5
LAY (W
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HATEAP Y Fa2F L5 BEALTWARENEZ TXTWAE— T, EAP HE % H 3k
HEOBBEPHELE LTERM SN T05, EAPHBIIVNE L SNDHEH - Hie - nilkz £
HEZ L2 UE e DR, BARICE S Lizar v T v o — OB RIEFEL T,
AL ClE, FE D BALEAP 2 03MERK L 72 Competency Framework for Teachers of English for
Academic Purposes ® A AGERRZ1E U T, AARICEIT D5 EAP B BEMFEIE O A & fiEt L
720 ML DREE & AT S S TG HARTO EAP A QBN W < Dl S
Nz, £F. EAP #HEITIE TH U F 2T L) ITBT D2BREONEN T & BLfF L7208 O RN
RKOLENTWD, T2, T4 2Aa—RAD [EHMLSEICLDE D] 200 L THFECHEZD LW
D BBy L EEHE A o7 SEH, FAEO THRHREE ) BRI HEI T 58 EA~D
MR, RENNEL EIND, AT, AAROEEREICHE L EAP HEa BT v

—HAIAE R I S R B,

F—U—RF:EAP, WU x=T A, HEEK,

1. IC®IZ

WES DORZOEFLIC N, FERRBICRIT S T3
W EBOFEE ] (English for Academic Purposes: EAP) 2
BRHARATUREE SN TND T, 2FMIZ EAP 7
UFk =T L&FhML TVDRFARLEMBEITIRIZD 72
<, ELRLHMFERLEROLEMENIEHM I TWD (R
fh, 2016), F7=. EAP #7 U % =2 7 LADBEF - HE (T
(. EBRERIEI G - 7o RFARFEHT VAT L OMEIL
KROOLND, ARICIIMEDO L 570V 2T A
BE e EEOHB AT B D D S B OB RE R 3
Bl TOWRWER® D 5, HlxiE. KED The
Commission on English Language Program Accreditation
RL.EEHTVT 4 v ahy T L® Accreditation UK

a T v — A
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D& 978, BEAP BEKERLT v 7T DR 2 7RGk
BEVEEE S TR, JEEIC X, EAP B8 4  BALEAP

(British Association of Lecturers in English for Academic
Purposes) HAFTE L. EAP GRAEIIENY KT » V7 EDS
MR —RIC B RB SN TR Y . EAP EE O KF
REIDND) ZENTE D, I—ARFRLEM Lo
7= EAP ZE DREFHOH TS| EAP HE 5 BE DO
ARHCEE TH D Z LT, Lo RYSEA TH R
I Tno, ARTIE, FEOMTo T AARIZET
% EAP ZE OSATHIE 2 BBl L . B 72 EAP B %
ORI TEH 5 BALEAP @ Competency Framework
for Teachers of English for Academic Purposes (EAP # 5
Ay eT =Rl LUT, CFTEAP) O HAGE~D



FRZBEL-EHEOBER L., LITHEEEZSR L T
CFTEAP 75 7.5 HAD EAP #H BB OBE O %
1TV, S%DOHEANR EAP BB 2 ©F v —FiAH D
BHIE~DIRIB & HE 35,

2. SEITERSE

EAP #HEICxHT 2L OmEY 2520, BHA
\ZF1F 5 EAP HE AT 2R b iEFIThh T %,
FOHRTH, BEEONPLE 2o TiTo 72458 (Hori et
al., 2016; £/, 2016; SFPNf, 2018) X, AHARD K
HEREICA o 72 EAP 6 OB RS 1A
T, W (GEE - B - BB CENORZFICEITS
EAP #E DFERERFENIEE LTSEILRD, Zhb—
HOWFETIL, ENTEAP #HFE L Fh L T\ 5 8 K%
(ESZ 4 B« /83 2 ¥ « FAST 2 %) 12 LT, TERMN
R HT AV —IZHESWTERIK - A ¥ B a—iE
BIT o7,

#=. HRRHEOER AT 2 —

HHES AT Y —NE

A1 & REAIT B9 2 SLRE S
PEHERROKERS - BN
WAE - BPRLE - SIRTGERA LRl
PERAE RO G - F
JeRERL E S A
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(RFVGEHE 2 EAP SRENFERAAIZ B4, 2018, p. 46)

BWAT ) —13LIE12H720 EAP B ¥ =T 45D
AFEMRBREMARE L2 b Lo TS, Zh
LORENLEONTHEREZ S LIC, ENSEAP Y
X2 T LAOFHEOEIR & | EERFEA T 72 3R % H
L7,

2.1 EAP 7 U % = 7 LB RFfL A & F
BREBLIOAS v 2 B a—ENELNT-T —#
[ZOWTIE, SR 25 FEDORFICB T D BENES
DYCERBUZ DN T () | CCERHA, 2015) 205
(B F2FAEREOTR] & THVFaT 0%
Bk - AMERE ] OB O E R A R H H A
BENNT BTz, & BT, BALEAP Accreditation
Scheme Handbook: Quality Enhancement for English for
Academic Purposes Courses and Programmes (BALEAP
EAP 7’1 77 NERGERGEREE NV 7y 7,2016) T
REEN TV IR Z SR L TRFEZINA T, 4%
AHETIE, UTOlY RESILHODOHT A Y =Rk
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STV 5, 1. Institutional context (KPR DIE T
BT 5D EAP 7'm 7T LEE OALERT) . 2. Course
management (‘& & {RiEJ 2 E ), 3. Course design (=
— RN HS < F2 2% E) . 4. Teaching and learning (B
DEFR « BREBR R O/ A) . 5. Assessment, evaluation,
and progression (FTIR 7 TR D H AL 5 FHTHIRE ) & X
ML U258, UEo BT IV =T LicigtsnTnd
PR 7R FRRIC S W e T — 2 it T e —T v A
VR 2 — BT o R, BUED A ARD EAP HE
WCRITTWD RIE, 1) HGE & HEMOBHE O
B, 2) (KRAYZ: EAP LB, 3) AAM EAP #
M. o4) BB RGERE, L IURICENIND 2 &
W BN o T (R RGEHT 2 EAP &N JEHr
MEES, 2018), ENHEERPETITIH L DD,
ARIFFETIE, 2) R EAP BEBMICIERT 52
e L,

2.2 EN® EAP #EHE R BT % Mk A

HARDIEFEAATIZ RO S HpREHCH o 7=
WOFEE L LTI, JACET #BEMEMES (2014) 2
A% L7z [SBZEIDAR— b7+ V4] (J-POSTL) 23
BEIZID, BROOHTLORLR LT, HEORVIKY
LR E OGRS, R E OB 2T 2 BE R,
MR IE A FTRER AR — F 7+ U F & oo TV 5, K
RN— b7+ U A ORI TITF R, Bk O JEFEHET
BRGREDOBEL L BURIGEHRAI Th 5, KFHGE
B, L0 blF BAP HE & x4 & L7-fk7- - 7= Hkne B
L. BERFEOETHFED I —T 4 7R EICELE
STWHONBURTH D (REFEHRGFEHE 2 BEAP &
MR ZE B S, 2018),

3. HREOER

U boWRA2EE 2, HAD EAP HEITRDHND
AN TSI e 5 (o RS Iy = = < R B b )
EATo7c. BARMICIE, Jeibd BALEAP 7235d%E L7z
Competency Framework for Teachers of English for
Academic Purposes (CFTEAP) % H ARGEIZERT Z & %@
LTHAEEZREEL, F#EHAORAROEBERE TO®MA
AL o OMET A2 L2 AL L,

3.1 CFTEAP (B2 EAP#HE a2 BT v —
£9°. CFTEAP ([ZBIJHa T v —DEHE W
I L TR MER S D, = BT 27— (competency)
X, BARFETIERES) - BF - WMER EERTZENT
X B M, CFTEAP 2BV Tk, [#EfEE OEE % 58
IR T O TBLS &, i AF L L&
FIREJ1) (BALEAP,2008,p.2) & EHRIANLTND, ZOD
BERAHWDT=OIZ, AW TIEIZ T TEDEE
arerrv—THrILELT,

EAP HEB B OPSHA D =— X% %17 T, BALEAP
IX. CFTEAP DOBA¥EN O MR E TITo 70, Pz
FMINTWD L HIT, £ 2005 & 4 AxD 2006 4 1



AWM S vz BEAP EEHICXT 5 —BRBEHE O
RATHASDUWT CFTEAP 23B¥E ST, DRGSR % 2007
£ 4 J1Z Durham TR 4172 BALEAP 222 Tt
LTCEORABEEENMZ, ¥ 2008 FITFKITE > TV
L. BFEOFNENS, Z ORI, RRERE )2 EAP
FEHEENEZ DAL « FT77 T 4 A M LTI-I6%
M7l B2 5 2 LN TE D (Ding & Campion,
2016), F7-. CFTEAP D ERMEHAEME LTET BN
TWDH DX, FTHEHEIN TO EAP ZE ORKAERH %
DX, HEMEBOENE L TOR—F 75U 4D
BETHD, = LTEAP ZHEDZEE LA, EAP # B
TR —ADHEFF ERERE L. TORBRIIEILL .
RERI TR &R E Wz B, KIZ, CFTEAP @
Bz TR T,

hFash Tnj5L0

o STH AR RENZ—-X YI/RETD HEOEE
*BMRHICL «2EQH JILER HEOEE
HEL Ees * THANDILE
CTHTIVHF  REQEEH  ETIANOE
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YN

g‘ﬁﬁtéﬁ

[X|. CFTEAP O#f5E

CFTEAP (Zi%, ["#IRY32EE) TEAP 4] T ) %27
LR (777 L0%E M) LM>ORE AT Y
=0, KHT AV =T ~MUoDHEB M E
N, BETIHEB L RS> TWS, FHEBIC [~DHF -
Mg [ ~F 25880)) (55 & 72 2184F (possible indicator) |
L =ZODRT, EAP HENRbLEDbE TV EIRE 3
VT — R STV D,

3.2 Hik

ARFFETIL, 2018 4£ 4 A ~8 HIZ EAP W% « ZE R
BREATD 640, x5 1~3—=2 (G 10 2—)
ZFRR L7=, 2018 4 9 H~10 HIZHIERMH L H LIS D
EAP EE %22 2 CHEEDOR — & BARGED LWERBLA~
DIETEZ1T 5 & [FIFFIC. CFTEAP ONEOHEA 1T -
77 WRIT. SEATHFFE (Horietal, 2016; RS, 2016;
WIfilL, 2018) (2T, BIfED H AR D EAP #F - EAP
HEBERIZBWTEEEIND Z Endn, b LT
Bk RE<S A Lo TFory—ika2MmB L, 3
MCEEYIEB 2 BRrd b2 10k, EAP HE oV
T v — OBURERE L IRE O RFE A 1T o 72,

AERLER
BETORER., 5% DO HARD EAP HEB#EKR CHE L /v

4.
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HEBDORDIHEEIZ, 1) TH ) Xx=2T7 A00%), 2) %
I EE] o MEPSEIC X 5E V], 3) [EAP F4 )
O ZAOHHIMES) L) Zonarberry—
ThH-oT,

41 BV ¥ 2T LBHFE

CFTEAP Tid, TH U F 2T LM% LWwHrhTay
=TSN, TXTOEAP HENR DV 27 LiEE
DL« Jilk - BN ZFO>XZ L LTWb, LLTFRBA
V2T AR T IV —D [T RRLE Tl T A
B HHICHDa L ET U —lThD |,

o EAP #E/1, i#FS TN DFLRFEE & PEAF L,
EAP 22— X 3L 5.0 TS Fiiig X
DFEED = — XYY U 72 ST AL TN
RXeHz2 5, (p.7)

. T2 FAIEBINT, FEDOD=—XF TN
DEMHEDF T, (p.7)

6, AATIV—=ICHD 77 A NOWELET
A2 FOBA%E] OEHE T, FAOCELE - FEHRET)
EHERTHLOMa—RA, 2=y b, FRAT EZRKT
L7 7T AREEESN EAP HEIZRD LTV 5,
Fm, AV X2 T LARBEFERL T I —DIH
HiZh, R ERDIRFEREOHE - VX270
FRRENRIHE L 2o TV D Z EAREN TV D EFTA N
<OMmboTe, BlzIX, LT R 17 =
U—DHHETHD HEMBSR] I2hba BTy
—FIRTHALN, ZHOHOTRTIE TRFOM=a—2
DYNRREME LIS 5] WS, BEAP AU ¥ =25
LRI HBICHME LD, FEER B LS E G TR
FEEROH Y X 2T AORFMBMAPAEN TN D,

*  EAP #AI* XFOMik, HE. FI=z=0—
> g > DLE FEEE MWEE. EEIZO0 T
DRI & FF O, (p.4)

o EAP Z—XDHH), WE, RXFiaXFEDM=
— R D RCEES & BEDIT B, (p.4 FHIZEX
5 TH)

HVF¥2T NEEORSEEBARD EAPHEa VT
UIZED LA IR, BENRKRFEOREZMET 50
NdDH, PlzIX, BARORFEIGER B CIIIEFEZHE
BNRBNWZ ENHREENTWS, —HD EAP 7 n /' F
LFERERF T, 70%LL ERFEF BRI CTH D (ARt
2016), HEEOKRFETIEFEREM & L TEH O TWHHE
bW, £, BEOEEHABRE TH-TH, WU F=a
T LB - EE L HBE NS 2O EAP HE XD EUCIR
LTS, ZORWMIZRELS LD LN LT
ENdi=d, BRATHEHT T v — AT



. U ¥ 2T AR - EEOBLSIZOWTIE, TR
EEROBY F 2T AMEECHESEHE - FT 5 &
WO T-RREIZE EOTEBL TRBEENTH A I,

4.2 HHFEZ L D END

WIZ. CFTEAP TlE. EAP %8 & HMHE & 0 il
NHFH SN TWD, 73V — [FR%EE) OEE
Thsb [HSEIC L DHE W] T, FOar v 5
T Xy icEREN TV,

s DHOFEPIREBIL, Higka I z=r— g
ANCBTT SV D DT BB T SHET (p.4)

411IZHDE T, BHEOEPILTWAHSLSITEk L Th
BN, BEME G LEENTN DRI H X, L
BIOERHIOBENRLETHS D, 9 TRVEAIL,
MO ala=br—arFREFHE LT, EM#%
B & EAP HEMCTHEROXLEEZR D TRBMLETH D,
CFTEAP O HMBDO—> & LT, B OHER. i
HEBEIZ . EAP #(E O HEFIHIHINT PR NA 278k L C
HHITEOICHWD ELFHEINTWDHED, 2 BT
VY — O A E R EHE L OEEDORRIZIEHT A 2
EbuEZLND,

B REE TR LS, FFESHFOaI 2= —
va YRNHEBIEDON TS Yy LT I A MR
FIFENRAE L, BEAP #HENRZNOLZ0T5, B L<
IS CEBRENEZHITMTTEBL Z Lk, ¥D EAP
HEICHLRDOENDHENEE 2 L9, HlZIE. Hyland
(2017) X° Jiang and Hyland (2015), ZOfthZ < & EAP
WXICAROND, OB/FEOaIa=r—a VOTF
EEBLELTEERNOFEST E B0,

—J5C. CFTEAP TIi% EAP ZE M O /173w & &
NTWDZ ERmAlnsd, FL HETRSEE] oF
TV —IZhHHHEE [(FHEB) HAOFED, HEL
M) Tl LT L icareETrry—nigd&n T
W5,

<

Ny

e EAP #HIE, F4EFAEICHIFS L To S HEE
&, HODEMIZEHH TS " & DEEN&Ek
75, (p.5)

s HARDEHEDED, FJ, T4 T T EEEICE
X BIEDIE, T E BN WEF T 5 hE
77 (p.5)

HEMAOFENFIMEACTEET D HOET TIEARL,
FE~OREFELED CRBENTVD AL, BHARIZ
BWTH, PR TO X 5725 EAP AR O @It
B OEHR ST EHLET L Z LMD, BA
THERFETITHON TV D EAP ZE IR ORRRERIE U
—Jvay 7R, HELEBBORFETHEI L TWS
EAP 7V % = 7 LFHEE VX —RAITHERE C O ST
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7o & (RBFIFEHE F2 EAP AN ZE IR B2, 2018)
t, EAP #HENT ) RO RREILAG DEY A D—>
LLTEZDIENTE S,

4.3 FAEOHHREE

%I, HEHIEEZ ISV T O AN BIATO EAP #
B & OER E LTETF b5, CFTEAP IZBW T,
J17 A2V — [EAP #4 | OB [FAOIRHIFEE )
MWETHNTWD, — RIS RS 23k~ 7B
RH Y | Bz iX. Cambridge Dictionary T, “the process
of thinking carefully about a subject or idea, without
allowing feelings or opinions to affect you” (J&IEH<CE RLIC
EHAINT, FESTATTICOWTHEHEICEZ D &
WO T rER) LERINTND, Eio, AR - HF -
T (2012, p. 69) 1. EwE, FBIRI TR Y O
BETHY ., B OHGmBREZ ERAIZIS%T 5 KE
EETH L] L LTS, BALEAP 2BV TiE, 41
WIS T 20 TR ZeEE5  (knowledge
transforming) BE/J & L CTHEX HALTW 5D, [FHAEDHH
FUEE] Oar T v—ZUTER>TND,

o EAP EE1%, FHHI X TOHHHIEZE D#E 7
FERE L, HEHIG 0 B ZRE D & F AP HEHE S5 5 X
I, TRER, LTI g TS, (p.
6)

o EDL I IZHHIRIEE D3 E R FEEE DRI 5
SPDFHE  (p. 6)

o I NXIERFFMIC, ik E BN SIS 5 X2
EIFBPEEN TS ZEFRT, (p. 6 FEHIZ
X5 TR

HARTH, LHMEZSIIRFZERFI T D&
WVTZ7o—E LTRE#EIN->2H 50, EAP HED
HEpa L ET v —E LTRSS Z Eidd e,
Fo, HHIEE 2 SGER B IS TR RMICHE 2 DB
X720 B 25 EAP HEH WD (AU T - HHEF,
2018), HARR O P A THEAEREE 2 B2 B Y A
Th, HEDPIRMIHEZE R T LIFH LW E
FREND, HEHIPEEZ L WO BAOBEMN S, FEiE
DI7EE T, EAP HER TORMAILAT L 0LE N D
51259,

WA, /N s H s BEERICBW T, HAEECEE
INZEREBENZHEP#HES TN D, #EHNES
DEMRS ., @FFREE e AR E B - J55E
iz 2 [EERE - JFEHTHRONFEDY CUERHAE,
2018) ICEHEFENTWVWDHERADZENTED, ZD K
IR KRFFE CTCOHBRIBICBIT D K& 2B E e
WPGE A EAP AN TR L, ERM722 0% B
D ANT-HEEIEE DM iR Esh 2 RETITO 2 &
N—EROLN TN THAY, TDOLI RFELE



fEd 5z ick . JLHMEZZEROFOE 2R
BOLOLIZDHZ L EAPHBEHELEDS Z L
MNTE, EAP USOEE L ot ntEEND 2 &b
THREIND,

5. S®%OBE

AW TIL, HARD EAP #H = 7 v — st A
RESLIZ M7 T, BALEAP @ CFTEAP % % & [ EBLIRFRAR
EHEDORFEEAT o T2, AERERND, THY 27
LBHFS ) TEEM 380 K A ) [RA O REHI S
D =K OFRENBIH 5T o7, [FIFFIZ, Ding and
Campion (2016) THIEfiSHTW\WD X 92, JE[ETH
H Slz CFTEAP %, B2 EREICEBEEH T2
CEEREETHDL L BRIV Iz, L,
CFTEAP #Z&M L. EWNWHIT O AR ~RE I &
HZEIFAETH D, A%IE. ENOEAP B ¥ 2T
LBHFE « EE EEE S EAP HFZEE ~OB & By & %
TV, a7y vy —AEELE - &FELTWNL Z
EDBMETH D,

AWFFETlE, BEDOHATD EAP HE T bhn b
LI WEHB 2R L2y, A%, BAD SR
BB LIS 2B L, EAP HEa BT v —
PetA D7 v N2 A4 T E2ER L T, £, AR5
WCBWCEKRT DI ENTERN S ZHE R D3
BREHE R EIZOWVWTYH, BREEETIIZOERT S

EZAREHDAREMENRRD L bEZLNLT20,

BEZEDDLEND D,

AT RSB ERETHZ & T, EAP AV
X 2T LDERGEE T O EAP B OBERICEBLTX
HZEMTRIND, KRFEIGEHE 2 EAP HANE
FERIEB S (2018) Nk _XTWbH X912, 5%ITAAR
DRZFDEREER AV A - 7= EAP #0E OB AFREED 24
HHERH OMERILE L 72D, TOHT TV —D—>D
LT, KRS LIZBE BT vy —2 Y
ANDZ EBAETHAH, EORETHLIEHTE S
RSN DH D EAP HE 2 BT v —D
Pl Az 2 2 Ik X0 BB 72 N RE<0
HEWECORDDAREMENS D, £, AP
BRFEDILAET | Bk O KFIGEH B CH B R % Xt
GLTDHIENBEEINDD, IGHSERSCEBHE
FAELSEMBHERE (EHE., B o4
kLT, BSARIER L2V —2 v a vy I E iR
BT 2ZLI1CL0, EAP #HELE L TOar BT v—
DM o I P E #EH TE 5,

B%IC, EAP #E 2 T 3 — OB 7o Mk 7
PRI 5 2 E1E, A% O HARD EAP #E D3R IZM
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EEICORT A7DICITLRB/MLETH D, EBRIC,
BEE TR &7 CFTEAP Okl TBRERAY CHAE N A
By TR WERS DN D 5. CFTEAP DEEWIIE M 2L
I 72812 . BALEAP |X.TEAP Accreditation Scheme (2014)
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HFEOFEDSRIE T 7 7 v —OFRBIZHE, Bl ORFEE S % X 2 DIk A I RFIGE
MR SN TS, 7208, U EMa 2805 L7-ZM Th B X 2 0ok LI,
AR DI =— T RIIE A D Z ST WEA 9, ARt 2 BN =8 o S %20
Db BN RN EDBR 2N 70T, AROEW TOMmE OB OTE D kiR S
AL 5720, AEFGEIX. FOF R BEORREN: & LT, DIY ZREOHEAZIRET 5,
DIY #EE L 1L, BEO=—XZHEDLE T, HRFE TR 2 b 2841 - Bldl - S L7 b
DEERTED, BUNTIE, 77 /a0 o—08 I K> TEMOT — & FAiCuk oy A DS AT HE
Lipoll-®, BETEOHEMBARIIEA RAEEMEEZ O TV D, T ORI~ 7o # s
DEED & OO, ARAFFEIL, KEFVEFEER 23500 2 5 FREO FARIZ 7)1 72 BB 7R pESREHEAT 2 & 7

D LS ND,

% s KOS, DIY BB, Bl L IR0 Byl

1. LI

AR, KFPHEGEHE T2 (JACET) & 57 [HI[EER
KRENZ TN R T b [10 5% D HEE
BrERZD—RFPRBHEMIESE2HTT—] 1TBIT
Likmma gl kX L0 BIRMRBLAE B A% ORT
YRR OEY FERHNTH L2 BN ET D, AR
TIXHRIT . 2l & RS X 2 W 22 Bk B 7%« 1
FAOFREMEIZEB L, W& NKRD 2H8 G0 B8k %
H¥57

2. ARYE, KEEBEMEZHEETHON

ITFEORFIGERE I, FEOEZRILET 7 /1
C—DRIBOEEEZT, VAT 4 T IVEM BRI
BRI R DEHS . e-learning Hb 72 &, RITkE A 70 55E
MPABILTWD, £, OB RFIX, B o
FERETHNDZIENTE DI OIT, xR B
BETD A, BEAERSCT A N E OB %
FREIEDRE, HENTELWVERFR2ENTWD D
DN,

— T, REFERFBHM OHBAEOHIZIX, S5O
VirvwERITWLISLH D, HEEEOZ < 1T,
MEORFOHN) 2T 252 BEHL ThHHRERE -
T TPHENTOEREZRHEE L, BEHBZE~DHEE
2 DHEICEAPBIREBREL TS, 28, Z9L
THRITONTEM D, EBEOHEETED L HITIEH S
NTWVBEDIZOWVWTIERERATHD Z ENEN, 2D
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FEHI LK L7220 RYIZFEEDT D OHFEN
FENL TV DD E W) RIZEEM Z W TV D R S
HbHELOITHD,

HEMITET AL r~22 TWDH DL, KRESRH
BHEEEND L, B, RFEHEOREEEE
R TR | B DT AT AEHE AT DRI
IMERNZ S D, Hx OFRFEHEIX., KFEVBTEET D
MOHEREDOFNSIIRL TRELITIHENZ L,
CDOVATADL E TR, BEBREONEEZREL
WML U7 A21TH) 2 L3 L <, BrE L CAEEIR.
HEE [T HAx50TIERL ., #HHE T2 #Hx5
ZEICEREENSDESER R LSS, 29 L
WD H AT OBR OTE Y FHFIZ5ER 2 T
WHFFEHBE V7l vt Bbh b,

Ak, HRRALE HEIX, RO hEET, F8E
Wk BWRELRIET IR~ F—Th D, WEN
HWOBABEIEN LN D, 55 58MOIER L%
FHICEZ D L L BT, Bl e#d 2 HITEZ LT
SHERDH D, 77/ ar—0iz > THIRER
WCEEDRROONDE, BT REL . Hhh
LD BB R BLE N bER T AN ENH D L E
Z 5,

3. WEEEMOEREL EOES
Hbm & WAL D BARK 22 B DIE D 2R T 51
B0, AKRICBT D RBHEMOERE D&, B



F OB EHR 2 5 RE LT 5,

3.1 b - BEE LX)

Tomlinson (2011) |2 XL, SREHE O #kf (materials)
1T TEEREZEEIC L > TERH SN A SiEFE 2Rt
THHLDT T (p.2) LILKERTDHIENTES,
BRFIE LCiE, BES° DVD, 1A —/LD X H7eE
TR S | FEELEE, Vo T v IO X D ek
EAR, FE, BTV, BEO L ) REMEH Ot
2, BEERREHE ORE LS, BilofaR, FEEFM O
LEWRELEMELTEEND, BB, BHITITH
MIX#EHM (resources) & I1XFE/2 1V (Mishan & Timmis,
2015), FEMBHEHOBER % b > THEH SN DHERICH
MEMIEND Z ENZW, RERIC, B L HFBE

(textbook/coursebook) [1X[AFE TIX72\V, AfETid. #
BEEZ HBENEREZ L > THMZRIR - iSIL-b
D) EERTDH, ARTIE, BMOFTTHLRIZZOH
BFICEAZTKY , Emalto 2 82T 5,

3.2 BREOEE

W ORGERETIX, BEAM B ICIER LT BEH
MEERT2ZEH5H00, EARMICITHAFEIC
EOWREREE NI DH T L 3% W (Bouckaert,
2018), HRIELMHTIEERIL, FHEE LHBMEzNE
OGN D, UTOXIICELEOHID (McGrath,
2016, pp. 14-15 & & EIZPERK) o

(a) FHFH - HEIR I L - T
1. IR E 725 (ia Lizo, (a3 50)
2. EREDRAEH 2 5

3. MR 525

(b) FEHEILL ST

4, FEH - T A NEHEANWREIZR D

5. 78 -\Ee L, RENFEEIRTD

(c) #hililck »T

6. RM72RE % AIHEICT D
7. FERERIC 2D (T_T 1 BAED DIZAFTHE
8. Eaf - b - FEHIE LB E 72D

9. BEEFHNHMIZ/2 D

R EAERT D Z bk, FEE - oG L
STOFRENRD S, S HICHEETIE, KEHE OLEE
AEO—ERE LT, ZEM CRENFICHIRRZENAE T
ek oz, F—FRHOREHABELZRET H2RKFED
Ll v (ZOBRIEDRIEIC W TIEER), F8
BB T, BEAEE T AL HERESE
BRI IRERDD ES 2D,

3.3 R EOE G L RTR
32 CARLEFIERH B —FH T, EARITENT-HFE
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ETH, FEROREOHMICERIINZD Z EITB%E
L WA Y, e, HREINDHBETFILE
EFDZEERIHRIZ, TE DL ORFEHN
KEHEIND X IED T D), Ban=—X
~OXI EEN=— XD TR EDFTY LU ~RAEL
DL THD, FEFRE LT, HANTBREZHENSDL
IKULBZENRH D,

L7z »> T, EBEORETIL, B ORIOFAOELE
RBELMCIR » TEXICHB EZIEA T OLERD S,
BWHANZ L, #RE A o L TEB] =—XIZxthis L
TWbE WO H 25 (Madsen & Bowen, 1980), #
B OBENL, HRRFED T 2N =B D ) %20
DO, HBETE (coursebook-led) TiH7p <, Hibf
DR RANCH R EEF 2 72T (coursebook-based)
ETEEE R D, AKOBERTOHA & HIEMAIZ LD H
BOTED R I X2 5720,

4. DIY #REDORE

FERoERARRE L2 LT, ARETIE, #biL
Rt &0 B o BRry e FZBLIZ W 7= [DIY
(Do-It-Yourself) #FlE] OREEEITH,

-
~—

4.1 DIY ZHRE &1

AR TIX. DIY BRI EZ THRE R 28k~ 72
BRIZHOWT, Hhili (PFE) BDALRED=—XIC
BOECTEIN B - UiR L7 0) & LTERT D,
ZOEFEZAMERIT. Y2 HORITHRICE N T E A
RESNTELEN, WEEEBIZE> TV RWVWORE
WRTH5, #1z1E Brumfit (cited in McGrath, 2016) (.
HFEDM DV T “resource packs, sets of materials with
advice to teachers how to adapt and modify the contents” %
HODReME A2 U T, [AERIZ, Allwright (1981)
X HEEDOTZOD ) FMnD FEDDD) B~
DiRA G U7 SURICI VT, BlEfiD 729 O idea book
X° rationale book & L COHEEEDTEY FIZE K LTW
%, F7-. Prabhu (cited in Maley, 2011) TiZ, #HE7e
HERBC IR ST 5 72 9 D semi-materials & VYo
TEBZPRESINTND, ZNHIZEET 201X, f#
RECIHRENAEZ FANCEE/RT L Z L, AR
DHEBFFRERBICADbE TRRITIEENER L Z D
NEFKZZEZ D2 N TELRMERBOBEREFEDSE 2
Thd, ERDORY, EELITINOOE X ZKELL
THEREOHFEEEZMLRWVN, T7 /0y —nEgEEL
BT, EFHEMEZE O L0 LB OEN
BABI, ZODIY BEREOZX 2RI SED Z LT
HLERAYIC TR ATRE TIE 7220,

42 4 SO RN
TIXEAMIZ, DIY #HEED 4 SO A[EEME (¥ A 71
MWHEATIV) ZRET D, Eikorisv, DIY #F
EIX, HANCEE E N TEHA ORIV - Bl - &
HILEERHHELTWVWS, TNHLOREIZIL > T, DIY



SR B I BB — 7T, ST AR T AR
TV EFRERS,

A AT BMOURERD D

b REITAREME @ <. BRICEE S TS DIY #
BEO—2DMED FiL, BREARAILDOT —4 % word,
pdf A THUAG L, 2l B & OSiR & IRl L7 b DT
b, TRV —DRFEIZLY., B OT — X EA
XM=V ETE R DO D, BETHE OURERD D
ZEWCEY BEREARICESE NG L, X DH
FEO=—XZH b MEER 7 ENAIREIZ 2 5,

2 AT B OEIR - BlY| - SR EBD 5

DIY #FEEDOIROEMIT, SHRZT TR, B
HIR LRV 2 B HRICERD ZETHA D, Bz,
DY —F 4 THBENISOT —~nbEREND
LT 5, FOHE, KHT—~IHSL 3 MEOT 7 A
N HRENICED TE L, EEORETIT, i
SRR OB EESCEE - B A DY CEM 2B L,
ZOHEMA O DIY BHREAELT D (K1), &
F L b Lesson 1 22D 5D D MLFTR <, FEHEDOE AR
FEICH DB TIEEP D Lesson 2 HIREZIEDOTH R,
F7-. Bl z2IEH D Lesson OFRAEN 4377 LI L7
WA X, £ Lesson T 2 fELL EOMEM (Bl 21X, 2a
L 2b) AHHLTHEENEDEEZMND & o =i ]
FHEbEZOND, BETHHA LR >T-HM 2T A
NOEME LTHHTAZELAETHAD, ZDXF
A 711 ® DIY HREZ, BELREMZ 1 SOHFREN
WZEDDH I LT, MEDWEIRT D &0 D MUITFHEN
bHEE 2D,

)
Lesson 1 (

A=y
(RN, AT
Mkl

N
1a > 1b
\<
)
Lesson 2

U7, HF
(RERE)

2b

<

3a (\3%

X 1.DIY #HFE (X471 OAf A=Y

2c
Lesson 3

BEAPT=A
(RERTH)

Y e NpS.

— T, ZOHE, AREREFIITHEICHTY
BED 3EOFIANRROLENDZ LI D, $7-. &
TR TR HRBHEADOHER E LT 256, O
w3 fFE7e0 . 3 A hOmE CTHRFEIZ B AN
Do TDRITRBWT, RIZIRET H XA 7 1 O DIY #
BEIL, A7 11 L0 EHBLHTHYRNRE, 2501
TR EWRT DIREIL LS 25,
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A AT : & 25 R OEE DB NI T, Bkt
DER - FF - SimE iR D

4 A 71 @ DIY BEREIL, 1 OHEREZT Tidk
<. &5 HRRAED AL LTG5 T X TOHEM D 5 3R -
Blgl « iR EIT 9 b DO TH D, HATRKFEIL, BH—D
HREZWAT IO TR, HEOHERED [EH
He) ZHBENDEATZOTH D, HEBHENX., B
HOEH % Lesson 255 E|I L., il % D Lesson (2 ¥ 7 %
T2 L EHIC, BOEMOBRBENTEERY A b
HET D, BlziE, B A D Lesson 3121k TV —F
47 TBREERIEE) TBIfE5E T ) TCEFR A2), ##f B
® Lesson 2 (21X [ 4T 4> 2] I R ITOEFLiBT)
[CEFR Bl 72 & W o =X a5 LT, ik
MRPFVA FEEL T, BOOFEEIZE D B 2L
Gt DIY #HEEZERT S (K25H),

B, ZOXA 71 O DIY BEEL, AIZITE
THARZRITEE LTV 5, BEHA®RIT 5 2, DIY
HBEICHEM P BIME N, B4 (5] : 1 Lesson
H7=0 100 M) NESN TV EWNI VAT ATH
5o Bl Z X, FEE X ZNZIVFEHIRNC 2,000 F45r D%
M7 —ARowBALTERE, 15 HO#FEMNT Lesson &
BINTLEICED T =R 2T 5, B8
NEREZZH LA, FOREICKLEREM A2 & b1
RHLTWS Z ELARETH D, HtE LTI, £
T &I DR - A OB 2R RT 5 2 & T, #fio
DIY #HREDIES A XETHZ b METHA D,

e BHA
%16 Lesson 3, 150
B% kB L] s
2 Lesson 5, 100 Lesson 2, 50/
—
P
% A | s
3 Lesson 6, 150 Lesson 1, 50
J/

X 2.DIY #HFEE (X471 OA A=Y

XA 71O DIY HEEOE/AIEE L Cid. BED
MEET Ty b7 —LDOEHR A MRET LR,
RAELZBE L Cid, ZivE THRR#EIE Lesson BN Tld72
< HREHENLORMEZ D Z LS Tho T2,
PERD B ZVETN T D 12O ITEE & OFER LB
L Bh, F. & Lesson \Z¥ 7 & AfTH4 5 Z &1L ATEE
Tholz LT, EMBRBDOIZODT T v N7 4—
LEERT HIZHTZY ., —EOPM 2 A SRR 05,
ZOaAMORMEERYEZ D -OIIE, KRICET D
2 AT IVDLX T, I DIY #FEICEFRT 5
BEOHBAEN BT Z N SBELE R0 Lk
v,



2 AT IV EEOHBA OB NIZIBW T, b ik
- BLA - SR ERO D

BRICIRET D 20X A 71V i, DIY ZREDE 2
BRI 25O MR 8 L, B0 B E T,
B HBAEDSIREE LG D T X TOHEM S OFEIR - /L
|- WimAERODI D TH D, AiRO@EY . HEOH
WAENFE—DF Ty b7 3 —2r&mHTHZ LIk
T, KIBIZZ A REZMADZENTE D, FEEM
DHFMLEHF S, A HIALO R A Z 753 &0 LT
X0 FHRAR B BIRN ATREIC 2 0 . REDOEEZ S B
JRTFAHZ ENTE D,

AATHMICHEZDI LN, @77 v b7+
— L T TEORETEALREIMPMER SN TS0
FEET AEMAN DT, HRtto~—4FrTF 47
ZRAEL ., Wt SR BORBEZ KO D Z L b T
DAY, HDHWE, BTV —BIOHEME T a—
REDT X TEERTDHZELARETHD, HR
iz & > T, DIY BRFEOEHIZED . ZE TR
BERTHS T BRI e mED=— X2k TH 2 &
MWTE D,

4.3 DIY #ZREDOHHA

BRI D, T D DOREITIEZL < OFENE D,
BEIZI_7= K 5o, AR E LTk, EDRMES Y
7y N7+ —LDNH EIF72 . DIY HEFEOEDIZ
M7= —EOMH 2 A N ZRE LTI 520,
A28 C&E IS ARENINT 2 ATeErE X +0ic H
D728, ZEE N AR < H— 5 2 I3 E O HARAE IS
T DI1ENR 0,

—JF. IR FOMNIZH DIY HREI R 2 TE
MREBERRGD EEbND, —2IZiX. HEDOH IS
V77 vo—0ORENET LD, DIY HEEIL, 2
DR « FBLH « SIROT R CEHTE HFIZERTWD
7=, HILIBWRTIZTERNER~D TaH] & LTm
LAREMED B 5, FRERERCHM 2OV T O FER DD
RRWEHETIZ & - Tik, DIY EREIZFEA LS50V
L, ZORICBELTEELIX, £7Lb [T
TOD| ZEND DIY HREEZFEHTHILET /R, BE
W2 U CEMAATREEZ R TIUIERWEE X TV D,
LrL, BECBOTERRIZEENERZHET DL &
ODREEEZEZDE, L2 HBAICTH (L LEHRTE
7272 51%) DIY FHRIEICERT 2B 2 T < Af
REMEEX oI dH 5,

DIY #EED Y H —oDOFBEIL, KFEHE OEHIE
ORMBELEEL WS, Blick_7zEB0, TETIE

% < DRZEDBR ORE—ALL@IRHN AL 2 W > TB Y |

FRENFICHBRELZ L7282 DIY ZREIX, HDE%
TIOMNIZHITLTWD ELE R D, LrL, Kk
DEWTOEMRIEL X, (M2 Hx 720y Tkl #
N 22T Lo THEIEN &L DT
&% (Barr & Tagg, 1995; HRBHFHKHS, 2012), 5%
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DRFOFEFEHE D, HEBREICLDBRNESH
EOYETIEZR . FEEZMEUNFEAN T 5 72 DO
MR TTVEDPE~E 7 FTH 2 R EN %,
s, FIRFERIIAEROFEICLI - TEDY
BHrZLEAHEE LoD, HODOFMEIC L 2HEDE
RAEICEANENIND Z IR D1ET TH D, BB
TiX. DIY #FEOHAT IFAEG L LTZLN
HUREME S B AN, SR DORFICB T HEBHEYE
MIIZE 272 & &, DIY #FEOETUZ T 72H0
I, B RO O T FEx RIS AR A K&
FTbo s Bbns,

4.4 KRHFFRORR &A% O

ABFFEORF R E LTE, EIZUTD 2 SAR%TF5
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ThHholze WiRIL, WA 2-1-2-1, 2-12-2 0 (B
HEOHF - IEH . EE 2-2-1-1, 2-2-1-2, 2-2-1-3 ¥ [§§
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FURLF RN (2017). SRR AE RReFE THGERR O RGE
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PEFERAT « IEIFIEM. (2018). TP« AR BE R AMRICH
22D =— X5 —r « AR B R RS R
(FEE) a7 - WV X 2T A0 L—] [EMNKEHES
Mat TRl 12, 75-90

e
fHERL 7 - BT BN O B A o sk
Sp M SD H M SD
NES s
EPEES AN
4-1-1 4.26 0.74 4-1-3 3.91 0.82
4-1-2 4.16 0.76 4-1-4 3.94 0.75
TEREDETE - BN % Bt 5 FEH)
4-2-1 4.10 0.72 4-2-8 4.06 0.71
4-2-2 4.16 0.74 4-2-9 4.13 0.79
4-2-3 4.09 0.77 4-2-10 3.95 0.74



4-2-4 3.97 0.79 4-2-11 3.91 0.85

4-2-5 3.96 0.83 4-2-12 4.06 0.82
4-2-6 4.00 0.79 4-2-13 3.68 0.80
4-2-7 3.89 0.82 4-2-14 3.72 0.84
X
4-3-1 4.09 0.76 4-3-2 4.29 0.69
R A
4-4-1 3.71 0.84 4-4-2 3.62 0.91
Ry
4-5-1 3.94 0.82

[2] JEERHCEE S 2 MRy FH

[FFEaIa=f—T g

5-1-1 3.85 0.92 5-1-4 3.76 0.96
5-1-2 3.94 0.91 5-1-5 3.73 0.93
5-1-3 3.81 0.89

[HEREE
5-2-1 3.91 0.86 5-2-3 3.91 0.87
5-2-2 4.02 0.79

[SeEE S
5-3-1 3.74 0.94 5-3-3 3.68 0.99
5-3-2 3.87 0.84

[ BV EEAE
5-4-1 4.06 0.82 5-4-3 3.96 0.84
5-4-2 4.05 0.87

fhik2. RN BIBER AR O Bz B AR ORIl HEE

ER M SD H % M SD

[1] SHEREDFEEL

(52236 FZIR B0 7 0k - FLAR
(1) /NFESNEEZEHE IOV T OEARM 2 205 - PR

2-1-1-1 4.08 1.00 2-1-1-3  4.05 0.94
2-1-1-2  4.08 0.91 2-1-14  3.85 0.97
2) FELDFE _SFEHHITHOWTOmM L DIEH
2-1-2-1 4.03 1.01 2-1-2-4  4.03 0.90
2-122 394 0.97 2-1-2-5 3.9 0.93
2-1-2-3 3.91 0.93 2-1-2-6  3.70 0.97
EE =t
(1) FREHAM
2-2-1-1 3.65 0.93 2-2-1-3 3.56 1.00
2-2-12  3.53 0.96
(2) EHS<Y
2-2-2-1 3.97 0.85 2224 374 0.96
2222 3.86 0.90 2-22-5  3.61 0.92

2-2-2-3 3.71 0.85

[2] SHEFEICEE Y 5 REF Ay

M3 ERGICM BR 0 FE T & sk )
(1) RHEERICHMERNGE

3-1-1-1 3.67 0.94 3-1-1-3 3.71 0.95

3-1-1-2 3.56 0.99 3-1-14 3.55 0.92
(2) SEFRICBET D B2 snisk

3-1-2-1 3.70 0.90 3-1-2-3 3.79 0.88

3-1-2-2 3.67 1.03 3-1-2-4 3.86 0.76
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BRHEOX G L Uiz, E2FMN RSt OREEITo 7, TORE, FHeRo A
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INU =25, B 5%IT S BICRFARBR 2D TNFEN S 7R F TOME I 7258 2 BEE+
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koohdZ e, ZORME, 7Y ¥ 2T LAOMWEED
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2o

RO 2 RUIRFRFEHE NGB L TR OMEE b
S AL, HEETIZIZ OFIRNFFICKE W, 95
FEOREREMICE L QL. &2 D546 CTRIZ 2~3 B,
BEMELE o S M CIXEEMIC RO MM b ki<,
P2 ERFRIENT 9 IF 10 43 IZBHEA L 5 K 50 73286 T 9%
N, ZOHTUMEREN D DEAENHEFICHELS ., F
FlzkoTEznIc 7 BN ID S, T7hbb, #%
¥R OB 53 FRANVEE OWRER] S KIEIZHI R < 4
D,
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REE 20 L ClRRIBOFE R 2 G 2 ERRkD 5
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REDOFEEIEMN O HEIG ERKRRIZHES L, »o%
DFEB R A @D D LN, IBEOMIKREEZ LN
D,

1.1 BT

FZTHZMIFT-0NN, BENFEE TH D, Hole
(1981) 12k b &, BENTEE LIZACOTFE2KE
HOOEMFELE LTI LETHD, 2F0, BEN
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T, FEEPOLOREND BRI~ T T a—
FELERD, FOL D REET, BICEREN =
O, HAECSbNEND, &0 ) MmN 2R L gk
ERNC 2D,

HAEMZEE L, FEIKEMRD L& Uitk x 7nl
OMHEZ, HOHFREME - 2 TIRE - EET 5,
TOL D RFEBEROEEN, LT LLEEN - B
BN - B L 1XE IV, LA, BEEITA
BRI D D R A R L,
RIEABEZIDRETHAD, T72bbL, BEMNTEHOD
72O DEREREHEZ OBREOIRENMNE L I D,

1.2 258 X 5 AfpsE
HAEMZEZE L CEHE T DHREICIIEA b D
NHDHEAS, LnL, Lk L 5 ICFEEOFRIEEFH
WHHIRASH D, £ T, HER Eo=dlclo L
THRNERW, KAKROHREICK S T NEFR E &
FEEOES) & MBSO © 2 SO BEEICK
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B LC, Zaa®E L,

£ [FEEEG) LT, Z@idREH-SZ &
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i CEDFEIEB O TN, FEHEDE W (Coady, 1997)
TEEEBEZADED L, SEITBEN R L EED
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% (Nagy & Herman, 1985) 24TV, Zh ZiilHd 55
BI7afl e LT, BEEZFEDTICR LG EERD D,

Thebb, Zuth U E T IR, FERE L RIRFICSE
BeAm L7 RSSO 2175 2 LR TE 2,
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EHIZ, FHEFEON ) X 27 K%, HERDW
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& Macalister, 2010), ZEtik @I E IIZZ D X 9 7p%H
I5E) T U | Nation and Macalister (2010, p. 52) D5 H
3% Elley and Mangubhai (1981) O Ti%, Zaia MY
AT T AT, Y Anpnws 7 2 Ll LT 8
o AT 15 » A OB 2B LT,

[AARIZ, SRFEHE CIA< AL S 415 four strands (4 2
#) ™% zJ7 (Nation, 2001; Nation & Macalister, 2010)
TIE 4 DOEFNPFEIINT AR Ao
Z L ERET D, FDOFEFE L IL, 1. meaning-focused input,
2. language-focused learning, 3. meaning-focused output, 4.
fluency activities TH D2, ZDHIHD 2o, 1.L 4.13%
FEICFEYS T 5,

1.4 FEZLEIFEHE TR 5 5
FOXOREHEND, RFEEEHETEKRITILHAA
TS, T HRFI OB EREE L WEICE SR L
LT, Zatit@hagA - EE L, Effiix, 4% ~0
EH AR, 2017 FEYIFAIZBRLE Uiz, WIZE OIRE)
DEAN L RfEEHRET D,

2. ZTEBIOEA L RiE

2.1 B

SEFEOHEMICE L i, Ao, FHLLIX
HIROHE % ZE L7-. authentic Z2mM ML FE L\, B
IV, FrICBEERE < ipiEg s LTHEINS,
2000 F£)J¥ @ word families (Nation, 2001) % H.0MT, #A
EOFmNEONSLELGEELZEST L Z LM
ThHHAH, ZOHBHDOEZDIZIE, a— SAFHEEOM
REFHLUTER SN ZHmEM D RETHH B 2.,
O XD BRERBITESWTBHM B ERT DS EEHIK
FLIIKFE L C, B a7 2 AF LT,

Wiz, bicbd L= 28, FEEF 0oy
T H5E, BMO LA REEEIZE - T
ThiHrZ et d, PIFEIRFICTENIRONAT
WTleh, ZEEREICEAT L TE T8 1 4
WAEDEE L | EFHOBEANIRR) B FAE~DNK
EEEBLTC, AFRLEIX 0 I bEME2RE L CE
ALY A MEER L, KEEICEAZKE LT,

D%, EMEHEL S OE KRS, 2018 FJE
WX PN OBE S EHEFEIC L DB ES T, &%
FIZHHIETED LIBANVERE L NLORESCE
oAU T B EIMZ TN o, EORER. A5
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2600 fHFREE 242 5 2 L A TE - (2018 4E 12 A4E3EH),

22 RE~DEAL

| FEREMEWEFEO R 7 ATERT D Z & 2K
HAE L LC, RE~DEBE AN LT, LT,
O VERMMETSGEZ A 2 E L TS5 LS,
VEEITEZEOMNT D7 T ADHTRERFIZE A
L, @I asa=r—ya  HEORBYEEL
LCED  EEFREIT task-based T o 7=, AR AN IZ.
BREASRREG, MEX, ZHEOHEBmIC, Mk aEm
AT o712, Zatibdis AW AT X 3 o B il R 2
HolT-, BAEGEEIIDROICEHRE (Al 5,000 55,
%1 8,0003E) L, 25 HIEES A % iE H O
& UCRH Lz, BARM 7258 TREER D E L5151 2.5~
2.6 \Z#T Do
WIFERIZIIMIC S, BEOET T A TORKHZ
Fhi~DOYEfE & LT, Zaihtaf B Y Eam s i
ATV, B TR E 1SS LRI, FPENOEEZ
RSN BIFEBIN AR OB 2TV, B &2 R
7~

ZOE D TR ARR T, BED 2018 FLEEHEEND
| FRMEIGER Y T A, EEEZO TR SAOMYHE
2R RIIC S e e £t Lo, BAERE T aa i,
AN RB RN DI 2 LR, R - AR D
LT UFEOFEICHEREN 2N ELBELT,
L0 D72 DIZERE L= (BT 15,000 55, 7 4 30,000 58) .

23 B8 FOREMR
HBARFHIEETRERICHEE LT ELZRI L,
FAITRESNERNC A B X B T L e H X E 2 OV HE A
EHTZ, ZORE, ZHOTFEIREZFEmOLHT-OIT, K

DREFFICHE LT,

FRL7zL21C, ZFOFEEDEL., FEHELPNE
FHEME LN LFEER LD DL &, BEHEICE
W TR SR D Z 2BRE~OHEL N ER T 5 &5 2
biLbd, T7obb, FEHIREZED LD, £D
KO HERENRME LD, TOFHEER LT, &
REGIZIL, BEEZ D TITR L < HD 285 (Nation,
2001) OZHMHEZ, FEENA EMICES (Reeve,
Jang, Carrell, Jeon, & Barch, 2004) Z & TH D & x 7,
L AN HRNORAER X OEE IR EHIZ, deliberate,
language-focused learning LAZ+ D38 BRERIZZ L, D
720, METIIRFICZOSEZERL THERE5 2, £
DOFRITHEEL AR 0 R LTz,

2.4 EAYE

BEOFEE LTIE, AIERIR Y F#BIER MR IS
HEBNLEE LV, BEKTRIORREZFA L CXE
fRICBEN L B, B2 RICIY 208083 L, 20
B CTHRECREOREZRTOTHD, ZOHETE
FORMER CEERER L7-H DT, ORI
BIZHE L TWD, L LIEFEOEGE ., RERR N



70 LW D, HETORHAOLE L, DA
B L CI3RRICEBET 5,

2.5 W T oEHE (LAR— 1)

PEEILZ, 74—~y MEL7ZL A — k& M-reader
ORI L0 & TREE & flsk - BEL LT,

LAR— ME, FEEEORMICE 2 CTHEHE (wpm)
SOFTHEEA), HT ., FERBG A E BB, RICH A
TTWAREZEZIAALTHS O ((FES) C, WEK
ERFEH LRI EF RO TH D,

FANRMICAET HBEOSFEILHAETHRFET
HRV, ZOBEMBIT, ZHaEIERAONE S LR
TGN AR O T, FFETOEREZRND EARA 2 b
NI, FHo TEEDIREZ TITFHRREENREZLND
72O Thb, 2P L. ZTOFETIT. £HHErERSLIC
O, FANH EMICEFECTHRET L2 LR TW
L Z &Mz TEHL,

BRI, ZOFETIEFERLE VAR — FOFLEREZ

BRINERT B0 0RM E TN RKENZ ETH D,

Z DT, BEEOH LB DY 25 TOEAIE,
LB HEN T2,

2.6 Ft TREEOE T (M-reader)

—F., M-reader )b & LicA T4 « VAT A
L. ZB OB IR 720, Bl 21X M-reader Tl
FHENFHAE DS TERONKFEEZ S 7 A4 XIZ—E
DOFENELLETEET 2 & Ft TREE HEIC ek S
b, £io. B =V TIERER E L REL TN D,
ZOXHIT, IIMERE S 2T, BHEOAME KIE
ICREFICE D2 LI TH D, ZDI=H, 2018 4EJE
IZE 2R CEMT HBICHY H B 0AHEMOH
T, Zhd 2017 FEORBRIVEHAZR TEA LT,
FEEEROBEARHZIEL, FHETITHRBIIERNHD Z L%
EZEL T, KDL R—FLOOFHEZATREL L7278,
FERAICIZ 2 A D M-reader O H 28I L 7=,

2.7 D@ AR

TV, ZHOXARICIHIT H2EHEEL, HKkdH D
LEABFE LN D TE LT O CRide sz
fEd, ERE 1 DI LT, ®ed BEER Ok 725
WIEDN B D03, £ OH O silent repeated reading (2572 %
(Nation, 2009, p. 69) , #tA DG S Z Jilf4 25 AT,
RENIEE L L TITo 70, RO & i3 L g
27,

ERAY72F511% Quinn, Nation and Millet (2007) |Z&%
LW, FIRICSZDEREFNH 5O FICE T,
FAETFEBRAED TWHEHHKELZHEICFRFS T
%, BEIZHERIA~—ZFMHALT 3 750, F4&
WXZF OB, BRI A DS T2 EFTO L EE, WA
fiECE DROEOM S THide, D%, i | b e A
T 5, ZHUL, TATHTI 0 OGRS A Btk
STATHTCRAET D L 720F W, BIZ, ZOH T aEk
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Z3TEID 144720 OEREERE (wpm) & H
H3 2%, §8. 20 s wmArdEEL ) — e L
IR L CEHELL, RHIMOBIEoRE 281515,
it b, TTEEMmAEO ¥, EHOHY 7 T AT,
2018 FEEBRYNTHBRANEA L= b, RgHFIcE
PRERIR CHRIMZ LI L7z, 2019 NG ILZ A
RTIERIZEY AT Z L ZFHEI LTV 5,
WP L TIL TSN DR Z B LT2T20,
T 5,

Rk

2.8 BT T ATODEFEA

FR U772 L 910, B EMEIIL FZOHE L EHEEE
HEOWRRE ZH TRIBICEAT, ZOZHEHFICHZ
ST, FNIEBHEN O EHFEDOLTRED =D D H
RO FEORER DY, 7uav=7 MRETETH
FLTEZEICERLTEBE LRV, Yk mmaa g g
4 R AR SUERR D T2 0124 THE ) \ZFTE L.
AP OMICEFEOBE % Z T2 5, T,
HHEICB W TIL, SHEEICL > TR D EEICH
FAM e N %, JEREO R Eim 28 U CHEfiEd 5 HihE
DROLNDZ L &EE L, BT - 72l 72
RBThdES LD, AR, FEHIZE > TITKRE
REHTHLEBEXOND, I T, ZNLHLOREIC
LEHERD AND Z 22k o T, BEOAHBW LT
HEOIFEHRROM LOMENPHTE D, T2 THE
WEHEEFEECBW T INERE LT,

3. R

WO RGEHE O FERREBIEE LT, #Hi5Y
RAEOR ENDH D, TORBREZEO-OIZ, BN
BOELEZAESEDZEN, ZHOHWTHD &
Fxb, £O2FEZRD L. ZHIEBORREEZMRET DT
Hl-oT, WOXHI R FEREZLND, £TIXAEME
MFEEOEREICB T2 m L, RICEHAEOM L4,
ZHE AR THET 52 L TH D,

AT, BENFEEEOELE 2 DO ETHRGE
L7, KEBMEOEHME I & St wt TaE4K T
b5,

B[R] EOMGEICERE R DOIL, ZEEARIRICE
FOEHAMET A NDOEETHS D, BFEOHFNENF
o AEICZBRT D EHAET A M & LTTOEICIP 3 &
%, TOEIC |Z¥EM S 7= LB 2 Ofth o T35 % FI| A
L. 7 A MNEZEMEFOMOE CEFEENE W=D,
R LREHETIEH D, FRNOEFENLT —X D
FIRRRARE T H o T-T- Dl LT,

FIT, HAEomEL:, BARAMNFEEOEIZELT
I, ARBE & FIRICHET T CTh 2 ERIC L 234
MO ARER IR Y WiET 2 L RFFC, S%OBEE LT
ST 2 TR O T,

3.1 BAEMFEEEOE(L
FEEOT—H L LT, ZHHAREOEHMEE 2



WREY T ADFE TR E T Lz, ZHilECTh DL
Wb BT, BES IR ToREIILH LI T
THo71-0, MEOEHMEOEBILIZZE D F AEEH
BEOLL LR TE D, HEETNE 1L, BRI,
BO-bLOOHET LR KNELEEND LHEES
No, TOED, gt LaidhEdssnisvy., it
RO TREFE AT TERT 5,

3.2 L E S

F1iZ, 201784 H 1 H~2017€€ 10 A 16 HD, &
AL AEHMEEABICELEDELOTH D,
ZDH L, Zat HIXEO AN IR ALMA 2017 46 Al
WhE -T2 b, BEAOEFHN 1 » Az 7z0n
LD 2017 AR 4 H~2016 4 5 H 4y &% 5 LARIT.2017
6 A~20184E9 A AL ut s LTHHT LT,

1. HEEAAET KD ZHe N E R

2017 4EJE

A 4 5 6 7 8 9 10 11 12 1 2 3
Mk 5 4 74 76 0 25 82 90 98 42 31 41
2018 4EJE

5 4 5 6 7 8 9 10 11

12 1 2 3

i 538 1261 1410 267 10 522 (406) -

3.3 AR O S H L

INTRIEE A (2017 44 H~2018 49 H) IZBiT 54
FREEI A (1~6 4RIk, N=2700 &+ 5) Ik 5 EH M
DAFHI N = 4546 Th -T2, LatllBiicBiTF50& A
o oGHMEIL. &KAME Minimum = 0, fx KIE
Maximum = 5, ¥ M =45 TH VY, ZHLFETIE, &
JIME. Minimum = 0, fx KE Maximum = 1410, SE¥ M =
283.6 Th oz, FAE—ANH= oKX, A
PEIX L FEARTTM=0.0, A% TM=01Th-o7=,
L5 AR OBRHM RO LA T2 2 A, A
BRENR L (1(15.001)=-2.512, p=.024),

3.4 ZHiREO K

ekt (1 IR ME S REGR 25T, N =450 £ 5 5)
WL AEHEROGHIT. £2FFHED 91%E H, B
EIRWNTE o220, LLTIC, St xxtg L
L7eotrads+ 5, £9. 28t N=4135 T,
ETCEHFHEABLOEH THoT=, OEABHTEY OFY
BT, 28 ARNI M =0, HAKII M=2584
Tholz, LFHEARIBOLETIZ., ZOEITIAEET
H o7 (1(15.000) =-2.380, p = .031),

— AH7= 0 OERE TIT EART M=0, A% M=0.6
T, BARIIEFZENTEY LT3 » Az 1 iHRE-Y
Tl s (BRI ET), £7-. otk TR
K225t 2 BRE LT= 2018 4R 12705 &L Lkt D H
ST M=6293 L7 . — A4720 1 » A
LA fHE D 72 2 L1272 5 (K15 4~9 A\ EWIIRIE S T0)
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3.5 ZHRE O T

SEAEL TWAEITOFHTH S, 2018 FERIHIOHE
TRESEWRET 5, RICHAN =G, BEE - £
FE7R EDOME 2F T T, FENEN TGN & LTz,
Z OB D—>THDHLH T 15,000 FEDFHE T % i i
& U7z, AT A CRERERED B A ICBR LT,
2018 EFTHI DL RHEP  M-reader (Z508k AR LT- N=
449 2412 X D5t TREEIE. K Maximum = 182941 “Clif;
SLLAULD 15,000 FEOF L 10 5L L. ERIE M =
28887.2 . ULV i A L ~UL D 15000 5% 10,000 35 LA
B U7, B/MENE Minimum =0 T, 28BN ED S
BRI T 2365 5 AU T ThoTz, EHERZEMIT
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SHEIIREN R LD THDL L2 ERELTEL, 2
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7eHTHD, L VRN 574, WA L-~ULLL Lk
2392 A Tholo, wt T EHOWFEELL EThHhD 344
41X 20,000 FE~5 JTEEIZ0A LT,

% 2 ZFREOFEHONFE T HH (2018 FERTH

B0 ~5F ~1 5 ~15F ~205 ~3J5 ~5J5 ~10 ~20 )5 20 i~
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E¥

3.6 ERfkIC X D2NE

ZHIRE O EREEZ ZLEHEONE D SR T D720,
ZHRE A AT, 20194E 1 H 9 H~3 H 1 A& [EZE#M
fRE L CEMMRTARZIT -7, AR HER S CIXEZ
HIROBPTH LA, ZZTIEFPHMIC, 2 H 21 A=
TOT —Z DHFMNLAFET DD D (&7 & i B
T 5,

TP, ML DDER DS E I NV HEM
T, 50 TETHLRRRD -T2 B 1O 2GR
e o Tz &0 DRI 2 5% 1T 7=, 3 3 IR RIBE K,
BIOENAREREZEER 181 LI L THDHEE %
zOT, TONENBIL, IRBPH-T2 B2 HEIE
FOHMN ., NENRL ol b E2 ARIEFRE K
X< EEloTWA Z ERbns,

RIZHOHRICEHT 2NET— 4 (2019.02.21 BifE)
4 2 1

FIES 5 3

LThbol B ot
B2 7 53 81 28 13
% 4 29 45 15 7

Wz, RERFE LIZHEIZOWTOERM TiX, #
HEZ L LA, 10%LL EDREIZERNG - - DIT4E T,
AHRED O Bt AD FALERE Th 7=, bbb, NE
PRAEDN 39% L e H 2 < . IRIZHEHE 23%., 7E%E 13%. H
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R L72L o, ZoWEITala=r—a
REOEGZ AR & L, fMkpiatil 21T 5, JEREHREl
fluency, accuracy, vocabulary, pronunciation @ 4 XHH DT
NARREIZ 0. R O ZE TRME « Rodd 5, DdlFi)
ERFEIT O X 01T 3 B RIE L 7o RE A
T, ZOREFEDOWNG SIZZROM L8R Lz, Bk
A, FEA)EFERIDOM @D pause 3D L, 72 52T
BR o RFENRLZ OFETRLONZ, 2L TZ0D L
X, BRI EE O LV b ERNICBE S NIRD T
&%z 7z, R, FHRREIC S b 22w Ean
BN,

4, BRE

4.1 BHERTE OERE

Flzv =2, EHMEALT L L HERE AT
EIERS A, Hidnz, EXDIZEZTH, TTK
EHICEAZED, EBEICZHHANELZ It T, &
LHLOFmE Z2H -7 EC—EHMFTICEV T
D2 EIEEWR, ZAUTHREED L I ERE o~
DOFEGI 22 BLRCE L2 R T 725 9, S DITEAIA A
T, 2020 8§ FNELH LIEAONEE —E &L
EFiA, 1HZAEE 20 02 ECL7s (4546 X0.8X20 =
72736) LARET D L. AFF 72,736 4y, K9 1,212 BER O
HHEMFEHEMNRA SN Z L5,

—J5. Bt TREEUCBI L T, KREHDOFAENER S
NP EosFEREL 2R LTV, 1T LoIcik~7= &
I, HEFEMCTIIRERRN SN 2B XEDED
& VERAKRLL EOERRITE B ITET 5,

FETEEHUT 1 T LA nEeEEnini=o,
B DOIIEH L TREZRATZSEA. 15000 #E%2 %0
M- ZATEHREKRTTHHENRENE THETE
%o LsUEBIT, @Eoz4d (N =280) 23, HE
FBAKBR L D 5,000 5ELL B2 < HiA TUiz,

S BT, M-reader O#t I aBTIL, NWEIZET 57
A RN —EDENEGLL EOEMMN TE Mmoo =848, -
EZFTLTOWTHRERIITE SR, &ELHHOD,
B LT A ADOEEHIN=2275 T, Bk Lotz
T ARXEIEIN = 927 &, EIZHNWIT LD, AfaTHbr
L=t TRESIZIE, 2o, FETIHELTW D RS
MOBH CIEZARNMEN o 723 ITE TN TR,
INODERENS, LHMEOFRAITE SICHBNRE
BREE CLiICmAT EEZBND,

REFEE TR L= M-reader 1%, BEL=H =7
BhIEESRE 2 2. Fodk SRR E ITE V., LIk
Ot BB 55584, SO %58 itk
DIAEZE R BDbETERD L, HFEOHRFEN
MiX, 25 L0 KIEICHMLT- & B2 TRIEWZR D
72459,
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SR OSHTCIE, SR O KA T, 254
FEOR G UTHA L MERIEZ R (ZFH)
CIRB LT, Zhid, HEREHEFEIC L D
DFE~OREBWMBE S Th o722 LEEET 5 &,
WREBLE XD, SBRMY MO NERETH S,

4.2 FEWIR - JEERY 72 ZHE OEAE

eI, 1~2 WRENC 1 EEde R Ol & &
W E WY HE N H D (Nation, 2009, p. 53), & T AB,
EEHEDOT T AOFEOFRIZI, MUY ERNICEF LT
HEHE T b0 Aoz, ZORITEGEDOR
WRdd, EFEORTR TR, TWEEET LD,
ORI ERM 2R L X EMEICE X, 3ims
FIZEL > THMPI LD 2T, FEIZEDOL TRADOBR
EARZEY, ZHabtt Lz, 22z T, KoL
R—hOREHZ A I 7 HEB L, fRHO RV
EWHREDOHEEZR -T2, TORE, FEZIINRD
EWIMICHED DAL, FEEBHENEL LT o7, &
I3 X EAE TOFFE RS M-reader & o 7z [AAF D TR %
BATHZEEFEFTHD,

4.3 EFEORGERNG STk DR

P23 T AT 21T - T R ERFLRE ClT. TR X &
FEREICBWT EEABER LD, BICHGSIcBIT
FETABIEHR N D o7, FERHEEX. 4 DD L
HEFNENE 4 miEm e L, 05 RBEMCTEME L= B
OFFBRTEL W, =L, 0B AEIZarEa
— 47 METEEXLTCLEY 2D, BTG
LW T — # TORERIZTTE 220,
EHOBETIE, FAORGEORD NI T, KIZ
RFET HEEOMBHEEN LN 722 L IR T 5H]
GhZTI-, £72. 20X RBBIT. O ELT
STWERTENTITBETE 2oz, LENS, £5
W2 CEFEEIT 5 Z & T, a0l S ICe s b
ZDHAEEMENEZ LD, R, #Hat Tl £ T
HiE. Cho and Krashen (1994) N7 — A AKX F 4 %47
WV, FEEEHRED EEAMIE LTS, £, ZENE
HRUNDEREICFEH DR %2 KIFT L) BRI LIEL
RHEICT S, LoLans, EENMDHEE T, [
Bt DIFEOWG S EM ETHZ LA, L bIREMS
AERIR TSI A SN, ZHIES B OEE L
7=,

5. fE

AFETIL, WEMOBBEICH-T-FBIEL LTEH
ERDANDDOMGHIE REBLE L, TOEANL
T DR Z WIS LT, FEANEE LT, PRI
DI 720 /1 %45 T . 2017 4F 4 AL 2 22 5
T, L HXE 2,600 fit 2 #Hd 5 2 STk Lz, &
2, RS AR T, VAFRRMMERGERE R Y 7 AL
HIFEN - SACToSHmFEIEE EBB Lz, £,
FRPED T DIZFHENIRT 2K HE TOIEFE I,



L0 AND Z EERE LT,
Ubto—HD7ay =2 NORBEERIET D20,
MR TREM. -8 EmIE R R4
S LTz, 20T —HE, i n Y =7 MRS
Bz, VIV EOEREER AR SN L &
R U7z, 2l LZEORRIT, BlER CIEZa a3
B AN ZatlcRRE Sz, Zo58 I, 4
2 L EHMBETIIAERENR LD ThHoTZ B H M
Nboil, iz, ZHEHIBET 2FEDE DR, FFiC
MEAD FALEREIZI W TE RIS K DR A R LTz,
BMUTEH 7oy =7 b, TOBHENFEEO 5
OHBY (FHERE L FERER) 09 B, DRl bE
BEEMICBWTHLZH EORRH -T2 D
Dz, BRI LTI EoRREES R SN, F
7o, BEREICE L TiE., LV EENRBRERIAS %O
TRICRED & LTH, BRRRONANT — 2 1388072
FHIZR LT,
6. SBOBE
9. AR r NI, (%50 L 2 BRRF
Brmll-imEYAEom L PREBETH- T,
AfEOSIick s &, ZOREDZEKROZDITIE., %
MRELIAA O EREZEC L, AENLEET TOMES
B 72 A ARS8 238 A BT 2 8 L T S LEER
wWobhb,
ZOOOFIEE LT, —D2lF, ZatEEKk 7%
AN, B U ERE AR LT BEREE & ik
DEMEMTT E D LY, FORFEE =X —FTHUA
T LEBRNETHMENDDHIEA D, HHEEORBRIE
BE BB OFERDUT, EEOBILE LR TiX, £
FEME L CWDFEL, 2R TH-THE
e L TWARWERAIT S, BTE T TH D,
ZIOWV o R ELET DI, 20X D pEiiE T
AT NIRRTV ERNH D725 9,
ZTNEBHE LT, b9 —oDHiET, B oA
FETRRELLLOIC, FHBICLHIEHEICLHEE
BHICE D ANTHHH Z & THDH, DT,
B 2 20 CTHRE AR, FFICSHB O E S 5T
OHLEIBE DT HIMERSHHTZAH, BliE, &%
72RO Y — L AR LT, FE
RO FICET HEREZEMMOICRET L Z R E
Zbib,
FETHHEROARL LTE, #l2E, HYUEE D
BHENEOREHDLDNE ST mITBE R D125,
Rk, ElZ2bib_7=LH1c, STy —#ZEL
TEHROBERLERBEHE L, TOHREE SN0
TUWET TR225{b) LTHETHZLELEETHA
9. BT, ABIRMNLE D> THaREIZ 2 X, TOEIC
RO N O X 9 72 HHER 72 515 CEAE DX
{LERFET 52 L1d, mWilshzRoL Pl ca b,
RIERIZ, ZFEZHNDDLFENOEEA X ME, &
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EDOLFIEEBZRET L2 DL TR, HEEOFEELT
E— TR MEECTE 5, BIERHE - EERFOA
R FDO—2F, FABHFICIDIHEONERINT TH
5, FAEDPKEH CTELTHHNELMEY L5 LT HF.
REMOMZ - ERORTREICTKY 22N L0 &
M&E RO, ZORWEREMT D00, BETHED
FEE R Y TOEREFEODT T, BHEMZEZRIC
BRLTWEE W, et MEFETIEOZHF v
R—=v R EZLND,

O LY, EEMOFEFEEAE R EOT2DI2iX,
S%LEEEFHEOLZTER BT Z L2k,
ZHRED IR T TR BIRTOLHIEI 2 E5 ST,
MR A E DB L B2 RO ILER S L LB
2B,
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K¥ £H  Course: Extensive reading report

Class St No. Name /1019
Date/Month/Year
i B / B / ¥

iBook title:

‘Length of the book (word count): words
i Time taken to read through: minutes reading speed: wpm

i
Ne'w words I leamnt:

aWhat was the story about? Wnite a brief summary.

H
)
Z
H
‘

tDid you like the story? Why/ Why not?

H
!
:

]
i
H
]
4

‘Who 1s/are your favourite character(s)? Why do you like them?

Next book I want to read:

Book title:

T T P L PP R I T PR T LI L R I R IV LN LT PIIPENTIY
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FEBEICHEEAR BT TE DS 0 EHOBBERBOEBORZAIIBNT, FHEN
ERTED X S RFOHRLE TR 28R Lo 2 did Lo R, fBlnlE 20 5 S561%
B 2R LI ZREIRO T (@K - P - 18P, 2018) . i » TRZFLOYIFERIEE

AT, SEEE =3
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ERED LM, BB % B S

THEA LT D2ETVERE L., FC) —T7
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F 0 R EFRRO LAV B BRI & BT SR AT, SR LT,

F—U— R : EAP,

1. LI

KEFZBIT D HEEHE Tl 7 e —rUufk & &k
AT DRVEHAIC R IG5 72 O DFFE I OB R K
HDENTWNWS, FEHEFIZBWTIEINNEEE LR
W, KRB OERAE BIE L U Hie S EE 0 il T
Ehoodh by BENET L Bbh a2, RFCBWT
baa=r—variEhd, mBENEE N EEMY
BCRE O Z &0, WEEHEOHEMTH D, HARDKZFIZ
BWTII KPR, BRI L 2F IS DD, A
1, 2ETERE TICHALTEZRIG, HE L. #
SISO 2 NE 258 T 5720, £ 2
WCETHFETORELNITONDZ ENRBEETH D,
UL, EBICIE, IERFPAEDOIENBMT A - 21T
VN, EORARIZIE U TRETH D HFEOHES E L~ 1
BRSO THEM, BENREZRD TN Z ENEL, P24
DERIEFRICBWTED L S NEE ED X 5 7215H)
AL CHEELH o TE ), 2R LTV, 22
T, FEEDIZZORYIO 2 ERICED X 5 R GEHE
AT 20T 3 BRI O HMEE R CORGEHE I
HASBITTE200 2% L Tk, —H&MIC
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RIS CHRGERBN & LI REICBINT 5 720 O el 7
07T N ThDHN, AP TIL, EAP Z HARD KT,
FIZ 3 FRLBEIATON D EMFREICB VTR E L X
NAIGENZRKT H. 1. 2 FENGOTa 7T HE
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WMEREE ), BRGT. T =Y roEXY ) I— V=T 1 U IIEH)

PLEDIT 5 FRICAMFEX G OBLR AL, A IEGED
FERFMENEIZ 1 E, I 14 ETHY | RERAH
KO CRV R O REE ) L TR ERE ) B F
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T, BRSEETO BEAP 7' /T ARENCE S ZH T,
FOEMIT LM E, EREZHIT 2R LmM LD Z
EEAMET S,

2. RITHESE

EAP HE &G T 2 10HT-0, FEHENZ LI,
ThbLERTZITESEHEICOVWTHLNZT D
T2, T > — Nl & i L7z (SR, S, Ji 8,
2018), JACET XA U > U X LWFIER A L /3—"T, B
B DOFLST. 4 K22 B 360 44 DR 1.2 FEERIRIT,
21T HADODA L TA T o r— Mok, OEEH, @
R TORFEORIESCHFE COSHEFERRE, @Kk
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Tk, % Si5 TS L7 CUP (Common Underlying
Proficiency) I35 _ S CTHbILAIND L LB DD
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W ITIEZOTFT—<IZOWTIHARNTHERLELY ] £ )
RERTe 2l MIRSZ AT NRR BT,

LN AALY A RLAHERICBITA2HE —SiEEH
CEHROBEHIL, FEEOSES . BINT HIEE O
BEASRT, £ L CHNEOEES E 2 T &by g8 o
WG E #RIE LT, FEEDBEBENICEHES O WG
AT 5 2 EBNHFETH Y T SFED CALP
(FEE) ZFRMICREESE S (Cummins, 1984),
AWFFED EAP HE X, F—SeE0 M im I EME 2l
RBOF _SERZEFHNETHERZDENTE
b, o T, TOEMTHHE —FiE (HAFE) OLX
JVICHE 558 (5E) # EA SH57-DITI1%, JEEDOL
RERRN TRt NRE L0 HEOE A
EER L 720 & WD | xR L~ L OiEE &2 3555 T
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FEZEINEEELEDD, EWVWIFRT 1D ELEST
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MICEE L SEEIEEI 2175 2 LiX, £BEOHRNTH
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SEEREIZITO Z L IX EAP OB TH D, T D@D
EEOWNE, %Y 7 I —=HOTEE TR,
72, BRI EAP 70 7T AISTE SO TN
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FF, TR T AW X XY /) I —@ Cognitive
Dimension FRENHIFEIE D 6 L~V & 23R EREH OS5
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\ZE1F D because HiOME R Z AT LTz, T, 7 A FEAZRIZHAERRFE I because HiD
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1. LI

AARANFGEFHEN, EHiztEbrun, R
because Z & e fE/BET (A% because fi) 721F THC%h
EL LEbNnTWwWb (Barker, 2010; Celce-Murcia &
Larsen-Freeman, 1999), | 1%, [ —=7 R gefnir L]

% 5 IR D because DFEEMIZ KD XL S IZfe STV 5,

[Because TXZHD RN K < BARNIT msorry 1
couldn’t be there. Because I was busy.® & 9 |2 EHi &
because FHix B4 IZELS A, TIUIFRY, I'm sorry I
couldn’t be there, because 1 was busy.®D £ 51§25 DR
IELW, 72721, why [0 2 25613501,

(p. 187) (FHIFIR LD F F)

FED “Because I was busy.”® X 9 IZ because Hi7Z I T
F iz DR VR SUIW R 3L PRIE TV S, because
HizWr e LTHWS Z LR TE DD, Swan
(2016) IC XD ERD —ODHFETH D, —DITEMIC
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Z o <Y (e, “I don’t think I'll go to the party ...
Because I'm feeling a bit tired.) T# 5 (Swan, 2016),
FATIIEN B . HARNIEGE-EH 73 because i 2 Wr 7
XELTHEHATIRREE LT, EETH DL HAGEDOR
BORFEZ PO E LT S D PR D EGEH R F
DOFEBIRH SN TS IV, 2009; A, 2015), A
WFFETIE, because Hi A3 PEH ST WG TN T
T2 ENE L, URFENRETEY 4 — Ny 7 & L
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L., S%OBEEIZETHZEEHBNET S,

2. FeITHESE
2.1 HARANFFESEE O because Bi OWr v S0l
AEITIX, HARANIGEFEE D because i & W L &
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EERF T L, o &2 T 72, £ OfER, FEDIK
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OB T W SCOBIE D, HHAET 93.10%., &
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XEW) L [FELSE OBEVEEHMEL TV &I
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R, 2 R, 3 AFERICEWTZFECOR CER L
because HilZEH UHEWIA 72898 %2 47 - 7=, because Hi %
1 ETHMEH LT Z0iX, 1 AKRD 219 A 161 A
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RRELTNWD e EORBERRH 5,

77

22 FAT 4 U TIEBTFDHETET 4 — KXo

AEITIE, FAT 4 ZICBTDETEZ 4 — K3y
7 (LM% CF) MRtz oW T s,

FA T 4 7B IT D CF DRYFIT- OV TIE, Truscott
(1996) BFTIEIZRHAHREZTH D L FIEL TLIE,
1990 A2 5 2000 FFEARATHNZ BB, SOkF O N Tt
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PEAIM B L, CF ORI FHET 5 &0 5 BFFEa RN
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fletkmm bE L7 #HEL WD, 7272 L, Karim &
Nassaji (2018) & VanBeuningenetal. (2012) DAFZEIL,
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HLTWD, £ L TEEDORSED, OFEH TR
CFEHRbAMRTHY ., HFATWVDLZ b Dol

2.3 WFTERRE

FATHIE G . FFEO SEH B IZERL LTETIEY
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SEHT DDITHRILH D h,

3. RELE

3.1 x5
PZ)NBNOMSLER DO AR NER 1 4T, £
DIRETaIa=r—2amEELD2 7 7 X804
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WTC THEI> Tz BRI L7z A k38 03 - 72 e
BARNOEIRT ZT VA L Uiz, %W 30, i1
T because FIDIE LVMEWS %2 THI S o 72 L [EZ
LI-HERRENBEZDLOT, folcEETHFD LD
WCEW (F7203EL) BB ZEEEIZ N AR T 3
WNBBINGT DTV A & L, %413, 54—
TR E TR LZ/ECOlRd % TRE L7 E
A TeTRABENEFT, SHROLEIRTEZTH AL L
oo 7ok, BN [Z20M) & SRE N RA TS
A%, BRI 45 L ok,

TERABENT i — NORIEEK 222 A% R
WY T o — MM EEIL L, £ OREZ 5T LT,

4. HR
4.1 Ry 7Em
FHENRE 80K DI B, T 4 ~N— FEEfEZRICEE



72U 74 NHMARE L, iih MR e 2R L R
IRHIEFIZ S U727 > — MZEIE Lz D&
64 4 CTh o7,

F P REEERMEBNIZ OV TR, T 4 N— FFE
i % DYECTIL, 64 4%, because HiZ1IEL < W5 Z
EMTELDE 3 4, WAL LTHEHLTWS D0
27 4T, &Y D 34 413 because HixFEH L T\ o
77o EHFBROIELTIX, 64 4., because iz 1E L <
FAW=DiX 64 Wh3CE LTHEHALTW=0ik 41 4.
because Hi 2 HOTIT/EL L TW-DIE 8 4., 1EXE £
ST ENRPST-DIT 9L ThoTe, £ 11F, £
ENOEANEL OB EGERLIZHLDOTH D,

=1
T 4 _— ~ R OVEEEBROVESCZ R 5 because Ei DA
B R OFDEE

T AN— B JE R
N E& AN ElE
EfE 3 4.7% 6 9.4%
W 1 3¢ 27 42.2% 41 64.1%
Ak H 34 53.1% 8 12.5%
A 9 14.1%
Ak 64 100% 64 100%

T 4 ~_— ~ DOVESC T because Hi D ARALFH DO N0 %
2.  “ILhave tworeasons. First, .... Second, ....”73 & T
ORI EZENTNE 72D TH D,

Wiz, EMRBREICEm LT v — ORI
WTERZ IR TWL . 5% 11X, because HiDid -
TN & IE LUMEWFIZOWT, TEI-TUW =) 2316
. TR IenoT=] BNA8HTH-T=,

2%, BT Mo TWe EHEIZL- 164
BEZET DO T, TERATFLRE & 15408, [Z0
fh) 1 4NEEL, a3a=r—aRBEIOT
©A_— FDORHEITHE -7 LEER LT,

A3, M1 T Es otz EEIE LT 48
LREETLHEDOT, Rol-EXxFE2 LI, 2721315
b, >E 0B XEAFEHATHEHBICOW TR, #
BEENTRETH D, TORE, TREEEDORE | 7325 4

(52.1%) . TEHFRIEOEE] N 114 (229%). [HEFED
A KO THREORE) (LT, BEEAOERED
R N4K (83%) T, [ZOM) 44 ThoT,

[ZOfh) OWFRIL, THFEOEEICET O] 14,

[HH22DT A N THIEoTZ] B24EoTRY, [
FIOBEORE] 22X T 58N 34 (63%) Tho
oo (2O OF%D 14 2.1%) X, [5FETE#RLT
D Z ENenotz) LR L, BRpEERE L CES
L CWBAEEMEZRIBT BEIEThH o7, [HBREOY
B L TZ2oftt) (LIT, T#EREORER O AR HE
DOFFE)) ZRAUTEFEN 34 (63%) B0, HFETED
RoTELLICEbEnb] THEROT A F Tl

79

Because CTHIZENTW=d | THERDEEIC
Because THZTCH Ho72mnb ] L LTERY
TH [HERHEBEORE | B> Tz, TREEOR
) RO THBEOKE) KO TZxofth) (LIT, TREE
LHERFEORER T ERBEORE]) Z2RATEEN
1 44 (2.1%) T, [Because # %<5 X9 #FHb-7=nb |
LRtk L, FPEBRBE OGN EAD> TWeZ & 2R
FEE L e > TNV, R 210, W X2 2 FH &
TONBROEEZR LT DTH D,

- =
N — —

#2
Wi SCE A9 AEH & 2O AR OE IS
PREH AN #E
- FEE OB 25 52.1%
- R OB 11 22.9%
- FEEE M OB R E DR 2 4 8.3%
- PEREE ORYE 3 6.3%
- BEREORERL W)
FEREEORRE 3 6.3%
- HEE L HRE OB RO
FEREEORRE 1 2.1%
=% A DY RN Y el 1 2.1%
&t 48 100%

F22IZHDEIICHARETH D HEFEOEE] OFIHN
KbZ< HED, PERIGEBEREDORELRIZEL 72
S>TW5D, HERFBFEOFEDOFEL X 5,

M 4 0%, T 4 = FERERICE O TR L7 1E
DOIFHIZ TRIE L7 E D0, ©F 0 EH CaiEm
72 CF #RELEN-ThELDOTHS, TREL, #
HISNT=NEZHEM L, LR 2RI E )
L&D EBotz) ERIZELEZEN 134 (203%) ., R
BEL, WAISNT-AREZBR L2700 TH D) BN 2714

(422%) . TRE L2, B TERhoT2) N T 4

(10.9%) . TRIELIZLZA2>7=] 2810 4 (15.6%) .

[Zoft) 774 (109%) Thotz, [FDM] ONE
LTI TRELIZ LD, Because & LTW=H D%
EEINTWADIZKRSIN ol THERETISAS
DTENTHRLRRDOTIT RN EE TV 72
EThoTz, 644, 474 (73.4%) DNRHI S VT AESC
ZRELTWHWEMN, 104 (15.6%) DRELTW o
77

4.2 T 4 ~X— MESTTH T SCE B OHER

T A= FOESCCTHW R LR LTz 2740 9
5, EHARER T because HiZ# IE L o7z Dix 3 4. W
FCEMEHLZD1X 20 4. because Hiz T IZ/EX
L7z 14 NEXEEDRNSTZONIZTHo T,

Wi SCEER LTV 2740 55, EHRBROIES
Thecause HiZ ELLKEZXT=DIL34TE-72, 2D H
240X, 74— KT because HiDIE LV MEW T & [0
STWe) LB Lz, 141 TERAFLRET 128>



TEy, TREL, REISNENEZHEFE L7210 TH
5] EEELTE, O 14 GIEMNEE A X2l
== a VESE L DT 4 X— FOIRHITHI -T2 &
b L, TREL, WEISN-NEEZBEMFEL, RLEY
FMOIRE WISl i E o7 AL, W
FLHT 4 _— FOVEXTIE 2 WA SCAH LT
B, RELEZZETELLES ZENTERLST
HD, K 1ITTHESSRE A DT 4 _X— F ROEHRBR
TENAEXLTHD |, B, AERNRE AIXT 4 X—
N CIRHEE ZBD, HEM & TEMOIEEEN T
23, X1 TIESERMOIEL DA Z I L T\ 5,

T = b OEXL

Noriko Hayashi should not stop taking pictures of unhappy
women. Because it is very important way if she stop taking
pictures, we lose the way to know about unhappy women. And
I think she wants to take more pictures. It is not danger for her
to go to the dangerous place.

TEHFRERDIESC

I think Noriko Hayashi should not stop taking them, because her
photographs is very important for us to know about unhappy
women.

1. HEXRE A DT 4 ~N— b R OESRERDIEL

A BRE A OF 4 X— N DIYEIE because LIFMZ
B RRE5NDD, THIFER T because HiZ1E L < AW
T\,

EHTFBR D/ESC T because Hiz1E L <z 7250 D 1
AX, T — R TIELWMEWGZ T 7otz &
[ L CTRY, &M 3T IEHBEORE) Z2RINL T
oo 2B, ZOREXNGE FENGE B) 137 4 ~—
N CEWAMESCE TRE L, WSHl Sz NE & B L7z
P ThHhD) EEZ TN, X2 IXHENSEE B 3,
T4 _N— F R OEFRBR CTENEXTH D, B,
HBREE B IET 4 X— hTIRHEE 2B D, HEH s
HEMOVELZZEBNTNDE2, K 2 TiEEHEEMOIEL
DI PGHE LT\ D,

T = b OEXL

I think Noriko Hayashi should stop taking pictures of unhappy
women. Because it may make them unhappy. For example,
someone who sees the picture of unhappy woman may 220 %,
DIZE N5, And people who sees it may say bad words.

So I believe Noriko Hayashi should stop taking pictures of
unhappy women.

TEWIRER DL
I don’t think she stop taking them, because We will be not able
to helped by their courage if she stop taking them.

2. WEXIRE B DT 1 X— F R OEHRBRO/E

2 DT 4 _X— FOYETIL, KA 3L because i AFh
\Z % unhappy woman X° people who sees 72 & DFR Y 73 F,
b D, HERSGE BIL, SEMOIEL TS because Hi
ZWrfrsc& LT LTz, because Hiod IE LU MEWN

TSN hb b 2 0FbEIC L 91
CFx 520k, RELTHEMELLZ LT, EHRABRO
EXXCTIEMIAXEHERA Lol b 0 Bbhd, 7=
72U, EHRBROMETTIIMOE Y NEH RN D,

ZZECTEHHABR Checause Hix EL WD Z &8
TEE3AICHOVWTRTELEN. 3LEAENT 4 _X—F
DOEXERBEL TV, 2025 1 4IE, T 43— kD
VSHIZ38 U T because BiDIE LWVMEWE ZEY . [ RE
L. RHISN-NE B L, FCHY 280 RS 720
oLk Bz E& 2Tz, because HiDIE
LWMEWGZ b enoi-) 1 4%, TREL, iSHI
SENTEANREBRLIZZTTHD ] ERIZ LT\, E
WIEER Tl because HilZ DWW TIE L K EF TWed, £
DI ZE DT B BT,

TEHRER O B HIE/ESC T, 20 4723 because HiDW fr
WEFEFEE > Tz, 4 413 because HiDE LU MVE
WhZ o Tz LEEL, WTnh TERAFL
AT IS TV, 2O 141X TREL, FEIS
NENRZEMEL, FURRY 2BV NS
Ko EBorz), 2 40F TREL, BWHISNTZAFZH
LTI THhD EYD 14T, THRETLILAS
DTENTHRERRDOTEHRVWLEESTNE] &
[ LT e, IELWEWSZHM-> T T, Ld il
L, BfE L CTWe 340, B corh SCafEH L
TWeZ &Il D, 2D 34HDT 4 X— FOIELTIL,
because HiDWFF SXHEHLIAMC S 3 AFFHEEIESCH
B BEOBY R ENRR BN 5, because BiDIE LU MVif
WHZ T Tz b b b7, EHEBRTHI
A3 ELTH-TWEZEWS Z &k, BRAFLREIO
FECTHELS L, BXEEVTWDARESELR D 5,

— 77, because HiDOE LVMEWS Z [F15 7203572 )
E16ANEE LTV, 0o b, &3 T [#HEE
DB IR LIZDIX 24T, WINLHT 4 X— KD
fEXCZ TREL., REISHT-NEZERE LT TH D)
CEZEL TV, K31, 205 b0 14 GHESSE
C) BT 4 ~_— F EOEHRBEOEL TENZIELTH
5, 2B, HWEXMNGE C X, T4 X— FCIHEEE
B HEEMOIESL S BNTWAR, X3 1IEEMDIE
L ERBR TE W E LD L EIRT,

T = b OEXL

I don’t agree with your opinion.

Because, people in the world help unhappy wemen through the
picture taken by Noriko Hayashi.

TEHNFRER DESL

I think she shouldn’t stop taking them.

Because, the picture that she took has a big power to make the
world better.

3. HAERRE C DT 4 ~N— b L OEHABRO/EL

TERIRE ClX. T 4 X— s DYESC T because HiDWr
FCE L COMEAIX 1 BT T, SfT LI S0 THEs



EX D, LAY because DEIZ T o~ & AL T,
ZOXIBENFTIL, FEEEOHABEOREL N LD
H (708725 ) EES HARBORGEOEENRNL T
LHEEZDHML LN, [HBEOFE ZRE L
ZD 2 Z/ITHONTIEH, RELEFELTWHDICHL Db
57, EMEBRCTLEACEER L WD Eic D,
because EIDIE LVMEWFHZ TH 577~ LHEZEL
72FED 144095 B 11 40, %M 3 T IREEORE| %
BIRL Wz, TREL, SIS EZ B L-72
FTHDH) N34, TRELERN, BEECX o7
N34, TRIELIZLZho72) N44, TZ20M) 231
LT ITRELNE o] EHELTW -, K413 TR
ELNRH-o7z i Lfid s GIERTS2E D)
DT 4 _— F FOEMRBRONELTH 5, HERSE D
X, 7 4 X— N CTHEMDIIIE o, —HOFH 22T
TWAN, K4 TIET>HDOHHEZEIE LT,

T = b OEXL

I think Noriko Hayashi should not stop taking pictures of
unhappy woman. [ have two reasen.

Because we can’t imagine things about we don’t know.

But, if there is a person who show us a thing we don’t know by
photographs, we can imagine a new things. (VA4 %)

TEHFRERDIESC

I think Noriko Hayashi should take pictures of women whose
lives are unhappy. Because we can’t think about the thing we
don’t know. But if there is a person who tells us a new thing,
we can think a new thing.

4. HEXRE D OT 4 ~N— b R OEHRBROIEL

TERRE DI, T 4 ~X— hOVECTIESAT L because
iz W S TENTW R, EMRER ISt T
WrfrscE LT n, 44 aaemha oo B - 07 E OfR
ITEMRBR TWEINLTWAR, 1 E LMW 2N T2
because HiDOWrF LD CF IZiXK I o72X 97,
(RFEEDEE ] ZEIE LI 114D H THITT 4 _X—
FOESLZ LB L TWeh, gl EkeE WA STa i L
TU=,

because HiDE LVMEWEZ TG o7=) SREIZL
72D 34055, M3 T IHEREROEREDORE
E2A4MEEZ L T\, ZTOWRIE, TREL, RHlS
NENBEEBYR L0 TH5) 14, TRELIEIL
einolel W14 Tholz, £z, M3 T IZ0fh)
1 ADPEINL, [ERER O ERBEE ORE ] 2%
F. THER DT A BTl Because THRLIZ S L TUWN =72
W EFLR LT\, THRIE L., RIS NE % BRfiE
L. MUY ZM0iRE2NEIIcL L) Lo &
B LTWD2, EHRBR LW LA L iz,

Z ZF T because HiDOIE LVMEWHFIZOWT M6 7
Molo ) ERE LA R 16 HICOWTRTE T,
RFETH D AAEORENFICRE L, HRESHS
BHEDOIRELEEL TWD ZENbNd, 2B, aff
72 CEICx LT 164 11 AT RE L, #HEL T 5
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23, EHIERER DOIESC TR Z#t X because Hi DM L%
LW,

T 4 ~_— ~ OYESL T because HiOWr A LA LT
7278, EHIEER Tl because Hi O TITEXL L TV D
FTABERIREDD 1 W=, D 14015, %R 1 T because
FEOIELVEWTEZ TS ahotz) EEZEL, [FE
RTEIRH-TELLITCEbNTE] LB LT
Wie, ZZTHHFRABOIHREORENR LN D,

T A N— FOEXTHI R XEFEHA L T en, Y
R CIEC R BN DS TZHERRE N 3 B2, 34
&b because FiDIE LWHEZ TS otz LEIE
L. because HiOWr 7 XL OFEHIZ W THE, TEFREEOR
B LEIELTEON 14, TREEOZE] 14T, W
Ty TRELIE Lotz EEELTND, RV D
1 403, TEFRE L HFEORE R O ERBE OfRY
EEZE L. [Because # % <) L H#b-7-006] LFL
WL TWe, 22 THTERABDIREDOREN LS
nbd,

43 5 4 ~_X— MEI T because EiARfl HH OHRE

T 4 ~_— ~ OYESL T because iz f# - TR0y o 727
BXEEFIL 34 4 ThH o712, 2 40 EHIFER T because Hi
ZIEL HWTHERZE L, 21 475 because HiDW L%
FEA L. 647 because Hiz 5l & X FHHTITMEE L,
5 ZIIEL B EW T35 72, because HiDWi L%
ffioTUNZ 21 4D 9H B, because HiDIE LVMEW T %
HoTWZDIE 34T, TERAFLHT 128> T
EEEELTWD, 8D 184X ELWHIEL TH15 7220
o7z EEIZEL T\, WA XA 58 m & LTI,

BRI EOFE) 44, HEEOFRE] o4, THF
WHEORE] 714, THFRELORGEORE] 732
&, TEFRE & PEROFEKR NP ERBE DOEE] 2
14, [Zofft) ELTE I5FETERLTHES Z LT
o TenG ] D1 ATESTz,

5. B8

AWFIETIL, oD A 5 E LA 21T - 72,
MR (DIX THARNRGEFEHET X T A T 4 7k
VT because Bi WA CE LTI D0, £/, =D
JFRE L CRFEO HARGE L BRI EOEL LN LY &
LTWah, E6IC, ZNLSNORIK HFET DH, )
Tholz, HEDRER, REKHENRE 64 LD O b,
because iz WA L& L THEAL TWADIX, T 4 X—
FNOFESCT 27 4 (422%) . ERBROIELT 41 4
(64.1%) T&dH o722 Murakoshi (2012) Tl. FHkL
UL DEREN 1 ERIZ 96.89%., 2 FFIRIZ 61.16%., 3
FERIT 66.04%D R T because iz WA re: LT
L CTWe, AFEOFRAER I, 1 FEE2RRE LT
595 & Murakoshi & U HARWERTIEH 2 23, THIHER
DOFEFIE (64.1%) 1%, Murakoshi @ 2 ¥k, 3 FERDE
BRAEDOHEHFRLIZFEFR CBETH Y . BANKGEEH
F 3 because HIOWTH LEBWRTHALTWDE L EX



LA,
EHRBRBICEE L7 > — FOEM 3 Tlx, #
BN FIRERIE T, Wi XA T 28 M 2731
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NTWeDT) (HREORE), 2) THAGED [aH
o] [Enrens &l [Tl REDKRE%E
Because (Z{E &z CTRILLI-720) (BREDOEE) | 3)
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Db ZWEIGE D=, A (2015 BEHT 2 BA
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TEILIEEDLNENDL ], THEROT X T
Because THIZSINTW7zd ], THEROEAI
Because THZ TH D o7znb) b, [HEKEHE DR
| OB ERET DA NRR LIV, REEESCHE
FOREIZOWTIE, /IR (2009) B (2015) 72 &
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7213, HZE (2018) LV YU FAEMNELL, T r— b
DERBINE D X U BAREYIZ because Bi DOWF i 3L % f# FH 9
HEAAZRY TRV, ARIOEEREIL, AARANKER
BEOFEEEZIOVKMLTCVWDEESZDTEAH, KT,
BESCHBEZEOREBIIMA T, TEKRHEEDIEEYL
because HiOW F SCEAIZEL TWA 2 L2 LI
L7z R omRIc R o ho kR E 525,
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because fiZIEL ) T ENTE=DIX3 4. 5l&k
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b 16403 b iemoiz) EREIZL, 209550 11
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ik 1
7 4 ~_— N O
Noriko Hayashi should stop taking pictures of unhappy women.

e 2

Al a=b—va CEGED AT RERRERRTE

Noriko Hayashi takes pictures of women whose lives are unhappy.
Should she stop taking them or not? Write your opinion in more
than 20 words. When you’ve finished, count the number of words
in your essay, and write it in brackets—e.g. (30 3&).
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I think she should stop taking pictures of unhappy women.
Because her pictures show us their serious problems.
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I think she should stop taking pictures of unhappy women(,)
because her pictures show us their serious problems.
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